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Executive summary
Background of the study

This study is part of a transnational monitoring project of the Erasmus+ programme in
adult education conducted by the Research-based Impact Analysis in Adult Education
(RIA-AE) Network. Within this project, national monitoring studies are implemented in
parallel with the same methodology in the member countries of the network. They
inform the National Agencies in charge of Erasmus+ about the implementation and
impact of the programme in their respective country. These national studies also feed
into a transnational study with the aim of highlighting the effects of the programme at
European level and providing impetus for its further development.

The monitoring focuses on the impact of two of the three Key Actions (KA) of the
Erasmus+ programme: KA1 (learning mobility of individuals) and KA2 (cooperation of
organisations and institutions). The impact is examined on funded organisations and
their staff, the learners and the adult education sector in the respective country.
Particular attention in this report is given to the priority theme ‘participation in
democratic life and civic engagement’.

The monitoring design agreed within the network is based on a mixed methods
approach. It consists of a document analysis including project documents and data
from EU databases, an online survey and case studies among funded organisations,
as well as interviews with adult learners and non-participating organisations. The data
collection for Turkiye took place between September 2025 and December 2026 and
was carried out by Turkish National Agency with the technical support of Ockham IPS.

Main Results

The accessibility and inclusiveness of the programme: The findings indicate that
the Erasmus+ programme has adopted an inclusive approach within the framework
of its priorities of democratic participation and common values. The inclusion of
diverse groups—such as people with disabilities, women living in disadvantaged
areas, migrants, prisoners, and families of individuals with special needs—in projects
has contributed to making learning opportunities more inclusive.

Impact at organisation level: Erasmus+ projects have had a significant impact in
terms of strengthening the European dimension of institutions, enhancing their
capacity for internationalisation, and developing institutional learning policies. The
updating of course content, the development of new learning materials, and the
review and improvement of institutional policies demonstrate that the programme has
contributed to structural transformation within participating organisations. The
projects have also fostered the development of a project culture within institutions
and organisations, leading to outcomes such as the formation of new project teams,
closer monitoring of National Agency announcements and practices, and the
strengthening of institutional participation mechanisms.
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Impact of staff level: From a staff perspective, Erasmus+ projects have led to
increased knowledge and skills in areas such as participation in democratic life,
European common values, media literacy, and community-based learning.
Participants noted that their sense of European citizenship has developed and their
awareness of EU working environments has increased. At the pedagogical level,
there has been an adoption of more participatory, student-centered, and project-
based methods, along with the widespread use of game-based learning and digital
tools. This indicates that democratic values are internalized not only through content
but also through teaching methods. Additionally, reported effects include increased
staff self-confidence, openness to innovation, and a willingness to contribute to
institutional transformation.

Impact learners’ level: For adult learners, the projects have contributed to the
development of skills such as participation in democratic processes, expressing
opinions, critical thinking, and engagement in civil society activities. Key impacts
include the strengthening of a sense of European identity and belonging, increased
awareness of common values, and the development of a sense of social
responsibility.

Characteristics of Erasmus+ projects addressing “Participation in democratic life,
common values and civic engagement” in adult education: While a significant portion
of the projects pursue this theme as a primary objective, the vast majority integrate it
as a vital thread throughout their various components.

It is observed that the projects are primarily carried out by public institutions and
various organisations providing adult education. In both KA1 and KA2 projects, the
priority of “participation in democratic life, common values, and civic engagement” is
predominantly addressed through education, capacity-building, and structured
learning activities. While courses, training sessions, and on-the-job learning take
center stage in KA1 projects, KA2 projects emphasize educational workshops, short
courses, and transnational collaborations aimed at producing tangible outcomes.

Impact of Erasmus+ addressing “Participation in democratic life, common
values, and civic engagement”: These projects have created strong and
multifaceted impacts in the areas of learning programmes, organisational structure,
staff practices, and social interaction. The focus of learning programmes has
increased on themes such as democratic processes, political rights, European
common values, and civic competencies. The projects have contributed to the
internalisation of democratic values, the development of self-confidence, and the
strengthening of institutional participation mechanisms. At the same time, they have
facilitated the establishment of stronger ties with civil society by expanding
collaboration networks. It is evident that Erasmus+ support has played a decisive role
in the initiation of projects, scaling up their scope, increasing the number of partners
and participants, and ensuring their implementation in line with needs. In this regard,
the programme serves as a critical tool in transforming the priority of democratic
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participation into concrete outcomes and sustainable impacts on the ground.

TABLE 1. CONCLUDING TABLE WITH ACHIEVEMENTS AND CHALLENGES?

» Erasmus+ reaches a high variety of
adult education organisations and
learners.

* Participation in democratic life,
common values, and civic
engagement are addressed directly or
indirectly in the majority of projects.

* The European dimension and
capacity for internationalisation within
organisations have been
strengthened.

« Staff have improved their knowledge
and skills regarding democratic
values, media literacy, and critical
thinking.

* More patrticipatory, learner-centered,
and digitally supported pedagogical
approaches have become
widespread.

» Participation of disadvantaged
groups in projects has increased, and
inclusion has been strengthened.

* Collaborations and partnerships with
civil society organisations have been
strengthened at the local, national,
and transnational levels.

» Erasmus+ support plays a decisive
and indispensable role in the
implementation of projects.

» The programme creates a multiplier
effect that expands the scale of
projects and increases the number of
participants.

Policy pointers

To enhance the impact of the Erasmus+ programme, it is recommended to reduce the
in application and
mechanisms that facilitate access—particularly for institutions and organisations

bureaucratic burden

1 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetiskin Egitimi Sektorine Etkisi: Tlirkiye Ulusal Raporu (The Impact

* Democratic participation largely
remains at the level of education and
capacity building; advanced practices
such as direct participation in decision-
making processes and policy
development remain limited.

» The dimensions of European identity
and active citizenship need to be
supported more systematically at the
individual level.

* The transformation of these
achievements into sustainable policies
and practices at the institutional level
does not occur to the same extent
across all organisations.

» Digital capacity and pedagogical
transformation are not at the same level
across all organisations; additional
support is needed for sustainability.

* The number of projects directly
targeting disadvantaged and vulnerable
groups remains limited.

* More systematic mechanisms are
needed to transform collaborations into
long-term and structural partnerships.

» Bureaucratic processes, approval
mechanisms, and administrative
burdens can reduce motivation during
the application and implementation
phases.

» The perception that the application
process is difficult and competitive may
deter some potential applicants.

implementation processes,

of Erasmus+ on the Adult Education Sector: Tirkiye National Report). Tirkiye Ulusal Ajansi.

10
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working with disadvantaged groups—and strengthen guidance and advisory support.
It is important that the theme of democratic participation not be limited to the levels of
education and capacity building; rather, it should be supported by participation in
decision-making processes, local practices, and active citizenship. At the institutional
level, sustainability mechanisms should be established to ensure the integration of
project outcomes into policies and programmes; partnerships with civil society and
transnational networks should be strengthened. Staff capacity in the areas of
democratic values, media literacy, and digital pedagogical competencies should be
supported through structured training; learners’ active participation in project design
and implementation processes should be encouraged. Additionally, the dissemination
of successful practices and the development of long-term impact monitoring systems
will enhance the programme’s strategic contribution to democratic participation and
common values.
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1 Introduction

1.1 The Erasmus+ programme and the RIA-AE network

With Erasmus+, the European Union supports the educational, professional and
personal development of participants in adult learning in Europe and beyond. To this
end, several international lines of action have been established within the programme.
These concern the learning mobility of individuals (KA1), cooperation between
organisations and institutions (KA2) and support for policy development and political
cooperation (KA3). In Key Actions 1 and 2, funding measures are implemented in a
decentralised manner by Erasmus+ National Agencies (NA). The impact of Erasmus+
on adult education learners, staff, teachers, volunteers and organisations in the field
of adult education has not been so far for the object of many research activities in
Tarkiye and Europe.

A transnational research network (RIA-AE Network: Research-based Impact
Assessment in Erasmus+ Adult Education Programmes), funded by Erasmus+, has
therefore been set up in 2022 to initiate and coordinate research and monitoring
activities. Its aim is to foster transnational comparative research and thus provide
evidence to strengthen the impact of international cooperation and mobility projects in
adult education while also contributing to the further development and quality
improvement of the Erasmus+ programme (see mission statement in Annex 1). The
network is open to new members and counts NAs from 20 member states and Turkiye
at the beginning of 2026.2 In 2023/2024, the RIA-AE network implemented for the first
time a coordinated transnational monitoring study on the impact of Erasmus+ in the
field of adult education, leading to a bundle of national reports and EU synthesis report
(first survey round)?3.

1.2 Aims and objectives of the second survey round (2025-2026)

The second survey round, implemented in 2025-2026, in addition has a specific
thematic focus on the programmes’ horizontal priority “participation in
democratic life, common values and civic engagement’. European policy frames
adult learning as a catalyst for active citizenship, particularly for those
underrepresented in democratic processes or disconnected from formal education
systems. Focussing on this theme affirms the broader RIA-AE goal of enlarging the
visibility of adult education's benefits and Erasmus+’s contribution to building
democratic, socially cohesive societies. In this way, the project not only supports the
policy relevance of civic engagement as a horizontal priority but also enables tangible
improvements in programme quality and equity across Europe. Key questions that are

2 Austria; Belgium (Wallonia); Croatia; Cyprus; Czechia; Estonia; Finland; France; Germany; Greece; Hungary;
Ireland; Italy; Latvia; Liechtenstein; Luxembourg; Netherlands; Poland; Portugal; Romania; Slovakia; Slovenia;
Spain; Turkiye.

2 Buiskool, B., Krichewsky-Wegener, L., & Erckrath, M. (2024). Transnational analysis of the impact of Erasmus+
on the Adult Education Sector: Comparative research report, first survey round 2024.
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RIA

ADULT EQUCATION

guiding this thematic focus are:

e To what extent do Erasmus+ projects address the priority ‘participation in

democratic life, common values and civic engagement’?

Which type of organisations implement projects directly addressing this priority?

What type of activities are implemented within this thematic area?

What goals are set for projects within this thematic area?

What groups of adult learners are addressed by projects within this thematic

area?

What is the added value of Erasmus+ for the projects within this thematic area?

e What is the impact of Erasmus+ projects in this thematic area on the learning
offer in adult education?

e What is the impact of Erasmus+ projects in this thematic area on staff and on
learners?

1.3 Methodological approach

The methodological approach of the monitoring study includes five standardised
research modules implemented every two years over the three monitoring rounds
(2023, 2025 and 2027), thereby enabling an update of the impact monitoring.
However, Turkiye participated in only three of these modules. For the second
monitoring round, a thematic focus with specific questions was integrated into the
core questionnaire. In addition to, two optional research modules (modules A and B)
were conducted in order to explore more in-depth the impact of KA1 mobility on
learners in adult education.

Figure 1. Overview research modules (Second Survey Round)

Module 2: Survey among Module 3: Case studies at
beneficiary organisations/ e participating AE
AE insitutions institutions

Module 1: Analysis of
existing programme
monitoring data

Module 5: interview non-
participating organisations

Addtional Module A:
Interviews with adult
learners (individual and
group mobility)

Module 4: Interviews with
adult learners (individual

of Erasmus+ (and
specifically KA1 mobility
for adult learners

and group mobility) and
coordinating organisations

Additional Module B: Pre-
and post-test of adult
learners in KA1 mobilities
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In practical terms, the inclusion of this thematic focus in the second RIA-AE research
round required tailored research tools and analytical frameworks. Surveys, interviews,
and case studies were designed to capture learners’ development in civic values,
engagement behaviours, and perceived social inclusion. In addition, basic questions
from SR1 are repeated to ensure comparability across the three monitoring rounds.

It was decided not to repeat all questions from the SR1 survey—mainly those related
to the progress markers—because there was limited time after the first survey round
to identify major developments. These questions will be included again in the third
survey, scheduled for 2027/2028, to more effectively measure progress over time.

In Turkiye we implemented the following research activities (see box below):

*Module 1 (Document analysis). This module comprises an analysis of existing
national research on Erasmus+ in the field of adult education, as well as of data
collected by the European Commission and the National Agency as part of the
funding processes and for monitoring purposes. It mainly seeks to answer
guestions about the inclusiveness of the programme, map beneficiary
organisations, and assess the extent to which these organisations represent the
diversity of the adult education sector.Module 2 (Online survey among
beneficiary organisations). This module consists of an online survey of all
organisations that implemented and completed at least one project in KA1 or KA2
under the current programme between 2021 and the end of 2024. It serves as the
central survey instrument for assessing the impact of Erasmus+. For organisations
that participated in more than one project, only one person—usually the project
coordinator of the most recent project—received an invitation to take part in the
survey. In Turkiye, the invitation to participate in the survey was sent to a total of
205 organisations. Of these, 35% provided a full response, 20% provided a partial
response, and 52% (n = 106) completed the survey. Among the responding
organisations, 29% (n = 30) had implemented at least one project under KA1, and
23% (n = 23) had implemented at least one project under KA2. 46% of the
organisations (n = 48) were actively involved in both key actions. 21% of the
organisations were accredited under KAl. The data was collected between
October and November 2025.

*Module 3 (Case studies). This module consisted of five case studies in
organisations having coordinated at least one Erasmus+ project in the current
programme. The case studies focused on projects within the thematic
area “Participation in democratic life, common values and civic engagement.” The
case studies included desk research of project documentation, as well as
interviews with project managers, staff, and learners, leading to a case study report
(see Annex 4).

Sample:

One of the study’s sample groups consists of project coordinators and contact persons
at institutions and organisations that carried out Erasmus+ KA1 and KA2 activities
between 2021 and 2025. A total of 106 project coordinators and contact persons
participated in this survey. Another sample group in the study consists of individuals
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who participated in Erasmus+ KA1l activities between 2021 and 2025. The data
collection process via the survey covers this four-year period. In this context, data was
collected from two groups: staff and adult learners.

Staff: To determine the perceptions and experiences of staff participating in KA1
learning mobility of individuals activities regarding the program, 2.832 staff members
participated in the survey. This group consists of participants working in the field of
adult education who have experience with learning mobility of individuals.

Adult Learners: Data on adult learners patrticipating in KA1 learning mobility of
individuals were obtained from two different sources: i) Learning mobility of
individuals: Five adult learners directly participated in the survey under this category.
All of these participants took part directly in KA1 individual mobility. ii) Group mobility:
Under KA1 group mobility activities, 132 accompanying persons completed the survey.
It is important to note that the surveys regarding group mobility were completed by
accompanying persons, not by the individual learners. Consequently, the total number
of adult learners participating in group mobility is significantly higher than the number
of respondents. During the relevant period, a total of 832 adult learners participated in
activities under the KA1 group mobility programme. However, individual responses
from these learners were not collected; evaluations were based on reports from the
accompanying staff.
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2 Short portrait of the adult education sector in Turkiye

This chapter provides an overview of the institutional framework conditions for adult
education in Turkiye, the provider structure, participation in adult education and policy
priorities in this area. It also provides an overview of the existing research on the impact
of Erasmus+ in the field of adult education in Turkiye.

2.1 Institutional framework conditions and providers’ structure

Governance of adult learning

In Turkiye, adult learning activities are primarily carried out under the coordination of
the Ministry of National Education (MoNE). The main responsible unit in this field is
The General Directorate of Lifelong Learning (GDLL). Established by Decree Law No.
652, the GDLL is responsible for the planning and implementation of adult education
through its central and regional offices. Over time, various regulatory changes have
led to adjustments in the institutional structure, including the transfer of vocational
education centers to the General Directorate of Vocational and Technical Education
and the reassignment of tourism training centres to different institutions.*

The central organisation of the GDLL includes directorates such as Open Education,
Research and Development and Projects, Education Policies, Education in Migration
and Emergencies, Administrative and Financial Affairs, Monitoring and Evaluation,
Programmes and Teaching Materials, and Social and Cultural Activities. This structure
demonstrates that adult education is addressed within an institutional framework not
only in practice but also in terms of policy development, monitoring, and evaluation. As
of 2024, the General Directorate continues its activities through public education
centers, maturation institutes, and open education schools.®

Adult education has a multi-stakeholder governance structure. The Turkish
Employment Agency within the Ministry of Labor and Social Security implements active
labor force programmes; the Vocational Qualifications Authority (VQA) establishes
national occupational standards and qualifications; and the Turkish National Agency
provides financial support for adult education projects under the Erasmus+
programme. Additionally, the Ministry of Family and Social Services and other public
institutions also carry out educational activities targeting adults. In addition, course
programmes developed within the scope of adult education are approved by the
Presidency of the Council of Education and take national occupational standards into
account. This structure demonstrates that adult education is carried out under central

4 Beyhan, A. S. (2024). Cumhuriyet Oncesi ve Cumhuriyet Sonrasi Dénemde Yetigkin Egitimi (Adult Education in
the Pre-Republican and Republican Periods). In H. Kaygin (Ed.), Hayat Boyu Ogrenmenin Dinii, Buginii, Yarini
(Lifelong Learning: Past, Present, and Future). MEB: Hayat Boyu Ogrenme Genel Miidiirliigii (General Directorate
of Lifelong Learning).

5 Beyhan, Cumbhuriyet Oncesi ve Cumhuriyet Sonrasi Dénemde Yetigkin Egitimi (Adult Education in the Pre-
Republican and Republican Periods), 21-22; Eurydice (2025). Tiirkiye: Yetiskin Egitimi ve Ogretimi (Tirkiye: Adult
Education and Training). Accessed on February 2, 2026, from the

18


https://eurydice.eacea.ec.europa.eu/tr/eurypedia/turkiye/yetiskin-egitimi-ve-ogretimi

coordination but on the basis of inter-institutional cooperation.®
Financing for adult learning

In Tarkiye, the funding for adult education relies primarily on public resources. The fact
that the Directorate of Administrative and Financial Affairs is part of the GDLL indicates
that adult education activities are planned within the public budget and that financial
processes are managed at the central level.” Expenditure items related to the central
and regional organisations, preparations for the annual investment programme, real
estate leasing transactions, and budget implementations are carried out by this
directorate in accordance with relevant legislation.®

Financial affairs and transactions are conducted through the Budget Management
Information System (e-Budget) in compliance with the provisions of Law No. 5018 on
Public Financial Management and Control. An analysis of the 2024 financial data
reveals that 95.31% of the budget consists of personnel expenses, while investment
expenditures account for only 0.08%.° This distribution indicates that adult education
is largely based on a human resources-oriented service structure, with the share of
physical investments remaining quite limited.

According to Eurydice’s 202510 data, the primary source of funding for adult education
is government funding. No fees are charged to participants for adult education activities
provided through public institutions; educational services are funded by the public
sector. Additionally, individuals with special educational needs who participate in
courses offered under the scope of non-formal education benefit from free
transportation services. In contrast, educational services provided by the private sector
and not funded by the state are fee-based.

The funding structure of non-formal education is not limited solely to the general
budget. In addition to public funding, revenue from revolving funds, national and
international projects, protocols, and voluntary donations and aid also serve as sources
of funding. Furthermore, municipalities, foundations, associations, professional
organisations, and sectoral stakeholders contribute directly to adult education by
organising public courses.!! This demonstrates that while the funding structure is
primarily public-sector-driven, it is also open to complementary, multi-source funding.

Mechanisms for providing direct financial support to adult learners are limited. The
MoNE does not provide direct cash support to course participants; however, the
Turkish Employment Agency (ISKUR) makes daily payments for essential expenses
ranging from 196.17 to 719.31 TL as of 2024 to those participating in vocational
education courses and on-the-job training programmes under the Unemployment
Insurance Fund. This practice creates an indirect financial incentive mechanism,
particularly for adults in the process of transitioning to or reintegrating into the labor

6 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).

7 Beyhan, Cumbhuriyet Oncesi ve Cumhuriyet Sonrasi Dénemde Yetigkin Egitimi (Adult Education in the Pre-
Republican and Republican Periods), 21-22.

8 Hayat Boyu Ogrenme Genel Midirliigii (General Directorate of Lifelong Learning). (2024). izleme ve
Degerlendirme Raporu-2024 (Monitoring and Evaluation Report-2024). MEB.

% lbid., 16.

10 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).

11 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).
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market. Private adult education providers, on the other hand, operate as financially
independent institutions and do not receive direct state aid. > This situation
demonstrates a clear distinction in funding models between public and private
providers.

In conclusion, the financing structure of adult education in Turkiye is based on a strong
foundation of public funding and is administered through central budget management
and statutory financial control mechanisms. At the same time, projects, revolving fund
revenues, and contributions from local stakeholders play a complementary role; direct
financial support for individuals is primarily provided through employment-focused
programmes.

Providers of adult learning

In Turkiye, adult education services are primarily provided under the MoNE. The main
provider in this context is the GDLL. Public education centers (PEC), maturation
institutes, and open education schools affiliated with the GDLL conduct educational
activities for adults. Through these institutions, courses and non-course educational
activities, credential and equivalency processes, recognition of prior learning,
vocational education in workplaces, open and distance learning applications, as well
as national and international projects are carried out.!3

The General Directorate of Vocational and Technical Education also organises
diploma and certification programmes for adults; under the Vocational Education Law
No. 3308, it can establish vocational courses, as well as development and adaptation
courses. Additionally, private courses and private educational institutions affiliated with
the General Directorate of Private Educational Institutions operate within the
framework of Law No. 5580 and provide education for adults under the supervision of
the MoNE.** Other ministries and institutions are also key providers of adult education.
The Ministry of Youth and Sports organises educational programmes with social,
cultural, and sports-related content; professional associations (such as TOBB—the
Union of Chambers and Commodity Exchanges of Turkiye) conduct vocational
education activities for their members. Training centers affiliated with the Ministry of
Agriculture and Forestry also offer sector-specific training. Additionally, the Vocational
Qualifications Authority (VQA) ensures quality assurance through the national
qualifications system.1®

In conclusion, adult education in Turkiye is delivered through a multi-stakeholder and
widespread structure involving public education centers, maturation institutes, open
education institutions, and various public agencies. This structure not only provides a
second chance for individuals outside the formal education system but also generates
flexible and diversified learning opportunities tailored to meet the needs of the labor
market.

12 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).

13 Eurydice (2025). Tiirkiye: Yetiskin Egitimi ve Ogretimi (Tiirkiye: Adult Education and Training).

14 Beyhan, Cumhuriyet Oncesi ve Cumhuriyet Sonrasi Dénemde Yetigkin Egitimi (Adult Education in the Pre-
Republican and Republican Periods), 21-22.

15 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).
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Significant institutional reforms have been implemented in the field of adult education
in recent years. The GDLL was restructured under Decree Law No. 652; under
legislative amendments No. 5450 and 6764, certain institutions were transferred to the
MoNE, and changes in their administrative affiliations were implemented. The transfer
of vocational education centers, the reassignment or transformation of tourism training
centers to different institutions, and the establishment of The Directorate for Education
in Migration and Emergency Situations are the main steps in this process. These
developments demonstrate that the institutional structure of adult education has been
updated over time in line with policy priorities.*®

2.2 Adult education policies

Overview of adult education policies

In Tarkiye, adult education policies are shaped around the axes of enhancing
employability, developing basic skills, and expanding opportunities for lifelong learning.
According to Article 37 of the Vocational Education Law, the MoNE organises
vocational courses to prepare individuals who have left the formal education system
and lack the necessary qualifications for employment to enter the workforce.!” This
regulation indicates that adult education operates within a policy framework that is
significantly labor market-oriented.

The development of basic skills is also among the Ministry of National Education’s
policy priorities. The Law on the Literacy of Citizens Who Have Missed the Compulsory
Primary Education Age and Are llliterate regulates the process of making illiterate
adults literate and ensuring they receive primary-level education.*® In this regard, adult
education policies encompass not only vocational qualifications but also the
addressing of gaps in basic education.

Educational services for adults are provided through various private courses, distance
learning courses, driver’s education courses, and private in-service training centers
established under the Private Educational Institutions Act. These institutions
implement vocational education and personal development programs.?® Thus, the
policy framework establishes a multi-stakeholder structure encompassing both public
and private providers.

Presidential Decree No. 4, which regulates the establishment of the Vocational
Qualifications Authority, has strengthened the alignment of educational programmes
with occupational standards, national qualifications, and the Turkish Qualifications
Framework. This regulation represents a significant policy step toward enhancing
guality assurance and standardization in adult education. Additionally, the Regulation
on Lifelong Learning Institutions establishes the principles governing the
establishment, duties, and operations of institutions affiliated with the MoNE, while also
regulating the procedures and principles for courses to be conducted in collaboration

16 Beyhan, Cumhuriyet Oncesi ve Cumhuriyet Sonrasi Dénemde Yetiskin Egitimi (Adult Education in the Pre-
Republican and Republican Periods), 21-22.

17 Eurydice (2025). Tiirkiye: Yetiskin Egitimi ve Ogretimi (Tiirkiye: Adult Education and Training).

18 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).

19 Eurydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).
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with other public institutions, municipalities, professional organisations, associations,
and foundations. ?° This demonstrates that adult education policies have adopted a
governance approach based on institutional collaboration.

Within the scope of adult education and lifelong learning policies in Turkiye, two
separate Lifelong Learning Strategy Documents have been prepared to establish a
learning system that is responsive to the needs and expectations of society and is
sustainable. The first covers the 2009-20132! period, and the second covers the 2014—
201822 period. Additionally, the objectives and targets identified for the lifelong learning
sector in the Ministry of National Education’s 2024-2028 Strategic Plan ?® are
presented in Table 2.

TABLE 2. LIFELONG LEARNING AREA IN THE MINISTRY OF NATIONAL EDUCATION’S 2024-
2028 STRATEGIC PLAN?

Objective 3.1: Inclusion in education will be ensured so that all individuals,
regardless of their abilities, characteristics, needs, and backgrounds, can actively
benefit from lifelong learning.

Objective 3.2: Efforts to develop digital content for distance learning will enhance
equal opportunities for trainees and learners who utilize community education
centers.

Objective 3.3: Lifelong learning activities will foster personal, environmental, and
professional awareness among individuals.

Objective 3.4: General, vocational, and technical education course programs tailored
to today’s needs will be developed for all individuals.

Objective 3.5: The quality of non-formal education services will be improved in line
with international standards to support lifelong learning in the context of equal
opportunity and accessibility.

Main challenges faced by the counties

Data from the General Directorate of Lifelong Learning for 2024 points?® to certain
structural challenges in current practices. First, participation in courses is concentrated
among individuals aged 23-44 and among women; in contrast, participation levels are
limited among individuals over 65, young retirees aged 45—-65, women living in rural
areas, unemployed youth, and elderly individuals living in institutional care centers.
This situation indicates that the system faces difficulties in reaching certain age and
social groups.

20 Eyrydice (2025). Tiirkiye: Yetigkin Egitimi ve Ogretimi (Tirkiye: Adult Education and Training).

21 https://www.yoikk.gov.tr/upload/hayat%20boyu%20ogrenme.pdf

22 https://hbogm.meb.gov.tr/meb_iys_dosyalar/2015_04/20025555_hbostratejibelgesi 2014 _2018.pdf

23 https://sgh.meb.gov.triyayinlarimiz/yayin/112

24 https://sgb.meb.gov.tr/yayinlarimiz/yayin/112

%5 Hayat Boyu Ogrenme Genel Mudirligli (General Directorate of Lifelong Learning). (2024). izleme ve
Degerlendirme Raporu-2024 (Monitoring and Evaluation Report-2024). MEB.
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Data from the Turkish Statistical Institute (TUIK) and reports by the International
Labour Organisation (ILO) highlight that the proportion of “young people not in
education, employment, or training” aged 15-24 is at an alarming level. In this context,
integrating the young population into both education and employment emerges as a
significant policy challenge. Additionally, it is noted that Turkiye is rapidly moving
toward an aging population structure. This demographic shift necessitates that adult
education centers and other adult education institutions have the programmes and
infrastructure to improve the quality of life for the elderly and support their socialization.
From the perspective of maturation institutes, key structural challenges include limited
research and development (R&D) capacity, the need to develop certification processes
with international recognition, the need to strengthen the infrastructure of professional
museology, and the requirement to establish quality standards.?®

Priorities and Types of Measures Proposed

Among the top priorities recommended for adult education policies are the systematic
evaluation of programmes and the strengthening of quality assurance. Research
indicates that the quality of instructors is a key factor in increasing the number of
participants. Therefore, it is recommended to improve the quality of instructors,
enhance physical facilities, and re-evaluate the criteria for launching new programmes.
Given demographic changes, integrating programs focused on life skills, active aging,
and elder care for the elderly into the system is a priority. Similarly, it is recommended
to expand employment-linked courses targeting “young people not in education,
employment, or training” and to strengthen community education centers to address
this need.?’

The proposed measures for vocational education institutes include increasing the R&D
budget, amending regulations regarding the authority to issue journeyman and master
craftsman certificates, developing Level 4 programmes with international recognition,
transitioning to professional museum practices, establishing quality standards in
traditional arts, and strengthening the role of the accreditation center. Additionally, it is
recommended to support design-oriented professions, increase conservation and
restoration efforts, and strengthen publishing activities related to cultural heritage.?® In
conclusion, adult education policies in Turkiye are shaped around the axes of
employment, basic skills, quality assurance, and multi-stakeholder governance;
however, strategic enhancements are needed in areas such as demographic
transformation, youth unemployment, and improving programme quality.

2.3 Existing studies on the impact of Erasmus+ on the adult education sector

Studies and evaluations of Erasmus+ in the field of adult education in the current
programme period (2021-2027)

Existing Erasmus+ studies and evaluations conducted during the current programme

26 Hayat Boyu Ogrenme Genel Midirliigii (General Directorate of Lifelong Learning). (2024). izleme ve
Degerlendirme Raporu-2024 (Monitoring and Evaluation Report-2024). MEB.
27 Hayat Boyu Ogrenme Genel Midirliigii (General Directorate of Lifelong Learning). (2024). izleme ve
Degerlendirme Raporu-2024 (Monitoring and Evaluation Report-2024). MEB.
28 Hayat Boyu Ogrenme Genel Mudirligli (General Directorate of Lifelong Learning). (2024). izleme ve
Degerlendirme Raporu-2024 (Monitoring and Evaluation Report-2024) MEB.
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period (2021-2027) indicate that adult education projects increasingly focus on social
inclusion, digital transformation, sustainability, and lifelong learning. These studies
emphasize the growing importance of improving access to education for
disadvantaged groups and strengthening institutional cooperation across Europe. The
projects also reflect the programme’s broader priorities related to democratic
participation, environmental awareness, and employability in adult education contexts.

Methodologies Applied

An examination of the methodologies used in these projects reveals that participant-
centered and practice-based approaches are predominantly adopted. It is understood
that mixed-methods designs are preferred in these projects; quantitative data collection
tools (surveys, scales, pre-test—post-test applications) are used in conjunction with
qualitative data collection techniques (focus group discussions, individual interviews,
case studies, and open-ended feedback). In addition, the comparative analysis of best
practices, design processes based on needs analysis, and the field testing of
educational materials developed through pilot implementations stand out as a common
approach. Within the framework of international partnerships, cross-country
experience sharing, mutual learning activities, and capacity-building workshops
constitute key components of the methodological process. It is also noteworthy that
digital tools and online learning platforms are effectively utilized in data collection,
monitoring, and dissemination processes.

Focus and Thematic Areas

When Erasmus+ projects in the field of adult education are evaluated in terms of their
focal points and thematic areas (see Annex 2), it is observed that they largely center
on themes such as digital transformation, inclusion and social participation,
sustainability and environmental awareness, active citizenship and democratic
participation, strengthening the culture of lifelong learning, and increasing access to
education for disadvantaged groups.

Developing adult learners’ basic skills, enhancing digital literacy, supporting
employability, and strengthening social participation are among the main priority areas.
Additionally, increasing inter-institutional collaboration, developing innovative learning
models, and promoting common quality standards at the European level are prominent
elements within the thematic framework.

Most Important Findings, Conclusions, and Recommendations

A review of the projects’ findings reveals that the vast majority directly engage with
disadvantaged groups. The approach to capacity building for educators is generating
sustainable impact. Digital learning tools are increasing access, but the risk of a digital
divide persists. The theme of social participation is a defining feature of the current
programme period. Networks established at the European level are strengthening
organisational capacity.

Looking at the results, there has been an increase in the vocational qualifications of
adult educators. Specialized models have been developed for migrant women, older
adults, and adults who have experienced trauma. Thanks to digital platforms,
educational materials have been made open and sustainable. Steps have been taken
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toward behavioral change regarding environmental awareness and digital
consumption. Long-term inter-institutional partnerships have been established.

Upon reviewing the recommendations, support mechanisms for digital inclusion should
be strengthened. Impact assessment in programmes should be made more
systematic. Special strategies for the aging population and “young people not in
education, employment, or training” should be expanded. Teacher training models
should be standardized across Europe. The themes of green transition, digital
transformation, and social participation can be addressed in an integrated manner.
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3 The accessibility and inclusiveness of Erasmus+
3.1 Introduction

Inclusion and diversity are one the priorities of the Erasmus+ programme. Equal
opportunities and equal access, inclusion, diversity, and fairness should be promoted
in all programme actions.?® The focus of funding is therefore on organisations as well
as disadvantaged learners who would otherwise not be likely to participate in
internationalisation activities. This chapter discusses the characteristics of the
organisations that participated in Erasmus+ between 2021 and 2024, but also the
characteristics of the adult learners who benefit from the outcomes developed in KA2
and/or who take part in learning mobility activities in KA1. On this basis, statements
can be made about the accessibility and inclusiveness of Erasmus+ in adult education
in Turkiye.

3.2 Participating organisations in Erasmus+

3.2.1 Type of organisations

According to the survey results, the distribution of beneficiary organisations
participating in the Erasmus+ programme between 2021 and 2024, by project type, is
presented in Figure 2. Accordingly, the organisations were categorized into three
groups: those implementing only KA1 projects, those implementing only KA2 projects,
and those implementing both KA1 and KA2 projects (N = 30, 24, 48).

Figure 2. Types of beneficiary organisations participating in the Erasmus+
programme (2021-2024): Only KA1, only KA2, and both KA1 and KA2 (N =30, 24,
48)
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29European Commission. (2023). Erasmus+ programme guide (Erasmus+ Program Rehberi). European Union.
Erasmus+ Programme Guide. s.7.
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In the field of adult education in Turkiye, KA1 and/or KA2 projects were carried out by
104 organisations during the 2021-2024 period. As shown in Figure 2, 93% of those
implementing only KA1 projects were public institutions or government agencies, while
7% were public or semi-public educational institutions. The report on the first survey
documented the types of organisations participating in KA121 projects carried out
during the 2021-2023 period; of the 65 KA121 projects, 38 (59%) were implemented
by regional public institutions. This was followed by 15 projects (23%) carried out by
local public organisations. It was determined that all KA121 projects were implemented
by public organisations.3° Based on the first survey, it can be stated that this ratio
changed in the second survey.

Among those implementing only KA2 projects, 41.67% are Civil Society Organisations,
37.50% are public authority/official organisations, and 8.33% are public or semi-public
educational institutions. Public authority/official organisations also constitute the
majority (79.17%) of those implementing both KA1 and KA2 projects. The distribution
of the primary sectors in which beneficiary organisations participating in the Erasmus+
programme between 2021 and 2024 operate, by project type, is presented in Figure 3.
Accordingly, the organisations were categorized into three groups: those implementing
only KA1 projects, those implementing only KA2 projects, and those implementing both
KA1 and KA2 projects (N = 30, 24, 48).

30 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetiskin E@itimi Sektoriine Etkisi: Tlrkiye Ulusal Raporu (The Impact
of Erasmus+ on the Adult Education Sector: Turkiye National Report). Turkiye Ulusal Ajansi.
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Figure 3. Sectors in which beneficiary organisations primarily operate: 2021-
2024 period—KA1 only, KA2 only, and both KA1 and KA2 (N = 30, 24, 48)
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As shown in Figure 3, the data reveals that beneficiary organisations participating in
the Erasmus+ programme during the 2021-2024 programme period primarily operate
in the field of Adult Education. While the vast majority (73.33%) of organisations
implementing only KA1 projects are active in the field of adult education, this proportion
stands at 54% for those implementing both KA1 and KA2 projects and 33.33% for
those implementing only KA2 projects. The proportion of institutions and organisations
active in the higher education sector is particularly notable among those implementing
both KA1 and KA2 projects (15%) and those implementing only KA2 projects (8.33%).
The proportion of institutions and organisations in other sectors (social welfare, civil
society, vocational education and training, youth, media, arts, and culture) generally
remains at low levels.

3.2.2. Geographic Distribution
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The percentages showing the distribution of regions where KAl projects were
implemented during the 2021-2025 period, based on the location of the
institutions’/organisations’ headquarters, are presented in Figure 4 for KA1 projects
and in Figure 5 for KA2 projects.

Figure 4. Regions where KA1 projects were implemented during the 2021-2025

period — by location of the organisations (N = 582)
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Data on the distribution of regions where KA1 projects were implemented during the
2021-2025 programme period—based on the location of the
institutions’/organisations’ headquarters—as of the date of this study, provide
important findings regarding the geographical concentration of these projects.
However, it should be noted that the location data is based on the organisation’s
headquarters, and the projects may have actually been implemented in different

provinces. This creates a structural limitation in the interpretation of the data.

The findings indicate that KA1 projects are concentrated in certain metropolitan and
regional centers. The highest proportion is in Istanbul (18%). This is followed by Ankara
(10%) and the Konya—Karaman region (10%). The regions of Izmir (9%), Bursa—
Eskisehir—Bilecik (8%), and Antalya—Isparta—Burdur (8%) also have relatively high
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shares. This pattern suggests that organisational capacity and experience in project
development are more concentrated in major cities and developed regional centers.

Regions showing a moderate distribution include Manisa—Afyonkarahisar—Kutahya—
Usak (7%), Kocaeli-Sakarya—Diizce—Bolu—Yalova (7%), and Adana—Mersin (7%). In
contrast, when examined based on projects completed during the period of the study,
participation appears to be limited in some regions. Gaziantep—Adiyaman—Kilis (2%),
Kayseri—-Sivas—-Yozgat (3%), Samsun-Tokat—-Corum—Amasya (3%), and Aydin—
Denizli-Mugla (3%) have relatively low rates. Participation is quite limited in the Hatay—
Kahramanmaras—Osmaniye (1%) and Van—Mus—Bitlis—Hakkari (1%) regions. In the
Kastamonu—Cankir—Sinop and Erzurum—Erzincan—Bayburt regions, there were no
completed KA1 projects as of the date of the study (0%).

Overall, it is evident that KA1 projects are concentrated in specific centers across
Tarkiye, with lower levels of representation observed particularly in the Eastern and
Northeastern Anatolia regions. This situation is thought to be related to factors such as
organisational capacity, project writing experience, level of internationalisation, and
access to networks. However, it should be noted that because the data is based on
the location of the institution or organisation, it may not fully reflect the actual
geographical scope of the projects.
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Figure 5. Regions where KA2 projects were implemented during the 2021-2025
period — by location of organisations (N = 280)
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The percentage distribution of regions where KA2 projects were implemented during
the 2021-2025 programme period, based on the location of the organisations’
headquarters, provides important findings regarding the geographical concentration of
projects. However, it should be noted that the data is based on the location of the
institutions’/organisations’ headquarters, and the projects may have actually been
implemented in different provinces. The findings indicate that KA2 projects are clearly
concentrated in major cities. istanbul holds the highest share at 25%. Ankara ranks
second at 15%; the Aydin—Denizli-Mugla region, meanwhile, reaches a notable level
of 10%. This pattern suggests that KA2 projects are more concentrated in centers with
high organisational capacity and international project experience.

Regions with moderate participation include Kocaeli-Sakarya—Duizce—Bolu—Yalova
(8%), Bursa—Eskisehir-Bilecik (6%), and Adana—Mersin (6%). The Antalya—Isparta—
Burdur (5%) and izmir (4%) regions also have a certain level of representation. In
contrast, participation rates are low in some regions. Manisa—Afyonkarahisar—
Kitahya—Usak (2%), Konya—Karaman (2%), Hatay—Kahramanmaras—Osmaniye (2%),
Kastamonu—-Cankir—Sinop (2%), and Van—Mus-Bitlis—Hakkari (1%) have limited
representation. Kayseri—Sivas—Yozgat (3%) and Gaziantep—Adiyaman—Kilis (3%) also
have relatively low rates. In the Erzurum—Erzincan—Bayburt and Mardin—Batman—
Sirnak-Siirt regions, however, no KA2 project was implemented during the relevant
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period (0%).

Overall, the geographic distribution of KA2 projects appears to be concentrated in
certain major cities compared to KA1L. In particular, the high combined share of Istanbul
and Ankara indicates that this concentration is not unique to the adult education sector
but is an expected outcome stemming from the greater presence of educational
institutions, population, and organisational capacity in major cities. However, in KA2
projects, which require strategic partnerships and institutional collaboration, factors
such as administrative capacity, project development experience, and access to
international networks are assessed to further accentuate this concentration. On the
other hand, while the relatively low level of representation in the Eastern and
Southeastern Anatolia regions can be explained by demographic and institutional
distribution, it also indicates that there remains a need to enhance project development
capacity and strengthen support mechanisms in these regions.

3.2.3 Size of participating organisations (KA1 and KA2)

The distribution of beneficiary organisations participating in the Erasmus+ programme
during the 2021-2024 programme period, based on the number of staff members and
by project type (KA1 only, KA2 only, and both KA1 and KA2), is presented in Figure 6.

Figure 6. Number of staff members at the organisation (separated by “KA1 only,”
“KA2 only,” and “KA1 and KA2”) (N = 30, 24, 48)
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An examination of Figure 6 reveals that the organisations participating in the
Erasmus+ programme are predominantly small and medium-sized in terms of staff
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size. Across all project types, the highest proportion is found in the group of
organisations with 11-50 employees; this proportion is 40% for organisations
implementing only KA1, 29% for those implementing only KA2, and 31% for those
implementing both KA1 and KA2. The proportion of large-scale organisations with
more than 250 employees is particularly notable at 25% among organisations
implementing both KA1 and KA2 projects, 27% among those implementing only KA1,
and 21% among those implementing only KA2. In contrast, it is observed that very
small organisations with 1-5 employees predominantly participate only in the KA2
programme (29%). The distribution of the number of adult learners participating in
learning activities under the Erasmus+ programme in 2024, by project type (only KA1,
only KA2, and both KA1 and KA2), is presented in Figure 7.

Figure 7. Number of adult learners participating in Erasmus+ learning mobility
activities in 2024 (separated by KA1 only, KA2 only, and both KA1 and KA2) (N
= 30, 24, 48)
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The findings presented in Figure 7 show that the number of adult learners participating
in learning mobility activities in 2024 varies by project type. The proportion of
organisations reaching more than 250 learners is quite high among those
implementing both KA1 and KA2 projects (56%) and those implementing only KA1
(50%). In contrast, the proportion of organisations reaching 1-50 learners is relatively
higher among those implementing only KA2 projects (42%). Overall, the findings reveal
that higher learner numbers are concentrated in organisations implementing both KA1
and KA2 projects. In the first survey, 44% of organisations had more than 250 adult
learners; 19% had between 11 and 50 adult learners; and 9% had between 101 and
250 adult learners participating in learning mobility activities. Only 6% of the
organisations participating in the survey indicated that they had no adult learner
participants. In this context, it can be stated that higher learner numbers were reached

33



in the second survey.
3.2.4 Number of projects involved and variety of roles

The distribution of internationalisation activities in which organisations have
participated under the Erasmus+ programme since 2021, by project type (KA1 only,
KAZ2 only, and both KA1 and KA2), is presented in Figure 8.

Figure 8. Types of actions carried out under internationalisation in which
organisations have participated since 2021 (N = 102)
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The findings presented in Figure 8 indicate that the internationalisation activities
carried out under the Erasmus+ programme since 2021 vary by type of action. It is
observed that approximately half (47%) of the organisations participating in
internationalisation activities consist of those implementing both KA1 and KA2 projects.
The proportion of organisations participating only in KA1l projects stands at 29%,
ranking second, while the proportion of those participating only in KA2 projects is 24%.
These findings reveal that participation in activities carried out under the
internationalisation framework is concentrated primarily among organisations with
experience in multiple project types. The distribution of organisations participating in
KA2 projects during the 2021-2024 programme period, according to the roles they
assumed in the projects, is presented in Figure 9.

34



Figure 9. Roles of organisations participating in KA2 projects during the 2021-
2024 period (N =77)
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According to the findings presented in Figure 9, 62% of the organisations participating
in KA2 projects served as coordinators, while 58% acted as partners. The fact that the
total of these percentages exceeds 100% indicates that some organisations
participated in KA2 projects in both the coordinator and partner roles during the period
in question. This situation indicates that a significant portion of the organisations
involved in KA2 projects diversified their project experience by taking on multiple roles.
The distribution of organisations based on the number of KAl projects they have
participated in as project coordinators or partners since 2021 is presented in Figure
10.
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Figure 10. Distribution of organisations by the number of KA1 projects they have
participated in since 2021 (as project coordinators or partners) (N = 78)
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The findings presented in Figure 10 show that the level of participation in KA1 projects
varies among institutions and organisations. It is observed that 42% of institutions and
organisations participated in only one KA1 project, 22% in two, and 14% in three KAl
projects. In contrast, the proportion of organisations participating in five or more KA1
projects is 17%, indicating the presence of a group of organisations with significant
experience in KAl projects. Overall, the findings reveal that participation in KAl
projects is concentrated to a significant extent in a limited number of projects, yet a
non-negligible portion demonstrates repeated participation. The distribution of
organisations based on the number of KA2 projects they have participated in as
coordinators or partners since 2021 is presented in Figure 11.
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Figure 11. Number of KA2 projects organisations have participated in (as
coordinators or partners) since 2021 (N =72)
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The findings presented in Figure 11 show that the level of participation in KA2 projects
varies among institutions and organisations. It is observed that 43% of organisations
participated in only one KA2 project, 26% in two, and 11% in three KA2 projects. In
contrast, the proportion of organisations participating in five or more KA2 projects is
17%, indicating the presence of a group of organisations with significant experience in
KA2 projects. Overall, the findings reveal that participation in KA2 projects is
concentrated to a significant extent in a limited number of projects, yet a non-negligible
portion demonstrates repeated participation.

3.3 Obstacles for participating in Erasmus+

3.3.1 General obstacles in KA1 and KA2

Participants were asked via a survey what the biggest obstacle or barrier their
organisation faced in organizing projects under the Erasmus+ programme, and the
open-ended responses provided by individuals were analyzed. General barriers
common to both KA1 and KA2 projects, specifically institutional and structural issues,
are presented in Table 3 under thematic headings with sample quotes.
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TABLE 3. COMMON GENERAL BARRIERS, INSTITUTIONAL, AND STRUCTURAL ISSUES IN KA1

AND KA2 PROJECTS

a)
Bureaucratic
and
administrative
obstacles

b) Budget and
grant-related
issues

c) Issues
related to
human
resources and
organisational
capacity

38

The excessive number of official
procedures, the burden of
corporate documentation and
evidence, ministry/approval
processes, and centralized
budget and financial regulations.

Insufficient grant amounts, a
high number of applications, a
low number of funded projects,
limited institutional budgets, and
financial audits that allow for no
flexibility

Staff shortages,

a lack of staff with experience in
Erasmus+, the absence of a
project culture within the
organisation, time management
and workload issues, and low
motivation

“The high volume of corporate
documents.” (online survey)

“Staff shortages and the high
number of applications in this
field in TUrkiye.” (online survey)

‘As a non-profit  public
institution, our budget
oversight is centralized, and
the use of project budgets falls
under the authority of the
Finance Department.” (online
survey)

“Since international mobility
planning, procurement
processes, and reporting are
subject to central regulations,
flexibility cannot be ensured.
This situation conflicts with the
need for quick and
independent action required by
Erasmus+ projects.” (online
survey)

“There is little to no awareness
among existing human
resources regarding European
Union programmes. As a
result, due to the lack of a
necessary visionary
perspective, | have faced—and
continue to face—significant
difficulties in processes such
as application, signing, and

implementation.” (online
survey)
“Occasional low motivation

within the project team. Low
confidence that we will receive
the grant.” (online survey)



d) Issues Low foreign language “The biggest obstacle our
related to proficiency among staff, limited institution faces in
foreign experience with international implementing Erasmus+
language projects, and difficulties projects is the lack of foreign
proficiency communicating with  foreign language proficiency among
and partners our staff.” (online survey)
international
experience “Establishing  contact  and
reaching agreements with
international partners” (online
survey)
e) Issues The difficulty in finding suitable “The difficulty of finding
related to partners, the lengthy and partners suitable for our
finding complex nature of the project organisation’s activities.”

partners and
writing project
proposals

proposal process, and the need
for training in project preparation
and management

(online survey)

“We need more training on the
project preparation and
management process.” (online
survey)

When examining the barriers preventing institutions and organisations from
implementing KA1 and KA2 projects, it is evident that the responses primarily revolve
around bureaucratic processes, budget constraints, and organisational capacity gaps.
In particular, the complexity of official procedures, the burden of documentation, and
centralized financial regulations stand out as key factors complicating project
implementation processes. Additionally, insufficient grant amounts and high
competition for funding have been cited by many organisations as significant structural
barriers. Shortages of human resources, foreign language proficiency, and project
experience are also other major problem areas commonly cited in KA1 and KA2
projects. In the first survey as well, participants indicated that the biggest obstacle to
organisations participating in Erasmus+ is the insufficiency of grants and the low
number of supported projects. Issues such as the lack of adequate information and
training, language problems, a shortage of qualified staff, difficulty in finding project
partners, bureaucratic issues, and the lack of a permanent and stable team were
particularly emphasized. It can be noted that these barriers were similarly highlighted
in the second survey.

3.3.2 Specific obstacles for KA1 mobility for adult education learners

Tarkiye did not participate in Module 4; however, data was drawn from responses to
an open-ended question posed during interviews with KA1 contact persons and an
online survey. The obstacles to learning mobility of individuals (KA1) for adult learners
are shaped primarily by factors related to participant profiles and social conditions,
unlike general project processes. In particular, family responsibilities, lack of foreign
language proficiency, and low self-confidence among adult female learners are among
the primary factors limiting participation in mobility programs. Additionally, difficulties
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in visa and passport processes and financial risks emerge as significant barriers
complicating the planning of learning mobility of individuals (KA1) activities. Structural
difficulties faced by disadvantaged adult groups in accessing the programme
negatively impact the inclusion of KA1 mobility. Excerpts from survey responses and
interviews are provided below.

“The biggest obstacle to implementing the project was the prejudices
held by various groups of participants. Although it was challenging to
address their lack of self-reflection and empathy, we managed to
overcome these obstacles as best we could.” (online survey)

‘However, we were only able to enroll eight disadvantaged adult
learners in the programme last year. Just last year. Because,
unfortunately, prior to that, we were unable to obtain the necessary
permits from the governor’s office for them to travel abroad. Not only in
our province, but as we've heard, in other provinces as well, the
governor’s office sometimes hesitates to issue service passports. We,
too, have suffered from this.” (Case Study 1)

Figure 12 presents the distribution of responses to the survey question regarding
beneficiary institutions’ intentions to apply for learning mobility of individuals (KA1)
activities targeting adult learners in the future.

Figure 12. Beneficiary organisations’ intention to apply for learning mobility of
individuals (KA1) activities for adult learners in the future (N = 95)
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According to the findings presented in Figure 12, the vast majority (75%) of beneficiary
organisations indicated that they plan to apply for learning mobility of individuals (KA1)
activities for adult learners in the future. In contrast, the proportion of organisations not
considering an application was limited to 8%, while 17% had not yet made a clear
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decision on the matter. These findings indicate a high level of inclination to apply for
learning mobility of individuals (KAL) activities targeting adult learners. When
compared to the findings from the first survey?!, it can be said that the results have
improved. In the first survey, 72% of organisations planned to reapply to the
programme to organise learning mobility activities for adult learners, while 10% stated
they did not plan to reapply.

In the survey, participants were asked the open-ended question, “What prevents you
from planning mobility activities for adult learners as part of a future KA1 project?” Nine
people responded. Based on the open-ended responses, the factors influencing the
planning of learning mobility of individuals (KA1) activities for adult learners in the
future are presented in Table 4 under themes with examples.

TABLE 4. FACTORS AFFECTING THE PLANNING OF KA1 MOBILITY ACTIVITIES FOR ADULT
LEARNERS IN THE FUTURE

1. Bureaucratic The length and tedious ‘Erasmus+  programmes  are
processes and nature of project application projects that truly change and
administrative  and implementation transform people. Just applying
burden processes, the arduous for this project alone turns you into
process of obtaining permits a completely different person.
from government agencies, However, the application
and the stress caused by processes are very long, the
bureaucratic procedures process of obtaining permission
during the project from the ministries is very painful,
implementation phase, and you have no support under
the difficulty of the project any circumstances. | fought tooth
preparation process, and and nail to get this project
the perception that the approved and carried it out.

likelihood of approval is low Everyone always focused on what
couldn’t be done, not on how to do
it. As you can see, the thing
holding us back was us.” (online

survey)
2. Issues Although some participants  “Our  desire to prioritize
related to wanted to give priority to disadvantaged adult learners
passports and  disadvantaged adult under the programme, coupled
official permits learners, the difficulties with the significant difficulties they
associated with the passport face in obtaining passports,
process hindered the currently appears to be an
planning of mobility obstacle to our ability to organize
activities mobility activities for them.”

(online survey)

31 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetigkin Egitimi Sektoriine Etkisi: Trkiye Ulusal Raporu (The Impact
of Erasmus+ on the Adult Education Sector: Tirkiye National Report). Turkiye Ulusal Ajansi.
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3. Lack of The failure to provide clear  “The vague answers given to the

organisational answers to problems guestions on our minds are
support and encountered during project  dampening the enthusiasm of
communication implementation, which those who will be carrying out the
issues serves as a factor that project.” (online survey)

dampens the motivation of
project leaders and fosters a
sense of hopelessness,

The lack of adequate

support
4. Management The perspective and “Managers’ Perspective” (online
approaches approach of organisational  survey)

leaders

Open-ended responses highlight four main areas that complicate the planning of
learning mobility of individuals (KA1) activities for adult learners: i) In terms of
bureaucratic and administrative burdens, the lengthy, exhausting, and stressful nature
of project application and implementation processes; the arduous progression of
authorization procedures; and the perception that project preparation is difficult and
has a low likelihood of approval negatively impact planning. The second factor, ii),
concerns passport and official authorization issues. Although priority is intended to be
given to disadvantaged adult learners, difficulties encountered during the passport
application process create barriers to mobility. Thirdly, iii), regarding institutional
support and communication gaps, the perception expressed in some interviews that
sufficient support is not received is dampening the motivation of some project
coordinators. Finally, under the heading of managerial approaches, the perspective
and level of support from institutional managers play a decisive role in the planning of
mobility activities. Overall, the findings indicate that bureaucratic obstacles, official
procedures, lack of institutional support, and managerial attitudes are the key factors
limiting future KA1 planning.

3.4 Conclusion

Findings regarding the 2021-2024 programme period reveal that beneficiary
institutions and organisations participating in the Erasmus+ programme primarily
operate in the field of adult education. In particular, the fact that the vast majority of
institutions and organisations implementing only KA1 projects are active in the field of
adult education suggests that this type of action has a more accessible and feasible
structure for adult education institutions. In contrast, it was found that KA2 projects are
carried out by institutions and organisations with specific capacities. When examining
the organisational structures of institutions and organisations, it is evident that
participation in the programme is largely concentrated among small and medium-sized
institutions and organisations. However, the number of adult learners participating in
learning activities carried out under Erasmus+ Adult Education projects in 2024 varies
depending on the project type. The fact that the proportion of institutions and
organisations reaching more than 250 learners is higher among those implementing
both KA1 and KA2 projects and those implementing only KA1 projects indicates that
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institutions and organisations with experience in multiple projects have achieved a
broader impact capacity. Indeed, the fact that approximately half of the institutions and
organisations participating in internationalization activities are those that implement
both KA1 and KA2 projects demonstrates that internationalization is strengthened by
institutional experience and project diversity. Participation data for KA2 projects
similarly point to a tendency toward concentration in certain institutions and
organisations. This highlights that organisational capacity and experience are decisive
factors in KA2 projects.

When examining the barriers to implementing KA1 and KA2 projects, it is evident that
the issues largely revolve around bureaucratic processes, budget constraints, and
deficiencies in organisational capacity. The complexity of official procedures, the heavy
burden of documentation, and centralized financial regulations complicate
implementation processes. While insufficient grant amounts and high competition for
applications stand out as structural barriers, human resource shortages, lack of foreign
language proficiency, and limited project experience are institutional factors that
directly impact the implementation process.

Specifically regarding the learning mobility of individuals (KAl) action for adult
learners, it is evident that barriers are largely linked to participant profiles and social
conditions. In particular, adult female learners’ family responsibilities, lack of foreign
language proficiency, and low self-confidence limit their participation in mobility
programmes. Additionally, difficulties in visa and passport processes, along with
financial risks, complicate planning efforts. Structural barriers faced by disadvantaged
adult groups in accessing the programme, meanwhile, weaken the inclusion of KA1
mobility.

Nevertheless, the fact that the vast majority (75%) of beneficiary organisations indicate
they plan to submit KA1l project applications for adult learners in the future
demonstrates the existence of strong institutional motivation toward the program. On
the other hand, open-ended responses reveal that future planning may be constrained
by bureaucratic obstacles, official procedures, lack of institutional support, and
managerial approaches.

Overall, the findings suggest that project diversity and institutional experience enhance
internationalization capacity, but bureaucratic and structural barriers create significant
limitations, particularly regarding inclusion and sustainability. These results clearly
highlight the need for more inclusive, supportive, and bureaucratically streamlined
implementation mechanisms in the field of adult education.
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4 Impact of Erasmus+ at organisation and staff level

4.1 Introduction

This chapter focuses on the outcomes and expected impacts of Erasmus+ on the
organisations. This includes the impact of Erasmus+ on the development and
improvement of the quality of learning opportunities offered by the participating
organisations. It begins by presenting the concrete project results and products as well
as the topics prioritised because of participation. Subsequently, findings on the effects
of Erasmus+ participation on staff are reported.

4.2 Topics and products of Erasmus+ Projects

4.2.1 Topics of the projects

In this section, the subject areas of KA1 projects are first presented, followed by the
horizontal priorities of KA2 projects. The subject areas of KAl projects were
determined through a survey administered to project contact persons, who were able
to select up to three topics for each project. The results are presented in Figure 13.
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Figure 13. Subject Areas of KAl Projects (N = 89)
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An examination of the subject distribution of KAl projects in Figure 13 reveals that
digitalization and innovative learning approaches stand out distinctly. The topic area
with the highest percentage was “Digital literacy skills and competencies” at 33%. This
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was followed by “New learning and teaching methods and approaches” at 26% and
“Digital content, technologies, and applications” at 21%. This finding indicates that the
projects are significantly focused on developing digital competencies and pedagogical
innovations. In the first survey, the most frequently addressed topics in KA1 projects
were identified as “Access for disadvantaged individuals,” “Development of new
innovative curricula/teaching methods/training courses,” “Issues facing migrants,” and
“Integration of refugees.” It is noteworthy that the topic area of “digital literacy skills and
competencies” stood out in the second survey, unlike in the first round. Other areas
with relatively high percentages in the second survey include “initial and continuing
education for teachers, trainers, and other educational staff” at 19% and “basic skills
and key competencies” at 16%. Additionally, “Promoting inclusion, equality, and non-
discrimination” (12%), “European identity, citizenship, and values,” “Information and
Communication Technologies (ICT),” and “Entrepreneurship education” (each at 10%)
are also frequently addressed topics in the projects. “Awareness of the European
Union,” “Social responsibility of educational institutions,” and “Development of new,
innovative, or joint curricula/courses related to disability” are other themes that stand
out, each accounting for 9%.

Among the subject areas addressed to a relatively moderate extent are “Active aging,
physical and mental health, and well-being” and “Reception and integration of refugees
and migrants,” each at 7%; “Digital transformation planning and implementation,”
“Digital security and data protection,” “Employability,” and “Creativity, art, and culture”
at 6%; Topics with lower percentages include “Development of disadvantaged rural
and urban areas,” “Career guidance,” “Reducing intercultural, intergenerational, and
social divides,” and “Foreign language teaching and learning” at 4%; “Environment and
climate change,” “Work-based learning,” “Cultural heritage,” and “Green skills” at 3%;
the least-addressed subject areas are those limited to a 1% share. These include
“Open and distance learning,” “Collaboration between educational institutions and the
business world,” “Preventing early school leaving and educational failure,” “Preventing
racism and discrimination,” “Human rights and the rule of law,” “Equal access to and
transition into the labor market,” “Social assistance and social services,” “Recognition,”
“Transparency and certification,” “International relations and development
cooperation,” and “Green transportation and mobility.”

Overall, it is evident that KA1 projects have focused on digital competencies,
innovative teaching approaches, and teacher training; conversely, areas such as
human rights, social services, green transportation, and open/distance learning have
been addressed to a limited extent. This distribution indicates that the program’s
priorities are reflected in practice, particularly in the areas of digital transformation and
pedagogical innovation.

Project coordinators for KA2 projects were surveyed about their project priorities;
coordinators were first able to select one priority per project. The results are presented
in Figure 14. Subsequently, they were asked about other priorities.
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Figure 14. Primary priority of KA2 projects (N = 55)
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An examination of the primary priorities of KA2 projects reveals that these priorities are
concentrated around specific themes. The findings indicate that the projects are
shaped particularly around the axes of inclusion, accessibility, and quality learning
opportunities. The theme with the highest percentage in terms of horizontal priorities
is “Inclusion and diversity across all areas of education, training, youth, and sport”
(22%), which demonstrates that the approach to inclusion is clearly prioritized in KA2
projects. This is followed by “Environment and combating climate change” (11%) and
“Digital readiness, resilience, and capacity building” (7%). In terms of priorities specific
to adult education (ADU), the highest percentage is attributed to the priority “Increasing
access to high-quality learning opportunities for adults” (18%). This finding indicates
that projects focus not only on increasing access but also on improving the quality of
learning opportunities. This is followed by two priorities with equal shares: “Creating
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pathways for skill development to enhance the accessibility of adult education and
increase participation” (13%) and “Developing the competencies of educators and
other adult education staff’ (13%). This indicates that the projects adopt a dual-track
development perspective targeting both learners and educator capacity. On the other
hand, it appears that certain priorities specific to both non-formal and adult education
are addressed to a more limited extent. In this context, “Quality assurance” (2%),
“‘Development of future-oriented learning centers” (2%), “Promotion of local learning
centers” (2%), and “Common values/civic participation” (2%) are the priorities with the
lowest percentages.

Overall, the findings indicate that the themes of inclusion and accessibility stand out
clearly as primary priorities in KA2 projects, while priorities such as quality, digital
transformation, and environmental sustainability hold a secondary yet significant place.
Project coordinators were also surveyed about other priorities in their KA2 projects.
For each project, two “other” priorities could be selected. For this reason, the total
percentage may exceed 100%.

When examining the distribution of other priorities for KA2 projects, it is evident that
the highest proportion, at 40%, is “Increasing high-quality learning opportunities for
adults.” This finding indicates that the projects are strongly focused on quality and
expanding learning opportunities. In second place, with 36%, is the priority of
“Developing the competencies of educators and other adult education staff.” In third
place, with an 18% share, are the priorities “Creating and promoting learning
opportunities across all citizens and generations,” “Addressing digital transformation
through digital readiness, resilience, and capacity building,” and “Inclusion and
diversity across all areas of education, training, youth, and sports.” This distribution
indicates that projects are concentrated around the axes of quality, staff development,
inclusion, and digital transformation. The area of creating pathways for skill
development to increase the accessibility of adult education and boost participation
follows with a 16% share. It is noteworthy that other subject areas are represented at
relatively lower rates. Overall, it is evident that KA2 projects emphasize improving the
quality of adult education and the competence of educators; in contrast, innovative
centers, reskilling, and certain cross-sectoral priorities are represented to a lesser
extent.

When examining the distribution of other horizontal priorities in KA2 projects, it is
evident that the highest percentage, at 40%, falls under the priority of “Increasing high-
quality learning opportunities for adults.” This finding indicates that the projects focus
on quality and the expansion of learning opportunities. In second place, with 36%, is
“Developing the competencies of educators and other adult education staff,” while third
place is shared by multiple priorities, each accounting for 18%: “Creating and
promoting learning opportunities across all citizens and generations,” “Addressing
digital transformation through digital readiness, resilience, and capacity building,” and
“Inclusion and diversity across all areas of education, training, youth, and sports.” This
distribution demonstrates that the projects address priorities such as quality, staff
development, inclusion, and digital transformation. The priority of “creating pathways
for skill development to enhance the accessibility of adult education and increase
participation” follows with a 16% share. It is noteworthy that other thematic areas have
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relatively lower percentages. Overall, it is evident that KA2 projects focus on improving
the quality of adult education and enhancing educator competencies; conversely,
innovative centers, reskilling, and certain cross-sectoral priorities are represented at a
lower level.

4.2.2 Type of KA2 products developed

The distribution of the types of products developed in Erasmus+ KA2 projects during
the 2021-2024 period is presented in Figure 15.

Figure 15. Types of products developed in Erasmus+ KA2 projects (2021-2024)
(N =69)
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The findings presented in Figure 15 show that the outputs developed under KA2
projects are primarily focused on digital and teaching-oriented products. The most
commonly developed outputs include websites (68%), learning materials (67%), and
guides/handbooks (64%). In addition, the development of curricula, educational
modules, language courses, or pedagogical concepts (55%) and the development of
online tools (52%) also account for a significant share, indicating that KA2 projects are
significantly oriented toward producing structured learning content and digital
applications. In the first survey®?, the outputs and products most frequently reported by
organisations participating in KA2 projects between 2018 and 2022 were, in order,
websites (15%), guides/handbooks (13%), and curricula, educational modules,
language courses, or pedagogical concepts (13%). It is noteworthy that the most
frequently produced outputs are similar to those in the first survey, with the only
difference being in the percentages. In contrast, in the second survey, outputs such as

82 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetiskin Egitimi Sektoriine Etkisi: Tlrkiye Ulusal Raporu (The Impact
of Erasmus+ on the Adult Education Sector: Tirkiye National Report). Turkiye Ulusal Ajansi.
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publications (books, articles) (30%), webinars or blended learning courses (33%), and
the development of films or educational videos (23%) were reported at relatively lower
rates. These findings reveal that, in the second survey, KA2 projects focused on
producing outputs that are more practice-oriented, accessible, and have high potential
for dissemination. Sample excerpts from the responses provided by project contact
persons regarding the outputs generated by their projects are presented below to
support the quantitative findings.

‘A digital platform and a guide. A guide on becoming an adult educator in
disaster-affected areas. And a digital platform where they can share the
knowledge and skills they’ve acquired regarding the various dimensions of this
trauma | just mentioned. These were our two intellectual outputs. Ours was part
of a small-scale project—it was a 60,000-euro project. So, there wasn't really
much opportunity to create a lot of intellectual outputs. “That’s why we ended up
with two conceptual outputs.” (Case Study 4)

“‘We developed the training module from scratch. So, the training module is
actually the number one product and output of our project.” (Case Study 3)

“The product was a website. We created brochures and prepared a display board.
We also held an exhibition for it. We had an exhibition promoting Erasmus
products. The output was a product related to the project.” (Case Study 5)

“... a training platform was created—an e-learning training platform. On this
platform, we included self-study learning tools for these modules—module
content, a library, and frequently asked questions—as well as a discussion
platform designed for foster families to use. We created this platform with the dual
purpose of empowering both professionals in this field and foster families.” (Case
Study 2)

4.2.3 Usage Rates of Outputs Obtained in KA2 Projects

Figure 16 presents the distribution of the current usage levels of outputs developed
under KA2 projects following participation in the Erasmus+ programme.

Figure 16. Post-project usage levels of KA2 outputs following participation in the
Erasmus+ programme (N = 60)
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The findings presented in Figure 16 indicate that the outputs developed under KA2
projects continue to be used extensively even after the projects have been completed.
Sixty-one percent of participants reported that the outputs were used extensively, 28%
reported that they were used to some extent, and 13% reported that they were used
quite frequently. In contrast, the percentage of those indicating that the outputs were
used infrequently was quite low at 7%. These findings demonstrate that the
sustainability and institutional use of products developed under KA2 projects are at a
notable level. Additionally, when compared to the results of the first survey, an increase
in the usage rates of the outputs is observed. In the first survey, 43% of participants
reported that the outputs and products developed under KA2 since 2018 were used
guite extensively, while 4% reported that they were used very extensively.

Participants were asked, via an online survey, to identify the factors influencing the
adoption and use of outputs and products developed under the Erasmus+ 2021-2027
KA2 projects, using an open-ended question. Based on the participants’ responses,
the factors influencing the adoption and use of outputs and products developed under
KA2 projects are presented in Table 5 under themes with examples.
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TABLE 5. FACTORS INFLUENCING THE ADOPTION AND USE OF OUTPUTS AND PRODUCTS

DEVELOPED UNDER KA2 PROJECTS

1. Organisational structure
and managerial factors

2. Partnership structure and
cooperation processes

3. Legal and administrative
regulations

4. Characteristics of the
target group and participant
profile

5. The quality of educational

content and materials

6. Technological
infrastructure and hardware

7. Dissemination, promotion,
and awareness-raising
activities
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“Inadequate management approach.”

(online survey)

“Transnational meetings with partners were
encouraging.” (online survey)

“Outcomes related to intergenerational learning
are being implemented as an additional curriculum
rather than being utilized through cooperation with
schools in the region. However, official regulations
that prevent adults from formally connecting with
schools make it difficult to carry out social
campaigns in this area. Despite this, the
participation of school students in community
education courses provides, at least to some
extent, an opportunity for intergenerational
integration.” (online survey)

“Given the age group of the participants in our
digital literacy training sessions, we realized that
these sessions should be planned to be longer in
duration. The participants’ interest and curiosity
encouraged us.” (online survey)

“The desire to explore new educational materials,
learn about different cultures, and discover new
techniques and methods in education are the most
motivating factors.” (online survey)

“The materials should be user-friendly. They
should be adopted by educators.” (online survey)
“Lack of technological infrastructure.” (online
survey)

“Barriers may include infrastructure deficiencies,
sustainability issues, resistance to change, and
difficulties in adopting innovations.” (online survey)
“Factors that encourage adoption include:
promoting the outputs to the target audience and
clearly explaining the benefits they offer; ensuring
that the developed products are easy to use and
accessible; and continuously updating the
products, which can increase usage. Reaching
more people through promotional activities.”
(online survey)



8. Sustainability and “It appears that the sustainability habits developed

continued use through these projects are becoming routine
practices as they are increasingly adopted as
standard, eco-friendly activities (such as nature
walks and picking up litter in nature).” (online
survey)

“As a limiting factor, it can be noted that the domain
and publishing rights for the website and mobile
app—which are typically obtained for a specific
period—could not be renewed due to budget
constraints.” (online survey)

9. Outputs targeting specific “Since our KA2 project focuses on the

target groups reintegration of people with acquired disabilities
into the workforce, all the materials we have
developed are actively used in courses for people
with disabilities both at our organisation and in our
partner countries within the European Union.”
(online survey)

1. Under the theme of organisational structure and managerial factors, some
participants stated that the approach to corporate governance and the stance of top
management directly influenced the use of the outputs. Challenging attitudes at the
management level and a lack of managerial support were cited as hindering factors.
In contrast, some participants indicated that their organisations had sufficient
resources and reported that no issues were encountered in the use of the developed
products.

2. Under the theme of partnership structure and collaboration processes, it was
noted that transnational meetings with partners were encouraging. It was stated that
the learning outcomes gained through international strategic partnerships enriched
existing course content and added diversity to applications.

3. Under the theme of legal and administrative regulations, it was noted that
regulations preventing adults from formally enrolling in schools hinder the
implementation of initiatives focused on intergenerational learning. Additionally, the
inability to renew domain and publishing rights for digital products—such as websites
and mobile apps—in future years due to budget constraints was cited as a limiting
factor.

4. In the theme of the target group’s characteristics and participant profile, the
low level of digital literacy among the target group, along with resistance to change and
difficulties in accepting innovations, was cited as a factor complicating the use of
outputs and products. In contrast, participants’ interest and curiosity, their desire to
conduct research, their willingness to explore new educational materials, and their
motivation to learn about different cultures and new techniques and methods in
education were identified as encouraging factors.

5. Under the theme of the quality of educational content and materials, the
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development of user-friendly materials, the preparation of a comprehensive guide, and
their adoption by educators were identified as factors that increase the use of these
resources. In one of the projects reviewed, the preparation of materials in three
languages and their sharing with teachers and parents contributed to the widespread
adoption of these resources. It was noted that digital literacy training programmes
should be planned for longer durations, taking the target age group into account.

6. In the theme of technological infrastructure and hardware, the lack of
technological equipment, infrastructure deficiencies, and the inability of all
stakeholders to access technological materials on an equal footing were cited as
barriers affecting the adoption and use of outputs and products developed under KA2
projects. In contrast, it was noted that outputs developed in institutions that have
achieved significant success in digitalization are actively utilized.

7. Under the theme of dissemination, promotion, and awareness raising, it was
noted that raising awareness through informational meetings encourages the adoption
of project outputs. Factors that encourage adoption include introducing the outputs to
the target audience, clearly explaining the benefits they provide, ensuring the products
are easy to use and accessible, continuously updating them, and reaching more
people through promotional activities.

8. Under the theme of sustainability and continued use, it was stated that
sustainability habits gained through the projects (such as nature walks and collecting
litter in nature) have become routine practices and show a tendency toward
institutionalisation. It was noted that research reports are utilized as needed within the
organisation’s internal operations. Specifically, the inability to renew domain and
publishing rights for the website and mobile app—which are available for a limited
period—was also evaluated within this theme.

9. In the theme of outputs targeting specific target groups, it was stated that the
KA2 project outputs prepared for the reintegration of people with disabilities into the
workforce are actively used in courses for people with disabilities both within the
organisation and at partner organisations in European Union countries. When
compared to the results of the first survey33, participants in the first survey indicated
that the pandemic period was the primary factor hindering the adoption and use of the
outputs and products developed with Erasmus+ support. In addition, it was noted that
a decline in participant interest, changes in location, the socio-cultural structure, and
the dependence of public education centers on district national education directorates
were also factors hindering the adoption and use of the developed outputs and
products. The findings differ significantly from those of the first survey. This may be
particularly related to the fact that the first survey was conducted after the pandemic
period and that exceptional measures had been implemented.

4.3 Impact at organisation and staff level

To collect data on the lasting effects of participation in Erasmus+ projects on
organisational capacity, learning opportunities, and staff quality, participants were

33 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetigkin Egitimi Sektoriine Etkisi: Turkiye Ulusal Raporu (The Impact
of Erasmus+ on the Adult Education Sector: Tirkiye National Report). Turkiye Ulusal Ajansi.
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asked to provide concrete examples of these effects in the open-ended question
included in the online survey, specifically regarding the lasting effects of participation
in Erasmus+ projects since 2021. An analysis of the responses to the open-ended
guestion revealed that participation in Erasmus+ projects has created lasting impacts
on institutional structure, learning opportunities for adult learners, and staff quality. The
findings are presented in Table 6 under the headings of themes and sample quotes.

TABLE 6. THEMES AND EXAMPLES RELATED TO THE LASTING IMPACTS OF PARTICIPATION
IN ERASMUS+ PROJECTS ON ORGANISATIONAL CAPACITY, LEARNING OPPORTUNITIES,

AND STAFF QUALITY

Strengthening
organisational capacity and
fostering a sustainable
project culture

Digital transformation and
the institutionalization of
digital learning models

Staff qualifications,
professional development,
and pedagogical
transformation
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“‘New partnerships were established with partner
universities, agreements were signed, and student
and faculty exchange programmes were added. Joint
master’s programs were launched.” (online survey)

“An education model supported by digital tools was
developed for adult learners. Our staff gained lasting
digital proficiency in international educational
methodologies and assessment tools. “Erasmus Day
Events” were organised within the institution to share
the knowledge and experience gained with other
course programs. As a result, our institution’s
educational capacity was sustainably strengthened,
new course content was developed, and participation
in Erasmus+ became a permanent part of our
institutional culture.” (online survey)

“The project we carried out in 2022-2023 has
permanently strengthened our institution in the field
of digital education. As part of the project, our staff
participated in an on-the-job observation activity
where they observed hybrid learning methods
firsthand; as a result of the experiences gained, our
institution successfully transitioned to a hybrid
education model. Thanks to this model, flexible
learning environments incorporating both in-person
and online components have been established.”
(online survey)

“...In addition, the cybersecurity-themed expert
workshop we organized helped raise digital security
awareness among both staff and trainees, resulting
in lasting gains regarding safe internet use. Thanks
to this project, the quality of our training programs has
improved, and our staffs digital skills and



Diversifying learning
opportunities for adult
learners

Disadvantaged groups and
inclusive education
practices
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organisational capacity have been permanently
enhanced.” (online survey)

“The percentage of instructors using digital tools to
support their lessons was 12% prior to the project, but
this figure rose to 44% following our project activities.
The rate at which trainees use digital tools for
educational purposes has increased by 55%.” (online
survey)

“So, | can talk about the improvement in language
skills, sir. In fact, | can give the example of some of
our colleagues gaining the confidence to travel on
their own—that is, the confidence to travel abroad. |
can give the example of them gaining experience
talking to a foreigner... We had an administrator
who’d been with us for 22 years. He said it was the
first time he’d ever traveled abroad like this. So, this
is very valuable to me. You're enabling a teacher, an
educator—someone who wouldn'’t easily find such an
opportunity on their own—to travel abroad, and
you’re facilitating their meeting with colleagues. In
that sense, it’s a very valuable process for me.” (Case
Study 4)

“Taking into account the feedback from the Erasmus
project, we developed a new project for adult learners
and received a grant from the [...] Ministry. As part of
this initiative, adult learners will receive 12 weeks of
training at our headquarters on the relationship
between language and psychology.” (online survey)

“Following the KA1 project, adult learners have
developed their knowledge and skills in collaborating
with EU countries, communication, and organising
educational activities; they have also taken
professional steps in preparing and organising
projects as partners in another initiative.” (online
survey)

“The number of language courses has increased.”
(online survey)

“Attitudes toward people with disabilities have
changed.” (online survey)

“Following the project we carried out, we reached
more families, thereby contributing to the social



Digital inclusion, older
adults, and disadvantaged
groups

Green transition,
environmental awareness,
and value-based gains

Corporate operations,
management, and digital
systems
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integration of children with special needs—whose
families had not previously been involved in sports.”
(online survey)

“We target children in disadvantaged situations who
have been placed with foster families, as well as the
foster families striving to provide them with a family
environment—this fundamentally falls under the
concept of inclusion, which is our top priority.
Because these children are in a disadvantaged
position compared to other children in society. By
providing them with a family environment, we aim to
remove the child from institutional care whenever
possible. ... The more we strengthen the foster family
and raise awareness about this, the more of these
children will be placed with foster families. They may
even stay with them for longer periods.” (Case Study
2)

“As part of Erasmus+ projects, the organisation of
cybersecurity workshops for older adults facing
barriers to digital access equipped participants with
the skills to use the internet safely and access e-
services, and by supporting their active use of social
media, enabled them to participate in the social
inclusion process.” (online survey)

“Our institution serves inmates, a segment of society
that is difficult to educate. Our educators who
participated in the Erasmus+ programme have
become even more sensitive to creating conditions
befitting human dignity following their mobility
experience. The green natural surroundings, cultural
exchange, and integration of the digital world into
daily life that we witnessed during the mobility period
have had a positive impact on our institution as well.
For example, as soon as we returned, we introduced
the virtual world to children living with their mothers
at our institution using AR and VR headsets. Seeing
a smile on the children’s faces thanks to this program
was priceless to us.” (online survey)

“Our staff used a program developed by our partner
organisation abroad to streamline our institutional
operations more efficiently and comprehensively. Our
organisation transparently accepted participant
applications using the software developed and
utilized by the host organisation.” (online survey)



Under the theme of strengthening organisational capacity and fostering a sustainable
project culture, participants noted that work continued on preparing new KA210,
KA220, and KA1 applications following the completion of Erasmus+ projects, that new
projects were being developed, and that grants were being secured from various
funding sources. It was stated that communication with international partners
continues, new cooperations have been established with partner universities, protocols
have been signed, student and faculty exchange programs have been launched, and
joint master’s programs have emerged. It was noted that “Erasmus Day Events” were
organised within the organisation to transfer the knowledge and experience gained to
other course programs, thereby sustainably strengthening the institution’s educational
capacity, developing new course content, and making Erasmus+ participation a
permanent part of the institutional culture.

Speaking on the topic of digital transformation and the institutionalisation of digital
learning models, a participant noted that, as part of their Erasmus+ project, the
institution had transitioned to a hybrid learning model, developed educational models
supported by digital tools, and created and begun implementing an e-learning action
plan. It was noted that instructors’ use of digital tools increased significantly after the
project, digital content began to be widely used in classes, and staff felt more confident
regarding their digital proficiency. The production of digital content (e-books, e-
journals, posters, brochures, QR codes, etc.) has become a permanent practice within
the organisation. Digital security awareness has been enhanced among both staff and
trainees; lasting gains have been achieved regarding safe internet usage.

Under the theme of staff quality, professional development, and pedagogical
transformation, it was noted that, thanks to the projects, staff gained proficiency in
international educational methodologies, assessment tools, and new teaching
techniques. It was noted that educators began moving beyond traditional teaching
methods to implement more inclusive, market- and needs-oriented teaching
techniques. It was noted that the previously low level of meeting attendance has
increased, and meetings have become more productive and conducive to learning.

Under the theme of diversifying learning opportunities for adult learners, it was noted
that the number of language courses has increased; participants have found
opportunities for self-improvement through foreign language courses; and both course
demand and success rates have risen. It was stated that the development of digital
skills among adults remains an ongoing priority for teachers. The entrepreneurship
education platform, learning environments supported by digital tools, and the
development of new course content were cited as concrete examples.

Under the theme of disadvantaged groups and inclusive education practices, it was
noted that perspectives toward individuals with disabilities have shifted, project
outcomes aimed at integrating individuals with disabilities into the workforce are being
actively utilized, and staff at institutions providing education to individuals with
disabilities have developed diverse teaching techniques. It was stated that more
families were reached through sports-based social integration activities targeting
families and children with special needs. In institutions providing education to inmates,
it was noted that educators have become more sensitive to conditions befitting human
dignity. In another example, it was mentioned that children housed with their mothers
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in a correctional facility were introduced to the virtual world using AR and VR glasses,
and that even seeing a smile on the children’s faces through this program was
priceless.

Under the theme of digital inclusion, focusing on older adults and disadvantaged
groups, it was noted that participants gained skills in safe internet use and accessing
e-services through cyber security workshops organized for older adults who face
barriers to digital access—that is, those with limited digital skills—and that they became
involved in social participation processes through the use of social media. The ability
of female learners to utilize technological innovations has also been identified as a
lasting achievement.

Under the theme of green transition, environmental awareness, and value-based
gains, it was noted that participants gained knowledge about the green transition
through the projects and began applying this knowledge in their daily lives. It was
stated that pre-test—post-test applications in the field of environmental and health
literacy clearly demonstrated positive changes. It was noted that green nature, cultural
exchange, and digital transformation have had a positive impact on institutional
practices. Emphasis was also placed on value-based gains.

Under the theme of institutional operations, management, and digital systems, it was
noted that the use of software developed by partner institutions abroad has enabled
institutional operations to progress more quickly and comprehensively, and that
participant applications can be processed more transparently. It was also noted that
learning programs have become more needs-based, and that an approach has been
adopted to monitor instructor performance using scientific criteria. Findings regarding
the perceived effects of participation in the Erasmus+ programme on learning
opportunities within the institution are presented in Figure 17. To improve readability,
participants’ “no participation” responses are not included in Figure 17. Therefore, the
bars do not reach 100%.

Figure 17. The impact of participation in the Erasmus+ programme on learning
opportunities at the organisation (N = 73)
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The findings presented in Figure 17 indicate that participation in the Erasmus+
programme has had a significant and positive impact on learning opportunities within
organisations. The vast majority of participants (84%) noted that learning programmes
have become more accessible to different groups of learners and are structured in a
way that is more aligned with the needs of adult learners (88%). Additionally, there was
a high level of agreement (93%) regarding statements that the developed outcomes
and gained perspectives have been integrated with existing or new opportunities within
the organisation. The limited number of responses indicating non-participation
suggests that the Erasmus+ programme has strengthened the learning capacity and
inclusion of organisations. An example provided by an official from an institution
implementing a KA2 project in a case study on this topic is shared below.

“We developed learning skills... That is, through this project, we developed the
learning skills of professionals working with foster families. We can say that very
clearly.” (Case Study 2)

The findings regarding the effects of participation in the Erasmus+ programme on the
professional and pedagogical competencies of staff working in institutions and
organisations are presented in Figure 18. To improve readability, participants’ “did not
participate” responses are not included in the figure. Therefore, the bars do not add up
to 100%.
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Figure 18. The impact of participation in the Erasmus+ programme on staff
members (N = 73)
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The findings presented in Figure 18 demonstrate that participation in the Erasmus+
programme has had a strong and positive impact on staff members. The vast majority
of participants reported that staff members’ international competencies had increased
(92%), that they were able to develop more effective learning pathways for learners
(92%), and that their pedagogical and educational skills had strengthened (93%). In
particular, the dominance of “agree” and “strongly agree” responses across all items
indicates that the programme plays a role in enhancing staff’s professional capacity
and teaching quality. Data is collected via a survey from individuals who participated
in Erasmus+ KA1l activities between 2021 and 2025. The data collection process
covers this four-year period. A total of 2,832 staff members participated in the survey,
which was administered to determine the perceptions and experiences of staff who
participated in KA1 learning mobility of individuals activities regarding the programme.
This group consists of participants with experience in learning mobility of individuals.
Additionally, according to the survey data collected from individuals who participated
in KA1 learning mobility of individuals, the Erasmus+ programme has had extremely
strong and widespread positive effects on staff. All participants stated that they
benefited from the programme and gained knowledge or awareness regarding
Europe’s political priorities. In addition, the vast majority reported an increased sense
of belonging to Europe. Figure 19 shows the types of benefits that participation in
Erasmus+ provided to staff, as well as the areas in which participants gained benefits,
based on a survey administered to staff participating in KA1 learning mobility of
individuals.
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Figure 19. Benefits gained by staff from Erasmus+ participation (N = 2,832)

o etrent anct professionat deveiopment - ANMNMHARIAAMRRRUAHANRINIIEY 5o+
e atessionat g e NN =2
mproves oreadersnip site o NIRRT 7o
improved career opporturites - [ IMNMMMMININMIINN o=-+

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

As shown in Figure 19, the greatest benefit staff derived from participating in KAl
projects—at 89%—was the acquisition or development of practical skills related to
current and professional development. This finding indicates that mobility activities
make a significant contribution to the development of practical professional capacity.
This is followed by the development of subject-specific and professional knowledge at
78%, and the development of organisational, management, and leadership skills at
77%. These results demonstrate that the programme contributes not only to individual
teaching competencies but also to institutional and managerial capacity. A segment of
63%, though relatively lower, still represents a high proportion, indicating that career
opportunities have improved. This suggests that the programme’s direct contribution
to career advancement is perceived as more limited compared to other gains, yet it still
creates a positive impact for a significant portion of participants. Overall, the findings
reveal that learning mobility of individuals activities have a strong and multifaceted
impact on staff’'s professional development. Figure 20, based on a survey administered
to staff participating in learning mobility of individuals (KAL), illustrates the types of
benefits that Erasmus+ participation provides to staff and the areas in which
participants have gained benefits.
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Figure 20. Areas Where Staff Gained Knowledge and Awareness Regarding
Erasmus+ Horizontal Priorities (N = 2,832)
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As shown in Figure 20, the area where staff gained the most knowledge within the
scope of horizontal priorities was “Europe, the EU, and European values,” at 85%. This
is followed by “better understanding of societal diversity” at 82% and “learning new and
useful ways to apply digital technology” at 75%. Additionally, 74% of participants
indicated they are more willing to use digital technologies in their professional lives.
These findings demonstrate that the themes of European values, inclusion, and digital
transformation have been strongly internalized.

In the area of environment and sustainability, 69% of participants reported gaining
more knowledge about environmental, climate, and sustainability issues, and 69%
expressed a greater commitment to combating discrimination, intolerance, and racism.
In contrast, 62% indicated that they had changed their habits to be more sustainable.
The lowest rate, at 54%, was observed in the indicator showing an increased desire to
participate in elections, democratic processes, and local community life. Overall, this
indicates that horizontal priorities have generated a strong increase in awareness and
knowledge, particularly regarding European values, diversity, and digitalization;
however, there is relatively less awareness among staff regarding more action-oriented
indicators such as democratic participation and behavioral change. According to the
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survey administered to project coordinators, Figure 21 presents findings regarding the
subject areas in which institutions and organisations began to show greater interest
following their participation in the Erasmus+ programme (KA1 and/or KA2) during the

2021-2024 programme period.

Figure 21. Topics that participants became more interested in after participating
in the Erasmus+ programme during the 2021-2024 period (N = 73)
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The findings presented in Figure 21 indicate that, following participation in the
Erasmus+ programme, the priorities of institutions and organisations have clearly
shifted toward digitalization and capacity building. While the vast majority of
participants (86%) noted an increase in interest in digital skills, this was followed by
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staff professional development (63%) and teaching/learning with digital technologies
(58%). Furthermore, the high rates of mention for topics such as networking with other
institutions and collaborative learning (51%) and inclusion and diversity (48%) indicate
that the Erasmus+ programme has strengthened inter-institutional collaboration and
inclusive approaches. As an example, a quote from an employee of an institution
implementing a KA2 project is provided below:

“The most encouraging thing is [...] our Attaché called us. It was just a couple of
weeks ago, right after the project was completed. They told us they’d heard about
this project, that they wanted to implement it in [...]|—and asked, “Can we do this
here?” We discussed the possibility of launching a project specifically to promote
foster care among Turkish citizens and the Turkish community there. This was
truly a very encouraging development for us. We view this as a significant impact
in terms of our project’s reach.” (Case Study 2)

In the first survey®*, consistent with the findings in this section, participants reported
that after participating in Erasmus+ projects, they observed improvements in digital
skills (78%), learning/teaching with digital technologies (66%), staff professional
development (53%), inclusion and diversity (52%), and European values (50%) had
become more important to them than before. No significant differences were observed
in the results obtained across the survey rounds. However, in the second survey, the
fact that interest in the areas of active citizenship, democratic participation, and civic
and social engagement was expressed at a high rate of 45% indicates that the
Erasmus+ programme has a meaningful impact not only on pedagogical and technical
gains but also on social participation, democratic awareness, and civic consciousness.
This finding demonstrates that the programme contributes to social cohesion and the
strengthening of democratic values within the context of adult education. In contrast,
areas such as work-based learning and apprenticeships (8%) and differentiation in
supervision or instruction (8%) are assessed as having received relatively lower levels
of interest.

4.4 Conclusion

The findings presented in this section demonstrate that the Erasmus+ programme has
generated multidimensional and lasting impacts at both the institutional and staff
levels. The distribution of topics among KA1 projects reveals that the programme has
been particularly effective in practice in the areas of digital transformation and
pedagogical innovation. Digital literacy skills and competencies, new learning and
teaching methods, and digital content and technologies are the subject areas with the
highest rates. This indicates that institutions prioritize developing learning opportunities
through digitalization and innovative teaching approaches.

In KA2 projects, itis evident that the most frequently selected primary horizontal priority
is inclusion and accessibility. “Inclusion and diversity across all areas of education,

34 Bakan Kalaycioglu, D. (2024). Erasmus+'in Yetigkin Egitimi Sektoriine Etkisi: Turkiye Ulusal Raporu (The Impact
of Erasmus+ on the Adult Education Sector: Tirkiye National Report). Turkiye Ulusal Ajansi.
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training, youth, and sports” has the highest percentage. This is followed by themes
focused on increasing high-quality learning opportunities for adults and on both
enhancing accessibility and developing educator competencies. An analysis of KA2
outputs reveals that the developed products are largely digital and teaching-focused.
Websites, learning materials, guides/handbooks, curricula, educational modules, and
online tools are the prominent outputs. This finding demonstrates that the projects
produce not only conceptual but also concrete and practical learning tools. Factors
influencing the adoption of these outputs revolve around multi-layered elements such
as organisational structure, partnership processes, legal and administrative
regulations, technological infrastructure, and sustainability. This highlights that the
impact of the projects is not limited to output production alone but is directly linked to
organisational capacity and governance structures.

The findings regarding organisational impacts are extremely positive. 84% of
participants noted that learning programmes have become more accessible, 88%
stated that they are better structured to meet the needs of adult learners, and 93%
indicated that project outcomes have been integrated into internal organisational
practices. These results demonstrate that participation in Erasmus+ has strengthened
the learning capacity and inclusion of organisations. The impacts at the staff level are
similarly strong. 92% of participants reported that staff have enhanced their
international competencies and developed more effective learning approaches, while
93% noted that pedagogical and instructional skills have been strengthened. The
findings reveal that the programme has a significant transformative impact on
professional development and the quality of teaching. All participants in the KAl
learning mobility of individuals stated that they benefited from their participation and
gained knowledge or insights regarding Europe’s political priorities. Regarding an
increased sense of belonging to Europe, 95% of participants responded positively.
Overall, the findings demonstrate that mobility activities create a strong and
multifaceted professional development impact on staff. It shows that horizontal
priorities have generated a strong increase in awareness and knowledge among
participants, particularly regarding European values, diversity, and digitalization;
however, there is relatively less awareness regarding more action-oriented indicators
such as democratic participation and behavioral change.

Following Erasmus+, institutional priorities appear to have concentrated particularly on
digitalization and capacity building. Interest in digital skills (86%), staff professional
development (63%), and teaching/learning with digital technologies (58%) stand out.
Additionally, the high rates of mention for themes such as networking and collaborative
learning (51%), inclusion and diversity (48%), and active citizenship and democratic
participation (45%) demonstrate that the programme has created an impact not only in
technical and pedagogical dimensions but also in social and democratic dimensions.

Overall, it is concluded that participation in Erasmus+ accelerates digital
transformation within institutions, diversifies learning opportunities, strengthens
inclusion, and enhances staff professional capacity. The programme’s impact is not
limited to the duration of the project; it also brings about lasting transformation in
institutional culture, priorities, and strategic directions.
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5 Impact of KA1 mobility on adult learners

5.1 Introduction

Learners in the field of adult education engage with Erasmus+ projects in various ways.
On one hand, they can patrticipate directly in mobility activities within KA1 projects or
in project activities such as those designed and implemented in their own countries by
KA2 projects. On the other hand, particularly in KA2—where courses and
teaching/learning materials are frequently developed—they can benefit indirectly from
the project outcomes. This section focuses exclusively on the impact of KA1 mobility,
based on interviews with adult learners who recently participated in KA1 mobility and
their coordinating organisations.

5.2 Number and type of adult learners participating in KA1

Data was collected via a survey from individuals who participated in Erasmus+ KA1
activities between 2021 and 2025. The data collection process covers this four-year
period. A total of 2,832 staff members participated in the survey, which was
administered to determine the perceptions and experiences of staff participating in KA1
learning mobility of individuals activities regarding the programme. This group consists
of participants with individual mobility experience.

Data on adult learners involved in KA1 learning mobility of individuals were obtained
from two different sources: i) Learning mobility of individuals: The number of adult
learners who participated individually in the survey under this category is five. All of
these participants engaged in mobility activities individually under the KA1. ii) Group
mobility: Under KA1 group mobility activities, 132 accompanying persons completed
the survey. It is important to note that the surveys regarding group mobility were
completed by accompanying persons, not by the individual learners. Consequently,
the total number of adult learners patrticipating in group mobility is significantly higher
than the number of respondents. During the relevant period, a total of 832 adult
learners participated in activities under the KA1 group mobility. However, individual
responses from these learners could not be collected; evaluations were based on
reports from accompanying person.

Figure 22 presents the annual changes in the planned and implemented numbers for
both staff and adult learner mobility during the 2021-2024 programme period.
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Figure 22. Planned and implemented mobility activities during the 2021-2024
period
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When examining the planned and implemented numbers for both staff and adult
learner mobility during the 2021-2024 programme period, significant differences are
observed across the years. In staff mobility, the planned numbers show a steady
increase, starting at 2,479 in 2021 and reaching 3,345 in 2024. However, the number
of mobility activities carried out has fluctuated over the years. While it rose to 1,076 in
2022, it dropped to 738 in 2023 and 98 in 2024. A similar trend was observed for adult
learners: planned mobility reached 485 in 2021 and 1,071 in 2024, while actual mobility
dropped to 26 in 2024, showing a significant decline. These findings reveal a steady
increase in planned mobility over the years, but a significant drop in actual mobility,
particularly in 2024. This situation could stem from the programme’s structure—since
mobility activities may not have yet begun at the time the data was collected—or it
could reflect logistical, financial, or institutional constraints encountered in
implementation.

Individual learner mobility

During the relevant activity period, five adult learners participated in learning mobility
of individuals activities; since this number is not suitable for calculating percentages or
presenting in a graph, the findings are described verbally. When examined by activity
type, a total of five adult learners participated in the project under the short-term
learning mobility framework. All participants are women. When evaluated in terms of
participant profile, there are no participants falling into the category of individuals with
fewer opportunities. Additionally, no participants utilized the green travel option within
the mobility framework. Looking at the distribution of sending countries, all participants
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came from Austria. When examining the age distribution, two participants are in the
18-29 age range, two are in the 30—44 age range, and one is in the 45-59 age range.
This distribution indicates that young and middle-aged adults participated in the
mobility in a balanced manner, while the older age group was not represented. Overall,
it is evident that participation was limited in number and occurred through a
homogeneous profile (women, same country of origin, outside the disadvantaged
category).

Group mobility

During the relevant activity period, 82% of adult learners participating in group mobility
were women, while 18% were men (N=815). Twenty-two percent of participants were
individuals with fewer opportunities, while 78% fell outside this category. This indicates
that disadvantaged groups were included in the programme to a certain extent, but the
participant profile was predominantly composed of more advantaged individuals.
Therefore, it is assessed that there is a need to strengthen access strategies targeting
disadvantaged groups to enhance inclusion. When examining the age distribution, the
majority of participants (59%) are in the 30—-44 age range, followed by the 45-59 age
group at 29%. The proportion of young adults aged 18—-29 remains at 11%, while
participation among those aged 60 and older is quite limited (1%). This distribution
indicates that the programme primarily targets middle-aged adults of working age and
that participation is largely driven by professional development. The limited
participation of younger and older age groups is noteworthy.

When examining the distribution of countries where participants carried out mobility
activities, it is evident that mobility is concentrated in specific countries. The highest
number of mobility activities took place in North Macedonia (20%), Germany (14%),
and Serbia (11%), with these three countries accounting for a significant portion of total
mobility. While fewer mobility activities were conducted in Italy, the Czech Republic,
and Spain, it was found that the number was quite low in some countries, and no
mobility activities took place in others. The overall distribution is concentrated
particularly in the Western Balkans and Central European countries; it remains limited
in Northern and Western European countries. This situation is assessed as potentially
related to factors such as geographical proximity, cost, and institutional partnerships.
When evaluated from the perspective of environmental sustainability, it is observed
that only 11% of participants opted for green travel, while the vast majority (89%) did
not use this option. This finding highlights that the use of eco-friendly transportation
options is quite limited.

5.3 Experiences with KA1 mobility

Individual and group mobility

Since only five learners responded to the survey during the relevant programme
period, presenting findings as percentages or through graphs in this section could lead
to misinterpretation; therefore, the findings are presented solely in a descriptive
manner.
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All five adult learners participating in the project experienced mobility for the first time.
The overall satisfaction level is quite high; all participants indicated they were “very
satisfied” with the mobility experience in general. According to participant evaluations,
all participants rated the overall organisation, travel arrangements, and insurance
coverage as ‘“very satisfactory.” Regarding accommodation, four participants
responded “very satisfied,” while one participant indicated “not satisfied.” Regarding
the handling of questions/complaints, four participants marked “very satisfied,” while
one participant indicated “not satisfied.” These findings indicate that, overall, the
organisational process generated strong satisfaction, though there is room for
improvement—albeit limited—in the areas of accommodation and feedback/complaint
management. All participants indicated that they received preparation, training, or
information from the organisation prior to the mobility. Regarding the usefulness of the
preparation process, four participants responded “Yes, | felt well-prepared,” while one
participant stated “Yes, but more preparation was needed.” This result indicates that
the preparation process was generally effective, though its scope could be expanded.
All participants noted that the instruction and training were of high quality and that they
felt welcomed and well-integrated. Four participants stated they received mentoring
support, while one participant indicated they did not receive mentoring. All participants
noted that they were informed about what was expected of them prior to the mobility
and that they signed a learning agreement (or similar document) outlining the expected
learning outcomes. This indicates that the process was conducted in a transparent and
structured manner. Additionally, regarding support for developing language skills
before or during the mobility, one participant reported receiving support, while four
participants stated they did not receive any support. This finding may indicate that the
vast majority of participants did not require language support. Overall, despite this
being their first mobility experience, participants’ satisfaction levels were found to be
extremely high. Organisational structure, the preparation process, and academic
content stand out as strengths. However, there is room for improvement in areas such
as accommodation, complaint management, and language support. However, it should
be noted that the survey was completed by a relatively small number of participants.

Group mobility

Within the scope of group mobility, it is observed that adult learners’ overall satisfaction
levels are quite high. All participants reported satisfaction with their mobility
experience, and the vast majority (84%, N=132) stated that they were “very satisfied.”
This indicates that the programme met participants’ expectations to a high degree and
that the overall quality of implementation was strong. When examining different
aspects of the mobility process, satisfaction levels are found to be very high regarding
overall organisation, insurance coverage, and the manner in which participants’
guestions and complaints are addressed. While satisfaction rates are also high
regarding travel arrangements and accommodation, there is a limited amount of
negative feedback in these areas. In particular, accommodation services are assessed
as an area with relatively more room for improvement compared to other dimensions.

The vast majority of participants reported receiving preparatory, training, or
informational support from their sending organisation prior to their mobility experience.
This indicates that the mobility process was carried out in a planned manner and with
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an approach designed to prepare participants for the process. Similarly, a very large
proportion of participants rated the quality of the training provided by the host
organisation as high and reported feeling well received and successfully integrated into
the process. These findings reveal that host organisations provided a supportive
environment both academically and socially. A significant portion of participants stated
that they were informed about expectations prior to the mobility; additionally, it was
observed that the vast majority signed a learning agreement or similar document in
which learning outcomes were defined in advance. This indicates that learning
processes were conducted in a planned, structured manner and within a quality
assurance framework. However, the fact that a limited number of participants indicated
they were not included in these processes points to the need for standardization to
ensure full inclusion in practice. Regarding language support, it was observed that the
majority of participants received support to develop their language skills either before
or during the mobility period. This situation stands out as a key factor in supporting
participants’ academic and social adjustment processes. However, the fact that some
participants are unable to benefit from fundamental processes such as orientation,
learning agreements, and language support indicates shortcomings in terms of
consistency and inclusion in practice.

5.3.1 Impact of mobility on learners attitudes and behaviour

Since only five learners responded to the survey during the relevant programme
period, presenting the findings in this section as percentages or through graphs could
lead to misinterpretation; therefore, the findings are presented solely in a descriptive
manner.

All five adult learners who participated in the mobility programme indicated that they
benefited from their participation. This indicates that the programme had a positive and
meaningful impact at the individual level. When examining the areas where participants
benefited, all participants stated that they learned or developed useful practical skills,
experienced increased self-confidence, independence, and a sense of responsibility,
and gained clearer ideas regarding their personal and professional goals. These
findings demonstrate that the mobility programme made a strong contribution to both
personal development and professional orientation. Three participants noted that their
chances of being accepted into a desired educational programme had increased,;
another three mentioned that their chances of finding job had improved. This result
indicates that while the perceived impact on employment and educational opportunities
is positive, it did not occur at an equal level for all participants. Additionally, all
participants expressed that their sense of belonging to Europe had increased. When
evaluating participants’ gains regarding horizontal priorities, three participants reported
gaining more knowledge on environmental, climate, and sustainability issues; two
participants changed their habits to become more sustainable; three participants better
understood societal diversity; four participants developed a stronger commitment to
combating discrimination, intolerance, and racism; and two participants indicated they
had begun to take a greater interest in participating in democratic processes and local
community life. Regarding the European dimension, all participants stated that they
had gained more knowledge about Europe, the EU, and European values, and that
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they had acquired knowledge and insights into Europe’s political priorities (inclusion
and diversity, environmental sustainability, digital education, and participation in
democratic life). In the digital dimension, three participants noted that they had gained
more knowledge about new and useful ways to use digital technologies. In terms of
language development, all participants stated that they had improved their skills in the
foreign language used during the mobility process (the host country’s language or a
common language of communication). The results indicate that mobility has a strong
and comprehensive impact, particularly in terms of personal development, European
values, and language skills. In areas such as environmental sustainability and
democratic participation, while there was an increase in awareness, behavioral
changes were observed to be more limited in scope.

Group mobility

When examining the extent to which adult learners benefited from participation in
group mobility, 99% of participants reported benefiting from the mobility activity, while
only 1% stated they did not benefit (n=132). This result demonstrates that the
programme’s impact on adult learners is extremely high. The fact that nearly all
participants provided positive feedback indicates that the mobility programme
produced strong outcomes in terms of learning, personal development, and/or
professional gains. The 99% positive evaluation rate demonstrates that the programme
achieved a high level of effectiveness and satisfaction for its target audience; it also
suggests that the activities largely aligned with participants’ needs. Overall, it can be
stated that the mobility activity has created a very strong and widespread positive
impact on adult learners. The benefits adult learners gained from participation within
the group mobility framework are presented in Figure 23.

Figure 23. Benefits participants gained from participation—Adult learners
(N=132)
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Adult learners’ assessments of the benefits they gained from the mobility activity
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indicate that the programme had a strong impact, particularly in terms of personal
development and skill acquisition. 92% of participants cited the practical skills they
learned or developed as a significant gain. This percentage demonstrates that mobility
makes a substantial contribution to the development of concrete and applicable skills.
Similarly, 90% of participants described the increased self-confidence, independence,
and sense of responsibility they gained as a significant benefit. This finding indicates
that the programme has a strong impact not only on academic development but also
on personal and social growth. 80% of participants stated that they now have a clearer
understanding of their personal and professional goals. This result suggests that
mobility plays a role in raising awareness regarding career orientation and future
planning. The percentage of those who believe their chances of getting into a desired
educational programme have increased is 61%, while 52% stated that their chances
of finding a job have increased. These percentages indicate that while the perceived
impact on employment and educational opportunities is more moderate, it is still
evaluated positively by more than half of the participants.

Overall, it can be said that the strongest impact of the mobility activity is observed in
the areas of practical skill acquisition and personal development; whereas the effects
related to employment and educational opportunities are perceived as relatively more
long-term and indirect. This distribution indicates that the programme contributes
particularly to individual capacity development. Within the scope of group mobility,
participants were asked about the increase in their sense of belonging to Europe
(N=132); 97% of participants stated that the mobility activity increased their sense of
belonging to Europe, while 3% indicated they did not feel such an increase. This finding
indicates that the programme has a strong impact not only in terms of individual skills
and personal development but also within the context of European identity and
common values. The fact that nearly all participants reported an increase in their sense
of belonging suggests that the mobility experience has yielded significant gains in
terms of intercultural interaction, shared European values, and civic awareness. The
97% positive evaluation rate indicates that the programme produced outcomes highly
aligned with the objectives of “belonging to Europe,” “common values,” and “European
citizenship.” The pathways through which adult learners gain knowledge and
awareness regarding Erasmus+ horizontal priorities within the scope of group mobility
are presented in Figure 24.
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Figure 24. Ways in which participants gain knowledge and awareness regarding
Erasmus+ horizontal priorities—Adult learners (N = 132)
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As seen in Figure 24, the findings regarding the gains participants acquired within the
scope of horizontal priorities indicate that mobility activities have created strong
impacts, particularly in the areas of diversity, European values, and digital
transformation. 87% of participants reported gaining more knowledge about Europe,
the EU, and European values. Similarly, 86% stated that they better understood
societal diversity. These findings indicate that the programme fosters high levels of
awareness regarding European identity, common values, and inclusion. Strong results
were also achieved in the area of digital transformation. 83% of participants reported
learning new and useful ways to apply digital technology, while 82% stated they had
become more willing to use digital technologies in their professional lives. These
results demonstrate that mobility has made a significant contribution to the
development of digital competencies and increased motivation to use digital tools. In
the area of democratic participation and social responsibility, 69% of participants
reported feeling a stronger commitment to combating discrimination, intolerance,
xenophobia, and racism. Additionally, 60% expressed greater interest in participating
in elections, other democratic processes, and local community life. These findings
demonstrate that the programme has also generated positive effects in the areas of
active citizenship and democratic participation. In the area of environment and
sustainability, 58% of participants reported gaining more knowledge about
environmental, climate, and sustainability issues, while 63% stated they had changed
their habits to become more sustainable. Although these rates are more moderate
compared to other areas, it is noteworthy that more than half of the participants
reported behavioral changes. Overall, it can be said that the strongest impact of
mobility activities within the context of horizontal priorities is observed in the areas of
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European values, social diversity, and digital transformation, while a medium-to-high
level of impact is achieved in the areas of the environment and democratic
participation. This distribution demonstrates that the programme makes a significant
contribution to its multidimensional policy priorities. The development of participants’
proficiency in their native language during mobility is presented in Figure 25.

Figure 25. Improvement in participants’ proficiency in their native language
during mobility—Adult learners (N = 132)
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88% of participants reported improvements in their proficiency in their native language
during the mobility experience. 6% stated they did not experience any improvement,
while 6% indicated they already spoke the language fluently. These findings
demonstrate that the mobility experience made a significant contribution to language
skills. The fact that the vast majority of participants (88%) reported improvement
suggests that language use functions not only as a means of communication but also
as an integral part of the active learning and interaction process. Overall, it can be
concluded that mobility activities significantly contribute to strengthening adult learners’
language skills. In case studies conducted with contact persons, the following quotes
regarding the impact on adult learners who recently participated in KA1 mobility are
presented below.

“Speaking of adult learners again, in this most recent group of adult learners
who went abroad, we had a participant who was separated from her spouse and
facing severe economic hardships. And upon her return, she expressed
something like this: ... Being included in the programme by the National
Education Directorate made her feel very good. In other words, seeing that
someone was helping her in this difficult situation and believing that it
contributed to her development was very beneficial. She was continuing her
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English course when she was selected as a student for that community
education center. And she had gone there, to Portugal. When she went to
Portugal—and again, due to her financial circumstances, it was very difficult for
her to go there on her own—it was the first time in her life she had traveled
abroad. She found this very valuable, became highly motivated, and was able
to improve her English there. To be more precise, they only went there for a
short time, but she had the chance to practice her English, and this gave her a
huge boost of confidence. After she returned, it sped up her job search process,
and she eventually found a job. However, what she personally said was, “My
confidence really increased after | joined the programme.” “It made me feel
really good about myself. | also felt more like |1 was part of the education world,
and knowing that someone was supporting me made me very happy,” she said,
describing a journey of breaking out of her shell, and she eventually reached a
point where she could earn her own income.” (Case Study 1)

“Apart from that, we carried out a KA1 project targeting young people—a project
we just completed last year [...]. As part of that project, young people from
abroad came to work with our youngsters. We specifically included youngsters
who are 18 or older and currently attending university, particularly those with
some knowledge of English. We focused on active participation through
workshops and activities. We place great importance on the active involvement
of young people. We’re working to further develop this through these projects
and have received very positive feedback. Our youngsters had previously
visited ... country as part of a project. In that project, youngsters provided us
with incredible feedback. So their perspectives broadened; four children went,
but they returned deeply inspired. Being in that environment, in an international
setting, and getting to know different cultures there—this really boosted our
motivation. That's why we wrote a new project ourselves and applied for it.”
(Case Study 2)

“Participants stated that they witnessed different teaching methods in the
classes they attended. They mentioned that the courses were conducted using
various techniques and left a strong impression on them, and | can say this
positively. Similarly, as far as | recall, | also remember points such as the
operations within the institutions being extremely professional and the facilities
appearing very appealing to them.” (Case Study 1)

5.4 Conclusion

The findings presented in this section indicate that KAl mobility has a
multidimensional and generally strong impact on adult learners. The analyses are
based on interviews conducted with adult learners who directly participated in KA1
mobility and with coordinating organisations. Within the scope of learning mobility of
individuals, the number of participants is quite limited (n=5) and the profile is
homogeneous (all female, from the same sending country, and not in the
disadvantaged category). While this limits generalizability, the findings indicate that
learning mobility of individuals experiences generate a high level of satisfaction.
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While organisational structure, the preparation process, and academic content stand
out as strengths, there is potential for improvement in areas such as accommodation,
complaint management, and language support. In terms of impact, individual mobility
is seen to make a strong contribution particularly in the areas of personal
development, European values, and language skills; while in the areas of
environmental sustainability and democratic participation, although there is an
increase in awareness, behavioral change occurs at a more limited level.

The findings on group mobility are based on a broader participant pool. The fact that
82% of participants are women indicates that the programme is particularly favored
by adult women. The proportion of individuals with fewer opportunities is 22%,
revealing an effort toward inclusion, yet highlighting that the participant profile
consists largely of individuals outside the disadvantaged category. The dominance of
the 30-44 age group suggests that the programme may be associated with a
participation trend focused on professional development and career advancement.
The geographic distribution is concentrated in certain countries, particularly the
Western Balkans and Central Europe; some Northern and Western European
countries, however, are chosen to a limited extent. It is assessed that this situation
may be related to factors such as geographical proximity, existing partnerships, and
cost.

The level of satisfaction regarding group mobility is quite high. Full satisfaction has
been achieved in areas such as overall organisation, insurance coverage, and the
manner in which complaints are addressed; however, limited areas for improvement
have been identified in accommodation and travel arrangements. It is observed that
host organisations provide an inclusive and supportive environment, learning
objectives are clearly defined in advance, and language support mechanisms are
largely accessible. This indicates that the mobility process is conducted within a
planned and pedagogically structured framework. In terms of impacts, the strongest
outcomes of group mobility are seen in the areas of practical skill acquisition and
personal development. The impacts on employment and educational opportunities
are perceived as more long-term and indirect. However, it is noteworthy that the
mobility experience creates an extremely strong and widespread positive impact on
the perception of European identity and belonging. In the context of horizontal
priorities, the impact is strong in the areas of European values, social diversity, and
digital transformation; while it is at a medium-to-high level in the areas of the
environment and democratic participation. This demonstrates that the programme
has generated multidimensional benefits aligned with its policy priorities.

Overall, it is concluded that KA1 mobility makes significant contributions to adult
learners’ personal development, language skills, awareness and understanding of
Europe, and practical competencies. Furthermore, the fact that employment and
educational outcomes tend to be more long-term and indirect may lead to the
perception that the program’s concrete and measurable impacts are limited in the
short term. However, increasing the participation rate of adults with fewer
opportunities can be considered a priority area for development at the policy and
implementation levels in terms of strengthening inclusion objectives.
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PART D -Impact of Erasmus+ on “Participation in
democratic life, common values and civic engagement”
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6 Characteristics of Erasmus+ projects addressing
“Participation in democratic life, common values, and civic
engagement”

6.1 Introduction

Erasmus+ states that one of its key goals is to “promote citizens’ right to take part in
democratic life, and encourage active involvement at all levels — local, national and
European. For adult learners reinforcing their ability to engage in democratic life is
particularly important, as well the development of European common values,
supporting civic engagement and developing critical skills and literacy. This chapter
address the question to what extent Erasmus+ projects address the Erasmus+ priority
“Participation in democratic life, common values, and civic engagement” and by which
organisation. It also addresses the characteristics of these projects in term of
objectives set and activities implemented.

6.2 Type of organisations

The distribution of organisations implementing KA1/KA2 projects that directly or
indirectly address the “Participation in democratic life, common values, and civic
participation” priority, categorized by their legal status, is presented in Figure 26.

Figure 26. Type of organisations implementing KA1/KA2 projects that directly or
indirectly address the priority of “Participation in democratic life, common
values and civic participation” (N=65)

Public Authority / Government Agency %78

Non-governmental Organisation (NGO) / Association

/ Foundation %11

Public or semi-public education institution %7
Private company (for profit) %2

Other %2
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According to Figure 26, public authorities/government agencies constitute the vast
majority of organisations implementing projects in this priority area (78%). This group
is followed by civil society organisations (11%) and public or semi-public educational
institutions (7%). Private companies (for-profit) and institutions in the “other” category
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are each represented by a limited number (2% each). These findings indicate that
KA1/KA2 projects themed around participation in democratic life and civic participation
are primarily carried out by public authorities, while the private sector and other types
of institutions play a more limited role in this area. Figure 27 presents the distribution
of organisations implementing KA1/KA2 projects that directly or indirectly address the
priority of “Participation in democratic life, common values, and civic engagement,”
categorized by the sectors in which they operate.

Figure 27. Sectors of organsations implementing KA1/KA2 projects that directly
or indirectly address the priority of “Participation in democratic life, common
values, and civic engagement” (N=63)

Adult Education (AE) i um i 56%
Other MM 149%
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Upon examining Figure 27, it is observed that the vast majority of organisations
implementing projects in this priority area are in the Adult Education sector (56%). This
sector is followed by institutions in the “Other” category (14%) and Higher Education
institutions (13%). The Social Welfare sector accounts for 5%, while the Civil Society
and Vocational Education and Training sectors each represent 3%. The Arts and
Culture, Media, Youth, and Counseling sectors each hold a 2% share. These findings
indicate that projects focused on the themes of participation in democratic life and civic
participation are predominantly concentrated in the adult education sector, while they
are represented to a more limited extent in other sectors. Figure 28 illustrates the
distribution of how KA1 and KA2 projects address the priority theme of “Participation
in democratic life, common values, and civic participation.”
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Figure 28. Degree to which projects (KA1 and KA2) address the priority theme
“Participation in democratic life, common values, and civic participation” (N =
99)
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As seen in Figure 28, 42% of the 99 projects examined directly address this priority
theme as the project’s main objective. This finding indicates that a significant portion
of the projects have adopted participation in democratic life, common values, and civic
engagement as a central objective and aim to produce concrete outcomes in these
areas. In 43% of the projects, however, this theme is addressed indirectly as a
secondary objective. This percentage indicates that the priority in question serves as
a supporting or complementary component in approximately half of the projects and is
not distant from the project design. In contrast, it is observed that 23% of the projects
do not address this priority theme at all. This situation indicates that, although the
majority of projects include elements related to democratic participation and civic
values, this theme is not linked to the project objectives in a specific group of projects.

When the findings are evaluated together, 85% of the projects include the topic of
participation in democratic life, common values, and civic participation among their
core components (either directly or indirectly). The inclusion of this priority theme
demonstrates that the concept of active citizenship is highly reflected in project
implementations. Figure 29 compares the scope of how KA1 and KA2 projects address
the “participation in democratic life, common values, and civic participation” priority,
whether directly or indirectly.
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Figure 29. Scope of KAl and KA2 projects addressing the priority of
“participation in democratic life, common values, and civic engagement”
directly or indirectly (N = 43, 44)
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The findings presented in Figure 29 show that while the ways in which this priority is
addressed in KA1 and KA2 projects are similar, they also contain some differences.
While 53% of KA1 projects address this priority directly, 47% incorporate the theme
into the project scope indirectly. This distribution reveals that in KAl projects,
participation in democratic life, common values and civic engagement are mostly
positioned as one of the main objectives; however, in nearly half of the projects, this
theme serves more as a supporting or complementary element. In KA2 projects, the
rate of direct addressing of this priority rises to 59%, while the rate of indirect
addressing stands at 41%. This suggests that KA2 projects tend to integrate the
themes of participation in democratic life, common values, and civic engagement into
project objectives in a stronger and more explicit manner compared to KA1 projects.

When KA1 and KA2 projects are evaluated together, it is observed that the priority is
mostly addressed directly in both project types, yet the rates of indirect addressing are
also at a significant level. This finding indicates that democratic participation and civic
values are widely present in projects; however, these themes are addressed at a
secondary level or through implicit outcomes in some projects. Figure 30 shows the
distribution of KA1 and KA2 projects addressing the priority of “Participation in
democratic life, common values, and civic participation” either directly or indirectly
(KA2-direct N = 26; KA1-direct N = 16; KA2-indirect N = 17; KAl-indirect N = 16).
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Figure 30. Status of KA1/KA2 projects addressing the “Participation in
democratic life, common values, and civic participation” priority directly or
indirectly (N = 26, 16, 17, 16)
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The findings presented in Figure 30 indicate that KA1 and KA2 projects addressing
this priority are largely completed or nearing completion. When examining KA2
projects, it is observed that approximately 58% of those addressing the priority directly
and approximately 65% of those addressing it indirectly have been completed. This
indicates that work on this theme within KA2 projects has matured significantly and
that implementation processes have largely been concluded.

A similar trend is observed in KA1 projects. Approximately 50% of both KA1 projects
directly addressing the priority and those addressing it indirectly have been completed.
Additionally, for both project types, the percentage of responses indicating “one or
more projects are nearly complete” falls within the 15-45% range. This finding
indicates that a significant portion of the projects has reached the final stage. When
examining ongoing projects, it is evident that the response “all projects are ongoing” is
observed at higher rates particularly in KA2 projects, while this rate remains more
limited in KA1 projects. This suggests that, by their nature, KA2 projects may involve
longer-term and multi-phase implementations.

Overall, the findings based on the percentages in Figure 30 reveal that the vast majority
of KA1 and KA2 projects addressing the priority of “Participation in democratic life,
common values, and civic engagement” have been completed or are nearing
completion. Consequently, this indicates a high potential for activities under this priority
to have translated into concrete outcomes and impacts on the ground.
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6.3 Objectives and activities supported

Under the heading “Objectives and activities supported,” the distribution of activity
types carried out in KA1 projects addressing one or more elements of the “Participation
in democratic life, common values, and civic participation” priority, the distribution of
target areas/objectives of KA1 and KA2 projects, and the distribution of activities in
KA2 projects are presented in graphs, along with excerpts from case studies. Figure
31 shows the distribution of activity types carried out in KA1 projects addressing one
or more elements of the “Participation in democratic life, common values, and civic
engagement” priority (N = 31).

Figure 31. Activities of KAl projects addressing one or more elements of the
“participation in democratic life, common values, and civic engagement” priority
(N=31)
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The findings presented in Figure 31 reveal that the most common type of activity in
KA1 projects addressing the priority of participation in democratic life and civic
engagement is courses and training. This type of activity is present in 77% of the
projects (n = 24), indicating that this priority is primarily addressed through structured
learning and capacity building. An example quote from an individual interview with an
organisation staff member regarding the implementation of training activities is
provided below.

“...At the same time, we can organise training sessions and contribute to the
adult education process. In this context, the area where we are more focused—
and perhaps a step ahead—in adult education is the empowerment of women
and contributing to the principle of equality in women’s access to educational
opportunities. In this sense, the empowerment of women stands out as a priority
in our mission. Therefore, we have ongoing activities in the field of women’s
education.” (Case Study 3)
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On-the-job training activities are the second most common type of activity, featured in
52% of the projects (n = 16). This finding suggests that gains related to participation in
democratic life, common values, and civic engagement are supported not only by
theoretical content but also by practice-based and experiential learning approaches. In
contrast, teaching or educational assignments were chosen to a much more limited
extent (13%; n = 4). This indicates that such activities play a secondary or
complementary role in addressing this priority.

When examining mobility activities for adult learners, both group mobility and short-
term learning mobility of individuals were included in 29% of the projects (n = 9). The
fact that long-term mobility for adult learners was not included in any project (0%)
indicates that long-term learning mobility of individuals is not preferred within this
priority. Blended mobility activities, on the other hand, are present at a very limited
level (6%; n = 2), demonstrating that this approach has not yet become widespread in
addressing this priority.

Overall, it is observed that in KA1 projects, the priority of “participation in democratic
life, common values, and civic engagement” is primarily addressed through structured
and practice-based activities such as courses, training, and on-the-job learning;
mobility-based and blended models, however, are used to a more limited extent. Figure
32 shows the distribution of the target areas/objectives of KA1 and KA2 projects
addressing one or more elements of the “participation in democratic life, common
values, and civic participation” priority (N = 68).
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ADULT EQUCATION

Figure 32. Objectives of projects addressing one or more elements of the
“Participation in democratic life, common values, and civic engagement” priority
(KA1 and KA2) (N = 68)
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The findings presented in Figure 32 reveal that the objectives of projects addressing
the priority of participation in democratic life, common values, and civic engagement
are primarily focused on strengthening the European dimension at the institutional
level. This objective is present in 57% of the projects, indicating that this priority is
largely addressed from the perspective of organisational capacity building and
internationalisation. The objective of promoting European common values is present
in 44% of the projects, indicating that fundamental values such as democracy, human
rights, the rule of law, and equality are a key focus of the projects. Similarly, the
objectives of fostering civic participation among learners (37%) and fostering
community participation (35%) are also expressed at relatively high rates, indicating
that the projects aim to produce outcomes that are not only institutional but also
learner- and community-based.

The development of public dialogue initiatives at the local, national, or European level
is present in 34% of the projects, a finding that reveals the projects’ emphasis on the
dimension of interaction and dialogue with policymakers and public authorities. In
parallel, the goal of establishing or maintaining cooperation with civil society
organisations is present in 32% of the projects, indicating that multi-stakeholder
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approaches are used as an important tool within this priority. In this context, an excerpt
from an individual interview with a project coordinator is provided below:

“We also worked on the post-war trauma aspect of this [...] in [the region]. The
shared suffering—from the hardships experienced during past conflicts to the
struggles faced by displaced people in more recent crises—naturally resonated
with shared emotions and deeply affected everyone. It deeply affected both our
partners in [...] (country) and us. There was also another situation. For example,
a week after we went to [...], the people we met there experienced a flood
disaster. And in our shared groups, we constantly checked in on how they were
doing and how their families were faring. So, the sharing of those emotions—
the common values, the feeling of the same things—was something we
experienced throughout the project process.” (Case Study 4)

When examining individual-level objectives, the goal of fostering a sense of European
identity and belonging among individuals was cited in 31% of the projects. This
percentage suggests that while the dimension of identity and belonging is present in
the projects, it primarily plays a complementary role to institutional and societal
objectives. At relatively lower rates, the goals of promoting democratic participation
and civic rights (28%) and developing critical thinking, media literacy, and socio-
political understanding (26%) stand out. Finally, the goal of developing community
activism or advocacy projects was expressed at the lowest rate (18%). This finding
indicates that the vast majority of projects prefer to support democratic participation
through capacity building, value transfer, and institutional partnerships rather than
through active advocacy and grassroots movements. An excerpt from a case study is
provided below.

‘Regarding our KA1 Project—and, of course, our mobility project related to
other traditional arts—our participating master instructors were more active,
particularly in our social media posts, news coverage, and on platforms
featuring news about this project; they actively participated in these posts. In
particular, they participated in online language training through the OLS (Online
Language Support) portal. So, | think they gained quite a bit of experience in
terms of digital literacy. While we can certainly discuss media literacy in general,
we didn’t have a specific section titled ‘media literacy’—but we definitely have
gained some sKills in that area.” (Case Study 3)

Overall, it is observed that in KA1 and KA2 projects, the priority of “participation in
democratic life, common values, and civic engagement” is addressed primarily through
the lenses of institutional strengthening, the promotion of European values, and multi-
stakeholder partnerships, while the dimensions of active democratic participation and
advocacy at the individual level are targeted to a more limited extent. Figure 33 shows
the distribution of activity types carried out in KA2 projects that address one or more
elements of the “participation in democratic life, common values, and civic
engagement” priority (N = 42).
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ADULT EQUCATION

Figure 33. Activities of KA2 projects addressing one or more elements of the
priority “Participation in democratic life, common values, and civic engagement”
(N =42)
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The findings presented in Figure 33 reveal that activities in KA2 projects addressing
the priority of participation in democratic life, common values and civic engagement
are primarily focused on capacity building, learning processes, and the production of
concrete outputs. The highest proportion is attributed to training workshops and short
courses organised for educators or adult learners (69%). This finding indicates that the
dissemination of democratic values and civic participation through direct learning and
education has been adopted as a core strategy in KA2 projects. Following this, 62% of
the projects involved the development of tools, methods, or curricula, and 60%
included transnational learning, teaching, and educational activities. These results
demonstrate that the priority of participation in democratic life is addressed in KA2
projects not only at a conceptual level but also through structured and sustainable
educational materials and transnational learning experiences. An excerpt from a case
study is provided below.

“So our approach was to ensure that adult educators knew whether to intervene
or not when encountering an adult who had experienced trauma. [...] One
instructor took an interest and, thankfully, put together a wonderful program. ...
For our other activities, we reached out to a university in [...] There, we also
have an instructor from [...]. They showed interest, wanted to participate, and
this is what we experienced. As a community education center, we brought
together two different universities—two universities from two different countries.
This was the first time they had come together in [...] for me, it was a very
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different experience. I'm still just a graduate student. You're bringing together
professors from two universities in an international project. It was a wonderful
experience. It was very beneficial for me. In fact, afterward, | conducted a
research project individually with our professor from [...]. We collected data from
[...], and Turkiye to study the integration of migrants.” (Case Study 4)

Research-based activities also play a significant role. Research and needs analysis
were conducted in 48% of the projects, while literature reviews were carried out in 38%.
These findings indicate that an evidence-based approach was adopted to provide a
foundation for the activities and outputs developed. The development of dissemination
products (50%) and digital learning platforms (45%) was also reported at relatively high
rates. This indicates that the projects aimed not only to limit the theme of participation
in democratic life, common values and civic engagement to project partners but also
to reach broader target audiences, effectively utilizing digital tools for this purpose.

When examining networking activities, the development of international networks
composed of adult education staff or volunteers is present in 36% of the projects, while
the development of international networks composed of adult learners is present in
24%. This finding indicates that while networking is an important component of the
projects, it is primarily structured around educators and professionals, whereas
learner-based networks are developed to a more limited extent.

Activities with lower representation include the development of policy
recommendations (19%) and multiplier or supporting activities outside the consortium
(24%). These results suggest that the priority of participation in democratic life in KA2
projects aims to create indirect and long-term impact through education, capacity
building, and dissemination, rather than directly influencing policy-making processes.

Overall, it is observed that in KA2 projects, the priority of participation in democratic
life, common values, and civic participation is addressed through education-based,
transnational collaboration-driven activities that produce tangible outcomes, while
more advanced forms of participation—such as policy development and learner-
centered network building—remain relatively limited.

6.4 Target groups addressed KA1 and KA2

Under this heading, the distribution of adult learner groups targeted by KA1 and KA2
projects addressing one or more elements of the “Participation in democratic life,
common values, and civic engagement” priority is presented in a graph, and insights
from case studies are provided through quotations. Figure 34 shows the distribution of
adult learner groups targeted by KA1l and KA2 projects addressing one or more
elements of the “Participation in democratic life, common values, and civic
participation” priority (N = 73).

Figure 34. Adult learner groups targeted by projects (KA1 and KA2) addressing
one or more elements of the priority “Participation in democratic life, common
values, and civic engagement” (N = 73)
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The findings presented in Figure 34 show that the target audience of projects
addressing the priority of participation in democratic life, common values, and civic
engagement consists primarily of staff working in adult education institutions and
organisations, accounting for 56% of the total. Other significant target groups include
women (30%) and the general adult population (18%). This finding indicates that the
projects prioritize social diversity and aim to reach a broader adult audience without
limiting participation in democratic life to specific
young adults (15%) and volunteers working in the
the target groups demonstrates that the projects encompass individuals in both learner
and implementer roles.

professional groups. The inclusion of
field of adult education (12%) among



The fact that groups such as working adults (11%), adults with low levels of education
or basic skills (10%), and adults with limited income (8%) are targeted at relatively
lower rates in projects indicates that the theme of democratic participation in these
projects is directed, to a certain extent, toward socio-economically disadvantaged
groups as well. Similarly, groups such as parents (8%), adults with learning difficulties
(7%), unemployed adults (7%), and older adults (7%) have also been included in
projects at relatively low rates. On the other hand, while the targeting rates for
vulnerable groups such as adults with health issues or physical/mental disabilities
(5%), adults facing discrimination (5%), adults living in remote areas (4%), refugees
and asylum seekers (4%), substance abusers (4%), migrants (3%), and (ex-) convicts
(3%)—while the targeting rates for these vulnerable groups are quite low, the projects
are seen to encompass diverse groups.

Overall, the findings indicate that in KA1 and KA2 projects, the priorities of participation
in democratic life, common values, and civic engagement are structured through
institution-based actors and adult groups with relatively easier access; they also point
to the need to develop initiatives that directly target disadvantaged and vulnerable
groups.

The perspective of a representative from an organisation implementing KA1 projects:

“So, for the most part—in fact, almost all of them—our participants were women,
from disadvantaged backgrounds, and mothers. They weren’t necessarily
married. Some had separated from their spouses or had lost their spouses.
However, none of them had a strong educational background. They were facing
financial and social challenges. | would describe the profile of adult learners this
way.” (Case Study 1)

A coordinator implementing a KA2 project’s perspective:

“So, this is a project designed to make the educational process more meaningful
for individuals who have experienced trauma or are at risk of experiencing it,
and to reduce the lack of communication with them. So, in my view, the target
audience actually includes all adults—everyone aged 18 and older. Because
they may have experienced this at certain times, or may experience it in the
future, or, as happened in our region during the earthquake, they may face it
during crises. For this reason, all adults are potentially our target audience.”
(Case Study 4)

Opinion of a staff member from an organisation implementing a KA2 project:

“‘We have a project aimed at improving the foster care process through an
innovative educational model. Here, our goal was entirely to support foster
families. It was a two-year project.” (Case Study 2)

6.5 Conclusion

The findings presented in this section demonstrate that the theme of “Participation in
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democratic life, common values, and civic engagement’—one of the key priorities of
the Erasmus+ programme—is significantly reflected in both KA1 and KA2 projects. The
fact that this priority was directly identified as the main objective in 42% of the 99
projects examined, and that it featured among the core components (either directly or
indirectly) in 85% of the projects, demonstrates that the emphasis on active citizenship
and common values has been strongly integrated into project designs.

The fact that projects are largely implemented by public institutions and that this priority
is addressed most intensively in the Adult Education sector (56%) suggests that this
theme was developed within a framework closely linked to institutional structures and
public policies; however, it may also stem from an emphasis made in project
applications to align with the priorities. The relatively limited role of the private sector
and other types of institutions, however, suggests that multi-stakeholder participation
could be further strengthened.

The fact that the priority of democratic participation in KA1l projects is primarily
addressed through structured activities such as courses, training sessions, and on-the-
job learning indicates that capacity building and knowledge-based empowerment are
at the forefront. Similarly, in KA2 projects, educational workshops, short courses, and
activities focused on producing tangible outputs take center stage; the axis of
transnational cooperation and institutional capacity building becomes prominent. In
contrast, more advanced forms of participation—such as policy development,
advocacy, learner-centered networking, and strengthening direct democratic
participation practices—appear to remain relatively limited.

From the perspective of objectives, it is understood that projects primarily focus on
strengthening the European dimension at the institutional level, while the goal of
developing a sense of European identity and belonging at the individual level plays a
more complementary role. This suggests that the priority of democratic participation is
primarily addressed through the lens of institutional strengthening and
internationalization, while the dimension of empowering individuals as active
democratic agents remains secondary. On the other hand, this notable emphasis on
strengthening the European dimension at the institutional level may indirectly support
democratic participation and a sense of belonging at the individual level.

Finally, the findings indicate that projects focused on participation in democratic life,
common values, and civic engagement are primarily structured around institutional
actors and adult groups that are relatively easier to reach; meanwhile, initiatives that
directly target disadvantaged and vulnerable groups remain an area requiring further
development. In this context, encouraging approaches in future project designs that
are more inclusive, grassroots-oriented and strengthening direct participation practices
will ensure that this priority serves the programme in a more comprehensive mannetr.
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7 Impact in the thematic area

This section describes the impact of Erasmus+ projects addressing the priority of
“Participation in democratic life, common values, and civic engagement” on various
aspects of learning opportunities for beneficiary organisations, their staff, and learners.
It is discussed whether Erasmus+ has increased the focus on democratic processes
and political rights, volunteering activities, learners’ educational opportunities,
European citizenship, European common values, civic competencies, media literacy,
critical thinking, and the strengthening of partnerships with civil society organisations.

7.1 Impact on the learning offer

It is evident from both the analysis of responses to open-ended questions and the
findings from case studies that participation in Erasmus+ has brought about significant
changes in institutions’ learning offers and the educational opportunities they provide.
Responses to the question, “Please provide a concrete example of the changes that
participation in Erasmus+ has brought about in your organisation, its educational
offerings, or its staff,” have been categorized and excerpted in Table 7. Examples from
the case studies have also been included.

TABLE 7. CHANGES BROUGHT ABOUT BY PARTICIPATION IN ERASMUS+ IN THE
ORGANISATION, IN THE EDUCATION OFFERED, OR AMONG THE STAFF

Participation in democratic
life and the integration of
common values into learning
processes

Inclusion and learning
opportunities for
disadvantaged groups

Pedagogical transformation
in learning approaches
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“We are conducting initiatives focused on enhancing
the active participation of disadvantaged groups in
social life, their engagement in democratic
processes, and their ability to reach decision-makers;
thereby ensuring the sustainability of their well-
being.” (online survey)

“As a sports federation, we reached out to parents of
individuals with special needs and educated and
raised awareness among staff working with them in
this area.” (online survey)

“New skKills were acquired regarding modern teaching
methods and digital tools for adult education. The
integration of active citizenship and entrepreneurship
concepts into educational processes was learned.
Language: <English communication skills were
developed, and proficiency in professional
terminology increased. Cultural: <Communication
was established with people from the host country,
and experience in collaboration and cultural
exchange was gained. *Respect for diversity and an
inclusive approach to education were reinforced.



Digitalization and digital
learning environments

Corporate learning policies
and programme
development

Impacts on adult learners
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*Project results were shared with institutional staff
through internal knowledge-sharing.” (online survey)
“Following the mobility activities carried out under the
theme of digitalization as part of our Erasmus+
project, concrete steps were taken at our institution to
promote a more active and informed use of digital
tools. In this context, we began using the Google
Classroom app in our classes. Thanks to this digital
platform, learners gained easier access to course
content;  assignments, announcements, and
resources began to be shared regularly. Most
importantly, learners gained the opportunity to
participate more actively in the educational process
by commenting on the platform, contributing to each
other’s ideas, and communicating more directly with
their teachers. The online interactive environment
provided by Google Classroom contributed to the
development of democratic values such as equal
participation, the expression of ideas, and digital
responsibility among learners. Learners became not
just consumers but also active contributors to the
process. This application, as a concrete outcome of
the experiences gained from the Erasmus+ project,
increased in-class participation and directly
demonstrated the impact of digital tools in creating a
democratic learning environment.” (online survey)

“As a result of the information sessions and training
provided, awareness in this area has increased,
improvements have been made to the curriculum,
and efforts are underway to establish a university
policy.” (online survey)

“Following the project, we decided to establish a new
initiative called [...] at our institution to encourage
participation in democratic life from a young age.”
(online survey)

“It was observed that 90% of adults participate more
actively in decision-making processes at the local
and national levels through digital tools.” (online
survey)

“Participants were observed to be more actively
involved in civil society activities.” (online survey)

“So, people might routinely read things from
somewhere or online, but digital learning involves a
bit of interactivity. That's why we offered a new way



of learning—| can say that clearly. Through
interaction and critical thinking, they found an
opportunity to make comparisons within the
European framework we developed. What's being
done in Europe, what’s being done here, what’s the
situation with foster families there, what’s the
situation here. | actually think this also fosters a
sense of critical evaluation. It’s something that brings
both the opportunity for comparison and critical
thinking. So, in a way, it addresses both of those

aspects.” (Case Study 2).

It is reported that projects addressing the priority of “participation in democratic life,
common values, and civic engagement” within the theme of participation in democratic
life and the integration of common values into learning processes contribute to the
development of a more participatory and inclusive learning environment within
institutions. It has been noted that learners’ skills in developing ideas, participating in
group discussions, making presentations in front of a group, being involved in decision-
making processes, and making suggestions have improved. It has been stated that
values such as participatory democracy, active citizenship, volunteering, and human
rights have been integrated into learning processes.

Under the theme of inclusion and learning opportunities for disadvantaged groups, it
has been noted that learning opportunities have become more inclusive through the
inclusion of individuals with disabilities, women living in disadvantaged areas,
migrants, prisoners, and families with special needs in projects. Ensuring the
participation of individuals with disabilities in mobility activities, meeting their needs
within the budget, and involving them in decision-making processes were among the
concrete practices. It was stated that thematic initiatives, such as financial literacy
projects for migrants, raised awareness regarding democratic rights.

In the theme of pedagogical transformation in learning approaches, it was noted that
through these projects, teachers have adopted more participatory, student-centered,
and project-based teaching methods; and that game-based learning and gamification
practices have become widespread. Monitoring learning outcomes via digital platforms
has contributed to making learning processes more transparent and accessible. It has
been stated that a heightened sensitivity has developed toward acting in accordance
with democratic principles in the admission of trainees and the operation of courses.

Under the theme of digitalization and digital learning environments, it has been noted
that following Erasmus+, digital tools have begun to be used more consciously and
actively in educational processes. It has been stated that the use of digital platforms
has made it easier for learners to access content and has increased interaction and
the sharing of ideas. It was emphasized that digital tools support values such as equal
participation and digital responsibility.

Under the theme of institutional learning policies and programme development, it was
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noted that educational and informational activities led to improvements in course
curricula, the development of new learning content, and the review and updating of
institutional policies. It was stated that the Erasmus+ experience contributed to
institutions restructuring their learning strategies.

Under the theme of “Impacts on Adult Learners,” it was noted that adult learners
developed their abilities to participate in democratic processes, express their opinions,
and engage in civil society activities. It was also noted that by observing international
best practices, learners gained a comparative perspective. Figure 35 illustrates the
perceived effects of participation in the Erasmus+ programme on learning
opportunities within the priority area of “Participation in democratic life, common
values, and civic engagement.”
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ADULT EQUCATION

Figure 35. The impact of Erasmus+ on learning opportunities — “Participation in
democratic life, common values, and civic engagement” (N = 61)
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The findings presented in Figure 35 indicate that participation in the Erasmus+
programme has a highly positive impact on learning programmes and institutional
practices. It is observed that the combined percentage of “agree” and “strongly agree”
responses generally exceeds 70% across all statements, while negative views mostly
remain below 10%.

The percentage of respondents who agree with the statement that learning
programmes place greater emphasis on democratic processes and political rights is
62%, while 31% strongly agree. Similarly, the level of agreement with the view that
there is a greater focus on European common values is quite high; the combined
percentage of those who “agree” and “strongly agree” is 80%. The percentage of those
noting an increased focus on civic competencies and social responsibility is also
notable; 86% agree with this statement. Similarly, the proportion of those who believe
greater importance is placed on critical thinking skills and media literacy stands at
approximately 80% and 73%, respectively. These findings indicate that Erasmus+
projects strengthen the cognitive and critical dimensions of democratic participation.

At the institutional level, approximately 80% of respondents noted that the alignment
of the mission statement with European common values has improved, while 82%
believe that adult learners’ influence on the institution’s courses and policies has
strengthened. These results indicate that Erasmus+ transforms not only learning
content but also the understanding of institutional governance and participation.

At the societal level, 82% of respondents agree with the view that there is a greater
focus on supporting local or international volunteerism, while approximately 80% note
that interest in neighborhood initiatives and community life has grown.

In an individual interview with a KA2 project coordinator, they stated, “Through this
training, we are training Volunteer Learning Assistants... We are not actually directly
educating migrant women through these trainings. We are training young people,
young women, neighbors, association volunteers, etc.—volunteer learning
assistants—who will support migrant women during their educational process.” (Case
Study 3)

Additionally, 77% of respondents indicated that cooperation and partnerships with civil
society organisations have strengthened. In an individual interview with the KA2 project
coordinator regarding this situation, they stated, “So on our side, whether it was [...]
University or [...] (country), these were all public institutions. They weren'’t civil society
organisations, but our partner was an NGO. They were participating voluntarily—they
were that organisation’s volunteers. From their perspective, | think they were
supported. So, | believe our partner’s volunteers were positively impacted in this
context.” (Case Study 4)

At the staff level, 80% of respondents agreed with the view that learning activities better
reflect a sense of European citizenship. This finding demonstrates that Erasmus+
projects have strengthened staff members’ values-based pedagogical approach.

Overall, the Erasmus+ programme has demonstrated a widespread, strong, and
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comprehensive impact in the areas of learning programmes, institutional structure,
staff practices, and social engagement, in line with its priority of “Participation in
democratic life, shared values, and civic engagement.” It is observed that learning
programmes have placed greater emphasis on fundamental themes such as
democratic processes, political rights, and European common values. A significant
portion of participants noted that the emphasis on democratic processes and political
rights, European common values, and civic competencies and social responsibilities
has strengthened within learning programmes. This indicates that Erasmus+ projects
are not limited to producing merely technical or professional gains; they also support
learning grounded in democratic awareness and values.

7.2 Impact at staff level

Participants’ views on the effects of Erasmus+ programme participation on staff, within
the framework of the “Participation in democratic life, common values, and civic
engagement” priority, are presented in Figure 36 (N = 61).

Figure 36. The Impact of Erasmus+ on Staff — “Participation in Democratic Life,
Common values, and Civic Engagement” (N = 61)
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The findings presented in Figure 36 demonstrate that the Erasmus+ programme has
significantly strengthened staff competencies in the areas of democratic values,
shared European values, community engagement, and media literacy. Across all
statements, the combined percentage of “agree” and “strongly agree” responses
ranged from 70% to 85%, while negative views generally remained below 10%.

The percentage of staff indicating they are better able to explain democratic
processes is 64%, a finding that points to a significant increase in competence
regarding the transmission of democratic concepts. Similarly, 74% of respondents
stated they are better able to lead discussions on democratic participation.

Findings regarding European common values are noteworthy. The percentage of
staff who believe they have become better at teaching these values is 78%, while the
percentage of those who state they have become better at researching these topics
is 80%. These results demonstrate that Erasmus+ projects have strengthened staff’s
both pedagogical and analytical capacities.
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At the community level, 83% of respondents reported that staff have become better at
promoting local community development. Additionally, 77% of respondents indicate
that they are better able to guide learners in designing and implementing small-scale
community actions that address local needs. This demonstrates that the programme
supports democratic participation not only at a conceptual level but also through action-
based learning.

Significant impacts are also observed in the area of media literacy. The percentage of
staff who reported being able to provide better guidance on media literacy learning
activities is 72%, while the percentage of those who stated they provided more support
to learners in evaluating the quality and reliability of media content stands at 70%.
These findings indicate that Erasmus+ also strengthens the digital and critical
dimensions of democratic participation.

Overall, the findings demonstrate that the Erasmus+ programme has significantly and
widely enhanced staff members’ knowledge, skills, and guidance capacities in the
areas of participation in democratic life, European common values, community-based
learning, and media literacy. Participation in Erasmus+ is seen to have significant
effects on staff members’ professional development, institutional commitment, and
capacity for collaboration. Themes and example quotes regarding the impact of
participation in the Erasmus+ programme on staff are presented in Table 8.

TABLE 8. THEMES AND EXAMPLES RELATED TO THE IMPACT OF PARTICIPATION IN THE
ERASMUS+ PROGRAMME ON STAFF

Professional development,
the European dimension, and
self-confidence

Increased project culture
and organisational
engagement
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“They gained confidence in terms of traveling to
Europe more comfortably, staying there, and
expressing themselves more effectively. Many of our
staff members are now able to collaborate with
relevant organisations even outside the scope of the
project.” (online survey)

“The participation of our students and staff in training
programs held in European countries has been of
great benefit to them, both in terms of self-confidence
and active engagement in society.” (online survey)
“Our staff gained a better understanding of EU work
environments and conditions.” (online survey)

“1. It increased knowledge about the EU dimension.
2. It fostered awareness and a sense of responsibility.
3. It created a willingness to participate in activities.”
(online survey)

“Staff developed a sense of global citizenship. Visits
to Europe became more frequent. Demand for
participation in projects increased.” (online survey)



Ability to collaborate and
network

Organisational awareness

and openness to innovation

“Our staff, drawing inspiration from best practices in
Europe, have developed ideas for enhancing
collaboration with local civil society organisations. In
this regard, participation in the Erasmus+ programme
has made concrete contributions both to the
professional and personal development of our staff
and to the establishment of a participatory and
inclusive approach in our organisation’s service
delivery.” (online survey)

“Thanks to the project, our staff has gained new
perspectives on European citizenship, intercultural
dialogue, and democratic participation. For example,
following the project, activities at our organisation—
which provides residential care services for people
with disabilities—have encouraged the active
participation of individuals with disabilities in
decision-making processes.” (online survey)

“After observing best practices in Europe, our staff
made their teaching methods more participatory and
began using democratic teaching methods—such as
discussion, role-playing, and  project-based
learning—more frequently in their classes. This
transformation has strengthened the sense of active
citizenship among both our teachers and adult

learners.” (online survey)

“Our staff has gained new skills in creating learning
environments that support democratic participation,
and this approach has become a permanent part of
our practice.” (online survey)

Under the theme of professional development, the European dimension, and self-
confidence, it was noted that staff members’ knowledge of EU work environments has
increased, they have gained awareness of the European dimension, and their sense
of European citizenship has developed. It was stated that, thanks to mobility activities,
staff members have gained international experience and developed self-confidence in
expressing themselves in different cultures. Additionally, it was noted that their
capacity to establish international collaborations outside of the project has increased.

Under the theme of project culture and increased institutional participation, it was
stated that a significant portion of the staff began following the National Agency’s
activities and related portals, new project teams were formed, and the demand for
project participation increased. It was noted that Erasmus+ strengthened the culture of
project writing and implementation within the institution.
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Under the theme of collaboration and networking capacity, it was stated that
collaboration ties at the local, national, and transnational levels have strengthened; in
particular, partnerships with civil society organisations have increased. It was noted
that cross-border mobility has led to increased intercultural interaction and brought new
institutional formations (such as youth organisations) to the forefront.

Under the theme of organisational awareness and openness to innovation, it was
stated that staff have become more open to innovations, are eager to adapt different
practices to the organisation, and that the organisational perspective has shifted in a
positive direction. Examples from case studies related to the topic are presented
below.

103

“It’s most significant impact was that it enabled disadvantaged groups to actually
recognize their own reality within the problematic and traumatic situations they
were facing. In that sense, we withessed an increase in awareness. Because the
circumstances of these disadvantaged groups were not what they appeared to
be from the outside. We saw this during the course of this initiative. Especially
when we visited the shelter with our administrators and teachers, as part of these
expert consultations, we met Syrians there, sat with them, and spoke with them.
Seeing the living conditions there—actually seeing them firsthand, not just from
a distance—definitely took us to a completely different level. The issue isn't just
how society perceives these migrants from the outside; there are also different,
current internal aspects to the matter. Observing, experiencing, and withessing
these aspects definitely created a shift in our staff’'s perspectives and raised their
awareness. When we observed the traumas and the struggle for survival there,
our staff began to approach this issue differently and handle it with a new
perspective. We definitely gained this insight. Also, of course, up until now, we've
always focused on Turkish-speaking individuals when discussing adult
education. That was our entire agenda. Adult education for people who do not
speak Turkish has become our new priority. This has opened up a new line of
inquiry: How can we provide education to people who do not speak our language?
At this point, a new way of thinking has emerged: If we do not speak the same
language—if the candidates do not speak Turkish—how can we provide them
with education? Our staff has truly become aware of the importance of speaking
a language—whether we call it a foreign language, a second language. “What
mechanisms can we use when communication isn’t possible? During this
implementation, we had to take into account different professional conditions—
or, how should | put it, different situations—that arise in this context.
Consequently, our staff’s awareness of this approach has changed significantly.”
(Case Study 3)

“In the [...] project, we first identified our internal training needs and the needs of
our staff. The staff also had the opportunity to observe what they actually needed.
And, frankly, an environment was created where they could grow based on those
needs. | think this was valuable both for the institution and for the staff. We can
add that. There’s also another effect. Of course, we hear about Erasmus+
projects here and there, but from a distance, the idea of actually being able to get



involved doesn’t seem very feasible. But when we reach out to institutional staff
for meetings related to the project or invite them to training sessions, their
awareness in this area really increases, and we receive a lot of positive feedback.
We also receive feedback like, “‘We’d always heard about it, but we didn’t know
how to get involved.” From this perspective, it's valuable for us both in terms of
disseminating the projects and increasing the staff's knowledge in this area.”
(Case Study 2)

7.3 Impact at learners level

The views expressed by participants in the survey also reflect that participation in the
Erasmus+ programme has had significant impacts on learners under the priority of
“Participation in democratic life, common values, and civic engagement.” No
interviews were conducted with learners under this heading; instead, the survey
summarizes the impacts noted regarding learners. One participant described this
process as follows: “The participation of our learners and staff in training programmes
organised in European countries has provided them with great benefits, both in terms
of self-confidence and active participation in life.” This statement demonstrates that
mobility activities contribute not only to academic development but also to individual
and social growth. It was also emphasized that democratic values are reflected in
institutional operations. According to a participant's perspective, “With the
‘participatory democracy’ and ‘active citizenship’ values they learned during project
activities, the school environment has become more functional, allowing learners to
make suggestions to school administration and hold joint meetings with teachers.”
This situation demonstrates that democratic participation does not remain merely
theoretical; it is reflected in school decision-making processes. The impact on
disadvantaged groups, in particular, has been strikingly evident. One participant
emphasized the programme’s transformative impact on individual empowerment and
social participation, stating, “By patrticipating in an activity that might have seemed
like a dream for learners who are housewives living in a disadvantaged region, they
have developed a more hopeful outlook on the future.”

Overall, participant feedback reveals that Erasmus+ activities have created concrete
and multifaceted impacts in terms of the internalization of democratic values, the
development of self-confidence, the strengthening of institutional participation
mechanisms, and the more active participation of disadvantaged groups in social life.

7.4 Added value of Erasmus+ support

Under this heading, participant evaluations regarding the added value provided by
Erasmus+ support for the implementation of projects are presented; graphs illustrating
elements that might have differed in the projects without Erasmus+ support are
provided, and findings are supported by excerpts from case studies. Figure 37
presents participants’ evaluations regarding the added value created by Erasmus+
support in terms of project implementation (N= 71).

Figure 37. The added value of Erasmus+ support (N =71)
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The findings presented in Figure 37 clearly demonstrate that Erasmus+ support plays
a critical and decisive role in the implementation of projects. The vast majority of
participants (83%) stated that projects would not have been implemented at all without
Erasmus+ support. This result indicates that the programme is not merely supportive
but is an essential and indispensable element for many projects. Only 6% of
participants indicated that projects could have been fully implemented as planned even
without Erasmus+ support. This very low percentage underscores the unique
contribution of Erasmus+ to the scope, quality, and feasibility of projects. In contrast,
11% of participants indicated that projects could be implemented without Erasmus+
support, but significant changes would be necessary. This suggests that without
support, projects would likely be scaled back or restructured at the level of objectives,
activities, or outputs.

Overall, the findings indicate that the Erasmus+ programme creates significant added
value in terms of project initiation, sustainability, and achieving the intended impact,
and in many cases provides crucial financial and structural support for the projects’
existence. Figure 38 illustrates, based on participants’ assessments, which aspects of
the projects would differ in the absence of Erasmus+ support. Few participants
answered this question (N = 8), as most indicated that without Erasmus+, most projects
would not have taken place at all. Participants were able to select more than one option
for this question.
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Figure 38. Project elements that would be different without Erasmus+ (N = 8)
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The findings presented in Figure 38 indicate that Erasmus+ funding plays a decisive
role in the scope and scale of projects. The vast majority of participants (88%) stated
that without Erasmus+, projects would have been implemented on a smaller scale or
involved fewer participants. This finding indicates that programme support makes a
critical contribution to the reach and accessibility of projects. However, 38% of
participants stated that without Erasmus+ support, projects would have involved fewer
partners or fewer countries. This result demonstrates that the programme plays a
significant facilitating role in fostering international collaboration and establishing multi-
partner structures. The assessment that projects would start later is also noteworthy;
25% of participants indicated that the start timing of projects would be delayed without
Erasmus+ support. In contrast, the proportion of those who believed projects would
have a different focus or content remained limited (13%). On the other hand, no
participants indicated that projects would include other activities without Erasmus+
support (0%). This suggests that the programme’s support enables the implementation
of existing objectives in a broader, more inclusive, and effective manner rather than
altering the projects’ direction. Overall, the findings based on the percentages in Figure
52 demonstrate that the Erasmus+ programme is a key factor in scaling up projects,
increasing the number of participants and partners, and supporting timely
implementation. The views of project coordinators regarding the added value of their
projects are presented below, along with excerpts from the case studies.

“We measure the added value in this project first and foremost in this way. There

are actually two target groups here: professionals working with foster families,

and the foster families themselves. Our own staff received training. You can see

this here—we can understand it primarily through their feedback. In terms of the

contribution this training provides to them—specifically, the contribution it makes

to their professional competence—that’s the added value. ... The greatest added
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value we're currently observing is this. The second, of course, is the added value
for the families, which will become apparent over time. But at our most recent
Multiplier Event, the families came and gave us feedback. We received this
feedback through direct interaction, and they expressed how happy they were,
saying it would be very useful and what it meant to them. This was a plus for us,
an added value.” (Case Study 2)

“Of course, we've gained a lot in social and cultural terms as well. | mean, we've
come to understand their way of life and their personalities—and realized that
they aren't really that different from us; it was just that from the outside, we
seemed very different to them, and they saw us as very different. We broke down
those prejudices, turned them into something positive—it turned out beautifully.
Our horizons have truly broadened. Now, for example, we can travel to another
country without fear. ... Our self-confidence has grown. We've earned that. In the
first project, for instance, we couldn’t express ourselves very well in English. It
wasn’t that we didn’t know the words; they just didn’t come to mind in that moment
of excitement. But we overcame that too. Now we can go to another country and
express ourselves comfortably. We can voice our requests. We learned about the
lifestyles of the people there. We've gained more tolerance in this regard. It’'s had
very positive contributions in every way.” (Case Study 5)

“The added value of our KA2 project is definitely empathy. Empathy is our top
priority. ... As for the added value, let’s put it this way: while carrying out this
project, both our instructors—the professors at the university—and our own
institutional staff have repeatedly told us that they realized this work has
dimensions that go beyond what meets the eye. They said that thanks to this
project, we also came to understand the unseen dimensions of this work. In fact,
our university faculty members also... said that we developed ourselves in many
ways and gained a new perspective. Therefore, | can say that it has brought
significant gains and made contributions to human resources as added value. |
can truly say that it has provided a wonderful new perspective not only to our
academic faculty and the faculty we collaborated with, but also to us and our
beneficiaries—the final beneficiaries. In other words, this was our greatest added
value. It has created a significant experience within our human resources.” (Case
Study 3)

7.5 Conclusion

The findings in this section demonstrate that the Erasmus+ programme has generated
a multi-layered and holistic impact in line with its priority of “Participation in democratic
life, common values, and civic engagement.” The programme’s impact is not limited to
specific activity outputs; it extends across a broad spectrum, ranging from learning
processes to institutional policies, and from staff capacity to learner outcomes. First
and foremost, the integration of participation in democratic life, common values, and
civic engagement into learning processes has led to the development of more
participatory and inclusive learning environments within institutions. The inclusion of
groups such as people with disabilities, migrants, women living in disadvantaged
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regions, prisoners, and families of individuals with special needs in the projects has
contributed to making educational opportunities more accessible and inclusive. This
demonstrates that democratic participation has been strengthened not only at the
content level but also in terms of implementation and access.

From a pedagogical perspective, the projects have brought about a significant
transformation in teaching approaches. The widespread adoption of more
participatory, student-centered, and project-based methods, along with the increase in
game-based learning and gamification practices, indicates that democratic values are
now systematically reflected in learning processes. In parallel, the more conscious and
active use of digital tools has enhanced learning capacity in areas such as democratic
processes, media literacy, and critical thinking.

At the institutional level, it is evident that the programme has influenced policy and
programme development processes; course content has been updated, new learning
materials have been developed, and institutional policies have been reviewed and
improved. The increased awareness among staff regarding the European dimension,
the development of a sense of European citizenship, and the rise in knowledge about
EU work environments indicate that democratic values have become more firmly
embedded in the institutional culture. Furthermore, the strengthening of collaborations
at the local, national, and transnational levels—and particularly the increase in
partnerships with civil society organisations—demonstrates that civic participation is
also supported through institutional networks.

From the perspective of adult learners, improvements have been observed in their
ability to participate in democratic processes, express opinions, and engage in civil
society activities. This finding demonstrates that the projects not only facilitate
knowledge transfer but also enhance individuals’ self-confidence, sense of active
citizenship, and capacity for social participation.

The role of Erasmus+ funding in the implementation of projects is critical. The fact that
83% of participants stated that projects could not be carried out without programme
support clearly demonstrates the decisive nature of financial and structural support. It
is evident that the programme serves as a fundamental element that expands the scale
of projects, increases the number of partners and participants, and ensures that
activities are carried out in a timely and planned manner. In this context, Erasmus+
provides a framework that is not merely supportive but serves as a prerequisite for
many projects.
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8 Conclusion and policy pointers

8.1 Conclusions
8.1.1 The accessibility and inclusiviveness of the programme

The findings indicate that the Erasmus+ programme has adopted an inclusive
approach within the framework of its priorities of democratic participation and common
values. The inclusion of diverse groups—such as people with disabilities, women living
in disadvantaged areas, migrants, prisoners and families of people with special
needs—in projects has contributed to making learning opportunities more inclusive.
However, it is evident that projects are predominantly structured around institutional
actors and adult groups with relatively easier access; work directly targeting
disadvantaged and vulnerable groups remains an area requiring further development.
Furthermore, the fact that the vast majority of participants (83%) stated that projects
could not be implemented without Erasmus+ support demonstrates that the
programme is a fundamental tool enabling financial and structural accessibility.
However, bureaucratic processes, authorisation mechanisms and administrative
burdens stand out as factors hindering the programme’s accessibility. To enhance the
programme’s inclusion, it is becoming increasingly important to develop field-based
and participant-focused strategies that strengthen direct access for disadvantaged
groups in particular.

8.1.2 Impact at organisation level

Erasmus+ projects have had a significant impact in terms of strengthening the
European dimension of institutions, enhancing their capacity for internationalisation,
and developing institutional learning policies. The updating of course content, the
development of new learning materials, and the review and improvement of
institutional policies demonstrate that the programme has contributed to structural
transformation. The projects have also fostered the development of a project culture
within institutions, leading to outcomes such as the establishment of new project
teams, closer monitoring of National Agency announcements and portals, and the
strengthening of institutional participation mechanisms. The increase in collaborations
at local, national and transnational levels, particularly the strengthening of partnerships
with civil society organisations, demonstrates that the programme has made a
significant contribution to institutional networking capacity. However, there is a need
for clearer and more measurable assessments regarding the long-term sustainability
of these gains and their impact on reducing inequalities between institutions.

8.1.3 Impact at staff level

From a staff perspective, Erasmus+ projects have led to an increase in knowledge and
skills in the areas of participation in democratic life, shared European values, media
literacy and community-based learning. Participants have noted that their sense of
European citizenship has developed and their awareness of EU working environments
has increased. At the pedagogical level, there has been an adoption of more
participatory, student-centered and project-based methods, alongside a growing use
of game-based learning and digital tools. This demonstrates that democratic values
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are being internalised not only through content but also through teaching methods.
Furthermore, effects such as increased staff confidence, openness to innovation and
a willingness to contribute to organisational transformation have also been reported.

8.1.4 Impact at learners level

For adult learners, the projects have contributed to the development of skills such as
participation in democratic processes, expressing opinions, critical thinking and
involvement in civil society activities. The strengthening of a sense of European identity
and belonging, increased awareness of common values and the development of a
sense of social responsibility are among the key outcomes. Furthermore, making
learning environments more inclusive and involving disadvantaged groups in projects
has supported learners’ more active participation in social life. It is evident that the
programme has strengthened democratic awareness and values-based learning

8.1.5 Characteristics of Erasmus+ project(s) addressing “Participation in democratic
life, common values and civic engagement”

A significant proportion of the projects directly address “participation in democratic life,
common values and civic engagement” as their main objective; in the vast majority,
however, the theme features directly or indirectly among the project components. It is
observed that the projects are predominantly carried out by public institutions and the
adult education sector. In both KA1 and KA2 projects, the priority is largely addressed
through education, capacity building and structured learning activities. Whilst courses,
training and work-based learning take centre stage in KA1l projects, KA2 projects
feature educational workshops, short courses and transnational collaborations aimed
at producing tangible outputs. Conversely, more advanced forms of participation, such
as policy development, advocacy and the development of direct participation
mechanisms, appear to be limited. This indicates that projects are primarily carried out
within an education-focused framework; it also suggests that more advanced
democratic participation practices, where participants are directly involved in decision-
making processes, remain relatively limited.

8.1.6 Impact of Erasmus+ projects addressing “Participation in democratic life,
common values and civic engagement”

Erasmus+ projects addressing the theme of “participation in democratic life, common
values and civic engagement” have generated significant and multi-faceted impacts in
the areas of learning programmes, institutional structures, staff practices and social
interaction. The focus of learning programmes has increased on themes such as
democratic processes, political rights, European common values and civic
competencies. The projects have contributed to the internalisation of democratic
values, the development of self-confidence and the strengthening of institutional
participation mechanisms. At the same time, by expanding cooperation networks, they
have enabled the establishment of stronger links with civil society.

It is evident that Erasmus+ support has played a decisive role in the initiation of
projects, scaling up their scope, increasing the number of partners and participants,
and ensuring timely implementation. In this respect, the programme serves as a critical
tool in transforming the priority of democratic participation into concrete outcomes and

111



sustainable impacts on the ground.

8.2 Policy pointers

1. Improving the programme’s accessibility

The bureaucratic burden in application and implementation processes
should be reduced, and permit and passport procedures (particularly for
disadvantaged groups) should be streamlined.

Simplified application mechanisms could be developed for small-scale
organisations and organisations working with disadvantaged groups.
Support could be provided by strengthening guidance and advisory
mechanisms, particularly for organisations applying for the first time.

2. Deepening Inclusion

Additional incentives (extra points, financial support, technical consultancy)
may be provided for projects directly targeting disadvantaged and
vulnerable adult groups, and training programmes aimed at supporting their
skills may be prioritised.

Inclusion should be monitored not only in terms of participation levels but
also in terms of content and methodology, and should be integrated into
evaluation criteria.

3. Translating democratic participation from concept to practice

In projects themed around democratic participation, practice-based
activities such as advocacy, local participation mechanisms and
participation in policy-making processes should be encouraged.
Micro-initiatives and local action projects that support learners’ participation
in active citizenship practices, rather than merely acquiring knowledge, may
be supported. It is important to develop systematic monitoring and
evaluation mechanisms based on indicators such as participation levels,
behavioural change and local impact to track the sustainability and
effectiveness of such initiatives.

4. Strengthening organisational capacity

Long-term strategic planning tools aimed at strengthening the European
dimension of organisations can be developed.

Sustainability mechanisms should be established to monitor the integration
of project outcomes into institutional policies.

Networking platforms and matching mechanisms should be supported to
increase partnerships with civil society organisations.

5. Developing staff capacity
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literacy and critical thinking can be developed.

Structured support programmes aimed at developing digital pedagogical
competencies should be rolled out.

Mentoring systems can be established to enhance staff capacity in project
design and implementation.

6. Strengthening the learner-centered approach

Learning content that reinforces European identity, a sense of belonging
and active citizenship can be promoted.

Adult learners should be encouraged to participate directly in decision-
making and project design processes.

7. Strengthening impact and sustainability
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National-level sharing platforms could be established to disseminate
successful practices, taking into account the role of Erasmus+ support in
scaling up projects and enhancing their impact.

Long-term impact monitoring and evaluation mechanisms could be
developed for projects focused on democratic participation.
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RIA-AE Network mission statement

Adult education provides skills development opportunities that help EU
citizens find better jobs and improve their well-being. As an education sector,
adult education is largely disconnected from the rest of the education system
and receives limited funding and policy attention compared to other sectors.
However, research shows that adult education is important and that it can
contribute significantly to the personal, social and economic well-being of
individuals and the social cohesion of a society.

The impact of Erasmus+ on adult learners and on the field of adult education
has been little researched to date. To better coordinate research activities on
the impact of international cooperation and mobility projects in adult education
and to enable the further development and quality improvement of the
Erasmus+ programme, a transnational research network is being set up: the
Network for Research-based Impact Analysis of the Erasmus+ Programme in
Adult Education (RIA-AE Network).

The aims of the RIA-AE network

The RIA-AE network pursues the following objectives:

e contributing to a better understanding of the impact of international
cooperation and mobility projects in adult education under the
Erasmus+ programme.

e strengthening cooperation and dialogue between research, politics and
practice.

e contributing to the further development and quality improvement of the
Erasmus+ programme by enabling high-quality and practice-oriented
evaluation and impact research.

e increasing the visibility of the benefits of adult education and the
Erasmus+ programme in the EU and the Member States.

Procedure

To achieve these goals, the RIA-AE network brings together the National
Agencies for Erasmus+ from different European countries to work together on
the development of a new approach to programme evaluation and impact
assessment of Erasmus+.

The starting point for the joint activities is an inventory of existing research
and knowledge on the benefits and effects of mobility projects and
international partnerships in adult education. Building on this, a research
concept with a multi-level approach and coordinated research methods offers
the opportunity to investigate the effects of Erasmus+ at an individual,
organisational and systemic level in the respective countries and on an
international comparative basis.



Principles of cooperation

Co-operation within the network is based on shared responsibility and is
always open to new members. The cooperation framework includes several
National Agencies and external research partner organisations (e.g.
universities, research institutes). Each NA involved in the network can decide
whether to carry out the research projects itself or to commission a research
partner.

Values
To achieve the goal of high-quality research, the network partners adhere to
common standards of social and educational research. The methods used for

the research activities can include all methods commonly used in empirical
social research - quantitative, qualitative or a mixture of different methods.
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Annex 2 Overview studies on Erasmus+ in the field of AE

A table listing the Erasmus+ projects implemented in the field of adult education during

this programme period is provided below.

1 | Developing Post-traumatic

Educators’ stress disorder
Skills in the (PTSD) can occur in
Prevention of | people who have
Post- experienced or
Traumatic witnessed a series
Stress of events or
Disorder in conditions such as
Adults natural disasters

(climate change,
earthquakes),
epidemics, wars,
serious accidents,
intimate partner
violence and
bullying. As part of
this project, the aim
is to enhance the
knowledge, skills
and experience of
adult educators so
that they can
provide support in
the process of

coping with potential

psychological
issues, thereby
helping to prevent
such trauma.

2 | Improving the
Foster Care
Process

-To identify the
needs of
professional and
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Trauma and
Mental Health
Adult Education
and Capacity
Building for
Educators
Disaster and Crisis
Preparedness
Social Inclusion
and Community
Resilience
Lifelong Learning
and Mental Well-
being

Strengthening the
Foster Care
System and Child

The professional
qualifications of
adult educators at
partner
organisations, as
well as those
working with our
local and
international
partners who
deliver adult
education following
dissemination
activities, will be
strengthened in
relation to
managing the
psychology of
trauma in adults. It
is anticipated that
this will enable
adults who have
experienced
trauma or are at
risk of trauma to
recover from Post-
Traumatic Stress
Disorder (PTSD)
and successfully
adapt to social life.

European
Reference
Framework on




through
Innovative
Educational
Models

3 | Supporting
migrant
women with
learning and
literacy
difficulties
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adult educators at
European level
-To enhance the
core skills of foster
families by

developing the skills

of adult educators
-To enhance the
knowledge and
skills of
professionals and
adult educators

-To raise awareness

of the foster care
process
-To improve the

quality of foster care

processes

-To ensure that
children in
institutional care
establish healthy
and lasting family
relationships

-To produce
accessible
resources using
digital learning tools

By implementing
this project, we aim
to equip volunteer
trainers with the
skills to support
migrant women in
addressing their

literacy and learning

gaps, increase
migrant women’s
access to language
courses, enhance

the competencies of

adult education

Welfare

Capacity Building
for Adult Educators
and Professionals
Innovative and
Digital Learning
Models

Strengthening the
Literacy and
Language Skills of
Migrant Women

Capacity Building
for Adult Educators
and Volunteer
Tutors

Inclusion, Diversity
and Social
Integration in
Education

Foster Care
Innovative
Educational
Content

Digital and Open-
Source Tools
Digital Content and
Videos on Foster
Care

Digital Platform —
Foster Care
Communication
Network
Frequently Asked
Questions Section
on Foster Care

We anticipate that
the project will
result in a well-
equipped,
professional team
of volunteer
teachers,
improvements in
literacy and
learning outcomes
among migrant
women, increased
access to
language courses,



4 | Transform Me:
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Enhancing
Social

staff, and promote
inclusion and
diversity in
education, thereby
facilitating the
integration and
participation of
migrant women in
society.

We will develop and
implement a
digitalised teacher
training course,
conduct
consultations with
experts on
curriculum
development, and
train the first group
of teachers and
teaching assistants.
These activities aim
to professionalise
volunteer teachers,
address learning
gaps among migrant
women, promote
access to advanced
educational
resources, create an
inclusive and
diverse learning
environment, and
enhance the
educational
gualifications of both
teachers and
students.

Transformative
Learning
Approaches in

By implementing
this project, we aim
to help adult

and the
development of
teaching skills
among staff. By
promoting
inclusion, diversity
and social
integration, the
project will create
a lasting impact
and serve as a
model for similar
initiatives.

To ensure that
educators and
administrative staff
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Participation
Among Adults
as
Transformative
Learners

If It's the
Future That
You Walk
Towards, ,
Then Here the
Step-by-Step
Recycle

learners, adult
educators,
managers of adult
education
institutions, adult
NGOs, SME
employees and
managers, and
volunteers at adult
education
institutions
understand the
importance of
transformative
learning, develop
their capacity to
collaborate with
other adult
education
institutions across
Europe, and
enhance adults’
participation in
society.

. Through our
project, we aim to
provide information
on environmental
awareness and
recycling to our
target audience, to
the wider public we
can reach through
our partners, and to

anyone interested in

Adult Education

Social Patrticipation
and Active Civic
Engagement

Institutional
Cooperation and
Capacity Building
at European Level

Environmental
Awareness and
Sustainability
Education
Promoting a
Culture of
Recycling and
Responsible
Consumption
Green Transition
through Social

working in adult
education
institutions learn
transformative
learning strategies.
To ensure that
adult learners
understand
transformative
learning.

To increase adult
learners’
participation in
social life.

To increase
opportunities for
European
cooperation within
adult education
institutions.
Enabling adults to
integrate more
effectively into life
as transformative
learners
contributes to their
social
development and
helps them create
a harmonious
environment.

- To raise
individuals who
consume
consciously and
cause the least
harm to nature
whilst doing so,
and to make this
awareness a
lasting one.

- To improve
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Be
competent—
go digital

our project through
Erasmus+, to
increase our target
audience’s
environmental
awareness, and to
make this an
integral part of our
culture in the long
term

It aims to contribute
to equipping adult
consumers with
digital literacy.
Digital literacy is
defined as “the skills
consumers need to
navigate the digital
marketplace
actively, safely and
confidently”. In this
way, consumers can
search for and
evaluate information
about goods and

Awareness and

Behavioural
Change

Digital
Quialification and
Digital Literacy

Safe, Ethical and
Sustainable Digital
Consumption

Digital Rights,
Data Protection
and Online Safety

participants’
language skills

- To understand
environmental
awareness across
different cultures
and foster
individuals with
heightened
awareness

- To minimise
waste generation
and improve waste
separation

- To enrich our
recycling
workshops and
utilise our waste
more efficiently

- To take new
steps towards
preserving
ecological balance
through
sustainable
collaboration with
our partners

. Through the
educational
content and portal,
we aim to achieve
the following
outcomes:

- To enhance the
capacity of adult
education
institutions by
offering online
courses to
students

- To improve adult
learners’ ability to
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Generation Z-
Friendly
Seniors

services, opt for
responsible and
sustainable
consumption,
manage their digital
identities online—
including privacy
and data
protection—and use
the internet to buy
and sell products
and services
securely.

The project aims to
build a unifying
bridge across the
generational divide
with Generation Z in
order to support
vulnerable groups of
older people by
creating educational
opportunities
focused on active
ageing. In this
context, it
implements the
‘Senior-Friendly
School’ social
campaign, which
fosters long-term
relationships
between adult
education
organisations and
schools. The
project’s activities

Active Ageing and
Lifelong Learning

Intergenerational
Dialogue and
Strengthening
Social Ties

Developing an
Age-Friendly
Society and a
Positive
Perception of
Ageing

search for, filter
and evaluate
information about
goods and
services online

- To promote
responsible and
sustainable
consumption. The
project will include
a dedicated
module on
sustainable,
greener and
responsible
consumption to
support the EU’s
Green Deal

A bridge will be
built to bridge the
intergenerational
and intercultural
social divide.
Educational tools
and methods will
be provided to
enable older
people to develop
the knowledge and
social skills that
will help them
participate more
fully in life. Older
people will be
prepared to take
on the role of
facilitating
workshops where
they share their
knowledge and
experience with
schoolchildren.
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encourage older
people to adopt
positive and
proactive attitudes
and take on
responsibility; they
also help shape a
positive image of old
age among school
children.

The vocational
qualifications of
adult educators will
be enhanced. A
campaign will be
launched to foster
long-term
intergenerational
relationships.
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