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Executive summary

Background of the study

This study is part of a transnational monitoring project of the Erasmus+ programme
in adult education conducted by the Research-based Impact Analysis in Adult
Education (RIA-AE) Network. Within this project, national monitoring studies are
implemented in parallel with the same methodology in the member countries of the
network. They inform the National Agencies in charge of Erasmus+ about the
implementation and impact of the programme in their respective country. These
national studies also feed into a transnational study with the aim of highlighting the
effects of the programme at European level and providing impetus for its further
development.

The monitoring focuses on the impact of two of the three Key Actions (KA) of the
Erasmus+ programme: KA 1 (learning mobility of individuals) and KA 2 (cooperation
of organisations and institutions). The impact is examined on funded organisations
and their staff, the learners and the adult education sector in the respective country.
Particular attention in this report is given to the priority theme ‘participation in
democratic life and civic engagement’

The monitoring design agreed within the network is based on a mixed methods
approach. It consists of a document analysis including project documents and data
from EU databases, an online survey and case studies among funded organisations,
as well as interviews with adult learners and non-participating organisations. The data
collection for Czechia took place between September 2025 and December 2025 and
was carried out by the Czech National Agency for International Education and
Research with the technical support of Ockham IPS.

Main Results

Erasmus+ in adult education positively impacts organisations, staff, and learners
across Czechia. Most participating organisations are smaller NGOs, associations,
and foundations, mainly active in adult education (40%). Although around 1,924
mobilities were planned in 2024, only 426 were realised, showing the high potential
of Erasmus+ in the adult education sector.

The Accessibility and Inclusiveness of the Programme

The programme strongly supports inclusion and equal opportunities. Also, the share
of organisations reaching more than 250 adult learners increased from 27% in 2022
to 38% in 2024. However, participation remains concentrated in capital of Czechia,
Prague and is limited by staff capacity and administrative burden.

Impact at Organisation Level

Erasmus+ strengthened organisational capacity, improved learning offers and
increased international cooperation. Projects focused mainly on learning and
teaching methods and digital competences in KA1 and inclusion and diversity,
sustainability and digital transformation in KA2. In comparison to previous years the
development of digital and blended learning materials increased significantly. Large-
scale participation is evident, with a growing number of organisations offering learning



activities to more than 250 adult learners, which is a significant share that increased
from 27% in 2022 to 38% in 2024.

Impact at Staff Level

Staff reported improved pedagogical skills, stronger international cooperation, and
greater confidence. Participation also increased awareness of diversity, inclusion,
and European values.

Impact at Learners’ Level

Satisfaction with mobility is universally high and learners experienced higher self-
confidence, independence, and practical skills, alongside a stronger sense of
European belonging. More than half reported improved language skills, despite
limited formal language support.

Characteristics of Projects Addressing Democratic Participation and Civic
Engagement

Around one third of projects address democratic participation and civic engagement
directly, while 43% include it indirectly. Activities mainly focus on capacity-building,
such as job shadowing, training, and curriculum development.

Impact of Projects Addressing Democratic Participation and Civic Engagement

Projects strengthened civic competences, European values, critical thinking, and
media literacy. Erasmus+ funding proved essential, with 83% of organisations stating
their projects would not have been implemented without programme support.

TABLE 1: CONCLUDING TABLE WITH ACHIEVEMENTS AND CHALLENGES

Achievements Challenges

e Participation remains
geographically  concentrated,
especially in Prague.

e Fewer organisations currently

reaching more than 250 mobility plaln.t.o GIgEnlEs R mot_)ility
leamers increased from 27% activities compared to previous
(2022) to 38% (2024). years.

e Erasmus+ funding is essential, * Administrative  burden  and
with 83% of projects unlikely to limited staff capacity restrict

- broader participation.
happen  without rogramme
suggort. L e Participation in mobility activities

is strongly gender imbalanced,
with women representing the
majority of participants.

e Overall satisfaction with mobility
is high among both staff and
learners

e The share of organisations

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

Policy pointers

Adult education in the Czech Republic is based on the concept of lifelong learning, which
was particularly enshrined in the Czech Lifelong Learning Strategy adopted in 2007. This
strategy views education as a process that takes place throughout an individual’s life and



emphasizes the integration of formal, non-formal, and informal learning. Its objectives include
supporting personal development, employability, active citizenship, and social cohesion.

Although the Czech Republic offers a wide range of educational opportunities provided by
schools, higher education institutions, employers, labour offices, private training
organizations, and the non-profit sector, adult participation in education remains relatively
low. According to data from the European Commission, only 21.2% of adults aged 2564
participated in formal or non-formal education in 2022, compared to the European Union
average of 39.5%. The Czech Republic therefore remains significantly below its national
target of achieving a participation rate of 45% by 2030.

A major challenge is the engagement of individuals with lower educational attainment, older
workers, and other disadvantaged groups. International experience shows that those adults
who could benefit most from education are often the least likely to participate. The main
barriers include lack of time, low motivation, insufficient awareness of educational
opportunities, and financial or organizational constraints.

Another characteristic feature of the Czech system is its fragmentation. Educational provision
is distributed among a wide range of providers and institutions, making it difficult for
individuals to navigate the available opportunities. Consequently, there has been a long-
standing emphasis on the need for better coordination among stakeholders, the development
of guidance and counselling services, and strengthening adults’ motivation to engage in
learning. These objectives are also reflected in the European Agenda for Adult Learning,
whose implementation in the Czech Republic supports cooperation among relevant
stakeholders and the dissemination of good practice examples.

In the context of digitalization, technological change, population ageing, and the transition
towards a more sustainable economy, the importance of continuous upskilling and reskilling
is increasing. The future development of adult education will therefore require not only the
expansion of learning opportunities but also the creation of more flexible learning pathways,
improved recognition of non-formal and informal learning outcomes, and targeted support for
groups with low participation rates.

The results of the second cycle of the international Programme for the International
Assessment of Adult Competencies (PIAAC), conducted in 2022—2023 and published by the
OECD in 2024, provide an up-to-date picture of the skills levels of the adult population in the
Czech Republic. In international comparison, the Czech Republic achieved average results
in literacy and adaptive problem-solving and slightly above-average results in numeracy.
However, the findings highlight several trends that are highly relevant to the field of adult
education.

The findings of the PIAAC survey indicate that the development of the adult education system
should focus not only on increasing participation in learning but also on providing targeted
support to groups with low basic skills, strengthening functional literacy, numeracy, and digital
competencies, and enhancing adults’ ability to continuously adapt to changing labour market
and societal demands. Adult education thus represents a key instrument for increasing the
resilience of both individuals and society as a whole in the face of future economic,
technological, and demographic challenges.

Support for adult education in the Czech Republic is not considered a high policy priority. The
field lacks a comprehensive legislative framework and is addressed only partially through the
agendas of the Ministry of Education, Youth and Sports and the Ministry of Labour and Social
Affairs.
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1 Introduction
1.1 The Erasmus+ programme and the RIA-AE network

With Erasmus+, the European Union supports the educational, professional and
personal development of participants in adult learning in Europe and beyond. To this
end, several international lines of action have been established within the
programme. These concern the learning mobility of individuals (KA1), cooperation
between organisations and institutions (KA2) and support for policy development and
political cooperation (KA3). In Key Actions 1 and 2, funding measures are
implemented in a decentralised manner by Erasmus+ National Agencies (NA). The
impact of Erasmus+ on adult education learners, staff, teachers, volunteers and
organisations in the field of adult education has not been so far for the object of many
research activities in Czechia and Europe.

A transnational research network (RIA-AE Network: Research-based Impact
Assessment in Erasmus+ Adult Education Programmes), funded by Erasmus+, has
therefore been set up in 2022 to initiate and coordinate research and monitoring
activities. Its aim is to foster transnational comparative research and thus provide
evidence to strengthen the impact of international cooperation and mobility projects
in adult education while also contributing to the further development and quality
improvement of the Erasmus+ programme (see mission statement in Annex 1). The
network is open to new members and counts NAs from 20 member states and Turkiye
at the beginning of 2026." In 2023/2024, the RIA-AE network implemented for the
first time a coordinated transnational monitoring study on the impact of Erasmus+ in
the field of adult education, leading to a bundle of national reports and EU synthesis
report (first survey round)?.

1.2 Aims and objectives of the second survey round (2025-2026)

The second survey round, implemented in 2025-2026, in addition has a specific
thematic focus on the programmes’ horizontal priority “participation in
democratic life, common values and civic engagement’. European policy frames
adult learning as a catalyst for active citizenship, particularly for those
underrepresented in democratic processes or disconnected from formal education
systems. Focussing on this theme affirms the broader RIA-AE goal of enlarging the
visibility of adult education's benefits and Erasmus+’s contribution to building
democratic, socially cohesive societies. In this way, the project not only supports the
policy relevance of civic engagement as a horizontal priority but also enables tangible
improvements in programme quality and equity across Europe.

' Austria; Belgium (Wallonia); Croatia; Cyprus; Czechia; Estonia; Finland; France; Germany; Greece; Hungary;
Ireland; ltaly; Latvia; Liechtenstein; Luxembourg; Netherlands; Poland; Portugal; Romania; Slovakia; Slovenia;
Spain; Turkiye.

2 Buiskool, B., Krichewsky-Wegener, L., & Erckrath, M. (2024). Transnational analysis of the impact of
Erasmus+ on the Adult Education Sector: Comparative research report, first survey round 2024.
https://epale.ec.europa.eu/system/files/2025-08/EU%20synthesis %20report%20RIA-
AE%20network_first%20survey%20round%202024 final.pdf#
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Key questions that are guiding this thematic focus are: RIA

ADULT EDUCATION

To what extent do Erasmus+ projects address the priority ‘participation in
democratic life, common values and civic engagement’?

Which type of organisations implement projects directly addressing this priority?
What type of activities are implemented within this thematic area?
What goals are set for projects within this thematic area?

What groups of adult learners are addressed by projects within this thematic
area?

What is the added value of Erasmus+ for the projects within this thematic area?

What is the impact of Erasmus+ projects in this thematic area on the learning
offer in adult education?

What is the impact of Erasmus+ projects in this thematic area on staff and on
learners?

1.3 Methodological approach

The methodological approach of the monitoring study includes five standardised
research modules, which are implemented every two years over the three monitoring
rounds 2023, 2025 and 2027 and thus enable an update of the impact monitoring.
For the second monitoring round, a thematic focus with specific questions was added
to the recurring questions. In addition, two optional research modules (module A and
B) were conducted in order to explore more in-depth the impact of KA1 mobility on
learners in adult education.

FIGURE 1: OVERVIEW RESEARCH MODULES SR2

13

Module 1: Analysis of Module 3: Case studies at

Module 2: Survey among
existing programme e d beneficiary organisations/ [emd participating AE
monitoring data AE insitutions institutions

Module 4: Interviews with R Addtional Module A:

adult learners (individual partlzlfp:::;fnzl;ia(r: rs\zﬂons Interviews with adult
and group mobility) and learners (individual and

S S specifically KA1 mobility o
coordinating organisations for adult learners group mobility)

Addtional Module B: Pre-

and post-test of adult
learners in KA1 mobilities




In practical terms, the inclusion of this thematic focus in the second RIA-AE
research round required tailored research tools and analytical frameworks. Surveys,
interviews, and case studies were designed to capture learners’ development in civic
values, engagement behaviours, and perceived social inclusion. In addition, basic
questions from SR1 are repeated to ensure comparability across the three monitoring

rounds.

It was decided not to repeat all questions from the SR1 survey—mainly those related
to the progress markers—because there was limited time after the first survey round
to identify major developments. These questions will be included again in the third

survey, scheduled for 2027/2028, to more effectively measure progress over time.

TEXT BOX 1: OVERVIEW OF RESEARCH ACTIVITIES IN CZECHIA

Implemented research activities in Czechia

Module 1 (Document analysis). This module comprises an analysis of
existing national research on Erasmus+ in the field of adult education, as
well as of data collected by the European Commission and the National
Agency as part of the funding processes and for monitoring purposes. It
mainly seeks to answer questions about the inclusiveness of the
programme, map beneficiary organisations, and assess the extent to which
these organisations represent the diversity of the adult education sector.

Module 2 (Online survey among beneficiary organisations). This
module consists of an online survey of all organisations that implemented
and completed at least one project in KA1 or KA2 under the current
programme between 2021 and the end of 2024. It serves as the central
survey instrument for assessing the impact of Erasmus+. For organisations
that participated in more than one project, only one person—usually the
project coordinator of the most recent project—received an invitation to take
part in the survey. In Czechia the invitation to participate in the survey was
sent to a total of 127 organisations. 87 of them took part in the survey,
and 81 completed the questionnaire. Of the responding organisations (n =
87), 42 % carried out at least one project in KA1, and 28% carried out at
least one project in KA2. A further 14 % of the organisations were active in
both key actions. 20 % of the organisations are accredited in KA1

On top of that, Czechia participated in additional module B to better
understand the impact of KA1 mobility on adult learners. Which included a
quantitative module with a pre- and post-test among adult learners to measure
the effectiveness of the mobility. The results of these modules are presented in
a dedicated chapter of the EU synthesis report for the second survey round.
RIA AE Website.

14

AAAAAAAAAAAAAA


https://www.ria-ae.eu/

15

PART C — General impact of Erasmus+

AAAAAAAAAAAAAA



2 Short portrait of the adult education sector in Czechia

This chapter provides an overview of the institutional framework conditions for adult
education in Czechia, the provider structure, participation in adult education and
policy priorities in this area. It also provides an overview of the existing research on
the impact of Erasmus+ in the field of adult education in Czechia.

2.1 Institutional framework conditions and providers’ structure

Czech adult education covers practically all fields of education, with an emphasis on
the development of professional skills, especially in the retraining area, retraining and
education for employment/employability, developing digital skills and "life skills" -
skills for life.

The fundamental role in the field of development and support of adult education is
played by the Ministry of Education, Youth and Sports (MEYS) and the Ministry of
Labour and Social Affairs (MLSA).

The main powers of the Ministry of Education in the area of adult education at
national level are to make legislation for the whole field of further education, prepare
policies and strategies, set out the system for verification and recognition of
professional qualifications according to the Act on Verification and Recognition of
Further Education Outcomes and develop and implement the National Qualification
System, to interconnect the initial and further education, to support learners and
providers of education or to support promotion of adult education. The Ministry of
Education is granted special power in the field of retraining where it acts as an
accreditation body for retraining programmes according to the Act on Employment. It
also coordinates activites of other ministries, other central state
administration bodies and professional chambers in relevant areas according to
the Act on Recognition of Professional Qualifications.

The Ministry of Labour and Social Affairs guarantees above all the state
employment policy. In the field of adult education, its agenda consists of: monitoring
and assessing current and future demands for qualifications on the labour market,
continuous dialogue with social partners, developing and updating the description of
occupations (in co-operation with employers) as a necessary prerequisite needed for
specifying qualification requirements for their performance and their recognition
(National Occupations System); creating tools for support of further education in
compliance with demands of the labour market with the aim to achieve a maximum
possible accord between the human resources and demands (see catalogue of
educational opportunities Jsem v kurzu); retraining in conformity with the demands of
the labour market including its funding and educating of applicants and other persons
interested in employment with the aim to increase their employability on the labour
market; supporting education of adults who have a difficult access to the labour
market; supporting the human resources development on the labour market,
supporting education of employers and employees, implementing systems of human
resources development in companies with special attention to the support of small
and medium-size enterprises (SME); systemic provision of career guidance and
counselling for applicants and persons interested in employment and persons
entering the labour market.

In 2010, the Ministry of Labour and Social Affairs and the Ministry of
Education established the National Guidance Forum as a mutual advisory body in
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https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MSMT
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MPSV
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MPSV
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Zakon_overovani_a_uznavani_vysledku_dalsiho_vzdelavani
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Zakon_overovani_a_uznavani_vysledku_dalsiho_vzdelavani
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/national-qualifications-framework#2_5_2_National_qualifications_system
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/national-qualifications-framework#2_5_2_National_qualifications_system
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/main-types-provision#8_4_3_1_Retraining_courses
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Zakon_zamestnanost
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/developments-and-current-policy-priorities
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Zakon_uznavani_odborne_kvalifikace_a_jine_zpusobilosti_statnich_prislusniku_clenskych_statu_EU
http://www.nsp.cz/
https://www.mpsv.cz/web/cz/jsem-v-kurzu
https://www.msmt.cz/vzdelavani/dalsi-vzdelavani/narodni-poradenske-forum?fbclid=IwAR0PEgwfgysgaLvIivclINT1w4RcakqGpD3eJf3E895GPS8mWWzfJBXvWPM

the field of career guidance in a lifelong perspective. It unites subjects providing and
developing services of career guidance and counselling in Czechia, including state
administration institutions.

The Ministry of Industry and Trade also plays an important role in the adult education
field. It devotes special attention to the Industry's competitiveness enhancement
through e.g. the Operational Programme Technology and Applications for
Competitiveness for 2021-2027.

The Ministry of Culture as a central state administration body for the media, libraries
and cultural and educational activities provides for a substantial part of cultural,
social, and interest-based adult learning.

All ministries are responsible for vocational training in regulated professions within
their sectors. As the authorizing bodies they grant authorization to verify and
recognize further education results and participate in preparation of qualification and
assessments standards in their sectors.

Regions, due to division of powers among respective levels of public administration,
play a decisive role in education and training including adult education, mainly
because they are authorized to establish upper secondary and tertiary professional
schools (stfedni $koly and vy$8si odborné $koly). At the same time, they implement
long-term plans for education and development of regional education systems, which
are primarily focused on the area of initial education, but also support lifelong learning
and further education at the level of individual regions.

Municipalities play an important role in education and training since they are entitled
not only to establish basic schools (zakladni skoly) which provide spaces, means of
instruction or staff for educational courses but also establish most museums,
galleries, libraries and cultural community centres which are traditional venues for
adult education and learning and cultural activities.

In addition to the above mentioned administrative bodies the adult education field is
significantly influenced by advisory bodies of the government, especially by
the Council of Economic _and Social Agreement, and social partners. Individual
regions set up councils for the development of human resources (with advisory
function). Chambers of commerce also act as providers of vocational training at
national and regional level.

Strategic documents
= Lifelong Learning Strateqy

= National Qualifications Framework

« Strateqgy for the Educational Policy of the Czech Republic 2030+
= Strateqgy of Digital Literacy of the Czech Republic for 2015-2020

= Long-Term Plan for Education and the Development of the Czech Education
System 2023—-2027

= Strateqgic Framework for Employment Policy 2030

The Strateqy for Educational Policy of the Czech Republic until 2030+ goals and tools
of the educational policy for the next ten years (2020-2030+).The document includes
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https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MPO
https://www.mpo.cz/cz/podnikani/dotace-a-podpora-podnikani/optak-2021-2027/
https://www.mpo.cz/cz/podnikani/dotace-a-podpora-podnikani/optak-2021-2027/
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#Ministerstvo_kultury
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/validation-non-formal-and-informal-learning
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/validation-non-formal-and-informal-learning
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#RHSD
https://eurydice.eacea.ec.europa.eu/national-education-systems/czechia/lifelong-learning-strategy
https://eurydice.eacea.ec.europa.eu/national-education-systems/czechia/national-qualifications-framework
https://www.msmt.cz/uploads/brozura_S2030_en_fin_online.pdf
https://www.mpsv.cz/strategie-digitalni-gramotnosti-cr-na-obdobi-2015-2020
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
https://mpsv.gov.cz/strategicky-ramec-politiky-zamestnanosti-do-roku-2030
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Strategie2030

the area of non-formal education and lifelong learning, and focuses also on the
development of civic education, with regard to adults.

the Strateqgic Framework for Employment Policy until 2030 of the Ministry of Labour
and Social Affairs develops the priorities in order to capture the labour market
response to the entire medium-term economic cycle.

the Strateqgy of Digital Literacy of the Czech Republic for the Period 2015-2020 was
the development of digital literacy of Czech citizens so that they were able to use the
potential of digital technologies for their personal lifelong development, increasing the
quality of life and social participation.

Act the National Qualification Framework is was implemented with the aim to enable
everybody to verify his or her knowledge and skills regardless of the manner in
which it was acquired.

The Long-Term Plan for Education and the Development of the Czech Education
System is the implementation document of the Strategy for Education Policy of the
Czech Republic 2030+ and currently covers its second implementation period (2023—
2027). It outlines the main trends and objectives of education policy for the given
period, sets out measures at the national level, and defines the framework for specific
solutions at the regional level. The document was approved by the Government of
the Czech Republic at its meeting on 20 December 2023.

Strategic Framework for Employment Policy 2030 outlines the Czech Republic’s
vision for adapting the labour market to technological, economic, and demographic
changes over the coming decade. It emphasizes the growing importance of lifelong
learning and continuous upskilling as key tools for maintaining employability and
supporting workforce adaptability. The framework highlights the need for workers to
develop transferable skills, digital competencies, and the ability to respond to
changing labour market demands. It also anticipates a shift towards more flexible
forms of work and greater individual responsibility for skills development, while
recognizing the challenges this may pose for both employees and employers in terms
of investment in further education and long-term workforce development.

Providers of further education
Adult education is provided by:

o Commercial training institutions (also schools can organise educational
courses on a profit basis)

o Firms/organisations (enterprises, institutions, government departments),
which provide education primarily for their employees, either by their own
lecturers/institutions or (mainly) by purchasing such training from specialised
institutions  (schools, not-profit, or commercial organisations), possibly
external lecturers

o Sectoral educational institutions, professional associations

« Basic schools (zakladni $koly) which organise mainly courses for people who
have not yet completed their basic education (zakladni vzdélani)

o Upper secondary schools (stfedni Skoly) and tertiary professional schools
(vy$88i odborné Skoly)

e Language schools (jazykové Skoly)
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https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Strategicky_ramec_politiky_zamestnanosti
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MPSV
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/institutions#MPSV
https://eurydice.eacea.ec.europa.eu/national-education-systems/czech-republic/legislation-and-official-policy-documents#Strategie_digitalni_gramotnosti_2015_2020
https://eurydice.eacea.ec.europa.eu/cs/national-education-systems/czech-republic/narodni-kvalifikacni-ramec#2_5_2_Narodni_soustava_kvalifikaci
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
https://msmt.gov.cz/vzdelavani/skolstvi-v-cr/dlouhodoby-zamer-cr-2023-2027
https://mpsv.gov.cz/strategicky-ramec-politiky-zamestnanosti-do-roku-2030
https://eurydice.eacea.ec.europa.eu/national-education-systems/czechia/main-providers#private_training_institutions
https://eurydice.eacea.ec.europa.eu/national-education-systems/czechia/main-providers#employer
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Basic art schools (zakladni umélecké skoly)
Higher education institutions (vysoké $koly)

Non-profit organisations: foundations, churches, trade unions, political parties,

educational institutions established as public benefit corporations
Cultural institutions (museums, galleries, libraries, community culture centres)
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3 The accessibility and inclusiveness of Erasmus+
3.1 Introduction

Inclusion and diversity are one of the priorities of the Erasmus+ programme. Equal
opportunities and equal access, inclusion, diversity and fairness should be promoted
in all programme actions.® The focus of funding is therefore on organisations as well
as disadvantaged learners who would otherwise not be likely to participate in
internationalisation activities. This chapter discusses the characteristics of the
organisations that participated in Erasmus+ between 2021 and 2024, but also the
characteristics of the adult learners who benefit from the outcomes developed in KA2
and/or who take part in mobility activities in KA1. On this basis, statements can be
made about the accessibility and inclusiveness of Erasmus+ in adult education in
Czechia.

3.2 Participating organisations in Erasmus+
3.2.1 Type of organisations

Most organisations participating in Erasmus+ between 2021 and 2024 were non-
governmental organisations, associations, or foundations, accounting for 61% of all
participating organisations. The second most represented category was public or
semi-public educational institutions, which comprised 14% of the sample. Public
authorities and government agencies accounted for a further 6% of participating
organisations. By contrast, privately owned organisations were only marginally
represented, making up 5% of all participating organisations overall, including private
educational institutions (3%) and private companies (2%).

FIGURE 2: TYPE OF ORGANISATION PARTICIPATING IN KA1 PROJECTS IN THE PERIOD OF 2021 T0 2025
- BASED ON COMMISSION DATA (N=231)

Small and medium sized enterprise Ml 1%
School/Institute/Educational centre — Adult education MM 5%
Regional Public body [N 5%
Public service provider 0l 1%
Other type of organisation IO - 45 %
Non-governmental organisation/association NI 19%
National Public body 1l 2%
Local Public body NI 20%
Higher education institution (tertiary level) W 1%

0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50%

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3 EU Commission (2023). Erasmus+ programme guide. p.7
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FIGURE 3: TYPE OF ORGANISATION PARTICIPATING IN KA2 PROJECTS IN THE PERIOD OF 2021 TO
2025 - BASED ON COMMISSION DATA (N=168)

Sport federation 1 1%

Social partner or other representative of working life... 1 1%

Social enterprise WMl 2%

Small and medium sized enterprise  HIMIMMIHMImN 16%
School/Institute/Educational centre — Vocational...1 1%
School/Institute/Educational centre — Adult education TN 8%

Research Institute/Centre Wl 2%

Regional Publicbody 1 1%

Public service provider Wl 2%

Non-governmental organisation/association 56%

National Public body I 1%

Local Publicbody W 1%

Higher education institution (tertiary level) NI 10%

Foundation 1 1%

0% 10% 20% 30% 40% 50% 60%

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

FIGURE 4: LEGAL STATUS OF BENEFICIARY ORGANISATIONS THAT PARTICIPATED IN ERASMUS+ (2021 -
2024) (N=87)*

Public or semi-public education institution [[[INNNIMIIMINN 14%
Public Authority / Government Agency ﬂ]]]]]]]] 6%
Private education institution [lll 3%
Private company (for profit) [l 2%
Other - Write In (Required) [N 14%

Non-governmental Organisation (NGO) / Association /
& & ( ) AT AT+ ©2.9

Foundation

0% 10% 20% 30% 40% 50% 60%  70%

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

4 Question: What is the legal status of your organisation? Note: If multiple categories apply to your organisation,
please select the one that best describes your situation.
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Beneficiary organisations participating in quantitative survey most commonly
operated in the field of Adult Education, which accounted for 40% of all organisations.
This was followed by organisations active in Arts and Culture (13%) and in the Social
and Welfare sector (11%). Smaller shares were recorded for organisations operating
in Consulting (6%) and the Youth sector (5%), while Civil Society organisations
represented 3% of the sample. Organisations active in Research accounted for 2%,
whereas Higher Education and Vocational Education and Training (VET) were each
represented by 1%.

FIGURE 5: SECTORS IN WHICH BENEFICIARY ORGANISATIONS PRIMARILY OPERATE IN THE PERIOD OF
2021-2024 (N=87)°
Youth [N 5%
Vocational Education and Training (VET) Wl 1%
Social & Welfare  [IIMMMIMIMMIMIMIMIMI000T 11%
Research [l 2%
Other - Write In (Required) N0 17 9%
Higher Education (HE) Wl 1%
Consulting  MHMIIIIN 6%
Civil society MM 3%
Arts & Culture MMM 13%
Adult Education (AE) NN RARRRRATRRARRRERRAKRRRRUANININR - 40 %%
0% 5% 10% 15% 20% 25% 30% 35% 40% 45%

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3.2.2 Geographical distribution

Organizations participating in KA1 were most commonly located in the Prague region
(32%), the capital of Czechia. The second most common location was Severovychod
(Northeast Czechia) (31%), followed by Moravskoslezsko (Moravia—Silesia) (11%)
and Jihovychod (Southeast Czechia) (10%).

When it comes to KA2 projects, the most common location of organizations was also
Prague (52%). This was followed by Jihovychod (Southeast Czechia) (13%) and
Moravskoslezsko (Moravia—Silesia) (12%).

5 Question: In which sector does your organisation primarily operate? Note: If multiple categories apply to your
organisation, please select the one that best describes your situation.
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FIGURE 6: REGIONS WHERE KA1 PROJECTS TAKE PLACE IN THE PERIOD OF 2021 TO 2025 - BASED
ON LOCATION OF ORGANISATION (N=231)

Moravskoslezsko 11%
Stfedni Morava 8%
Jihovychod 10%
Severovychod 31%
Severozapad [l 2%
Jihozépad Il 1%
stredni Cechy MMM 49%

Praha I 329%,
0% 5% 10% 15% 20% 25% 30% 35%

Source: European Commission data

FIGURE 7: REGIONS WHERE KA2 PROJECTS TAKE PLACE IN THE PERIOD OF 2021 TO 2025 - BASED ON
LOCATION OF ORGANISATION (N=168)

Moravskoslezsko [N 12%
Sttedni Morava ([N 10%
Jihovychod 13%
Severovychod (Il 5%
Severozapad [lllll 2%
Jihozapad [N 5%
stiedni Cechy Il 2%

Praha [ T 7N 52%

0% 10% 20% 30% 40% 50% 60%

Source: European Commission data

3.2.3 Size of the participating organisations (KA1 and KA2)

Almost three-tenths of participating organisations had between 11 and 50 staff
members. Around one-quarter had up to five employees, while 23% had between 6
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and 10 employees. A further 17% of organisations employed between 51 and 100
staff members. Organisations with more than 100 employees were less common:
3% had between 101 and 250 employees, and another 3% had more than 250
employees.

These numbers are very similar to those in the previous survey round and did not
change significantly.

FIGURE 8: NUMBER OF STAFF WORKING IN THE ORGANISATION (N=87)¢

35%
30%

25%

20%

15%

10%

5% 3% 3%

0%

1-5 6-10 101-250 More than 250

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

In most participating organisations, more than 250 adult learners took part in the
learning activities. Less commonly, organisations reported participation levels of
between 11 and 50 adult learners (20%). A small proportion of organisations (5%)
stated that no adult learners participated in the activities.

In comparison with the previous survey round in 2022, the number of organisations
reporting that they provided learning activities for more than 250 people has
increased. While in 2022 only 27% of organisations stated that they provided
activities for more than 250 people, in 2024 this increase to 38%.

6 Question: How many staff members currently work at your organisation?
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FIGURE 9: NUMBER OF ADULT LEARNERS THAT PARTICIPATED IN LEARNING ACTIVITIES IN 2024 RIA
( N = 8 7 ) 7 ADULT EDUCATION

40%
35%
30%
25%

20%
15%
15% 13%
10%
10%

5%
5%

0 1-10

51-100 101-250 More than 250

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3.2.4 Number of projects involved and variety of roles

Almost half of the KA1 organisations participated in only one project in the adult
education sector, either as a coordinator or as a partner. A further 43% were involved
in two projects. Only around one-tenth of organisations participated in three or more
projects in the adult education sector.

FIGURE 10: NUMBER OF KA1 PROJECTS ORGANISATIONS HAVE PARTICIPATED IN (AS COORDINATOR
OR PARTNER) (2021-2024) (N=54)8

60%

48%

50%
40%
30%
20%

10% 0 0
4% 2% 4%
——| = ——|

1 2 3 4 5 or more

0%

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

7 Question: How many adult learners participated in learning activities provided by your organisation in 20247

8 Question: In how many Erasmus+ KA1 (KA121/KA122) and KA2 (KA210/KA220) projects in the adult education
sector has your organisation participated (as coordinator or partner) in the current programme period (2021-
2024)?
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Half of the KA2 organisations participated in only one project, either as a coordinator R“-\
or as a partner. An equal share of organisations (17% each) were involved in two
and in three projects.

FIGURE 11: NUMBER OF KA2 PROJECTS ORGANISATIONS HAVE PARTICIPATED IN (AS COORDINATOR
OR PARTNER) (2021-2024) (N=36)°

60%

50%

50%

40%

30%

20% 17% 17%
14%
10%
3%
0% — |
1 2 3 4 5 or more

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

A total of 78% of organisations participated in KA2 projects as coordinators, while
51% were involved as partners.

FIGURE 12: ROLE OF ORGANISATIONS WHICH PARTICIPATED IN KA2 PROJECTS IN THE PERIOD OF
2021-2024 (N=37)"°

90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

78%

51%

Coordinator Partner

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

9 Question: In how many Erasmus+ KA1 (KA121/KA122) and KA2 (KA210/KA220) projects in the adult education
sector has your organisation participated (as coordinator or partner) in the current programme period (2021-
2024)?

10 Question: What role(s) did your organisation have in the KA2 Erasmus+ project(s) in which your organisation
participated in the current (2021-2024) programme period?
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The most common type of activity that organisations participated in was KA1 only
(54%), followed by KA2 only (31%). Approximately 15% of organisations
participated in both KA1 and KA2 activities.

FIGURE 13: TYPE OF INTERNATIONALISATION ACTIVIT(IES) THE ORGANISATION HAS PARTICIPATED IN
SINCE 2021 (N=78)™

KAl and KA2 = Only KA1 = Only KA2

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3.3 Obstacles for participating in Erasmus+
3.3.1 General obstacles in KA1 and KA2

The most frequently reported obstacle to organising projects in the Erasmus+
programme was a lack of capacity or staff (n=14), where people expressed concerns
about insufficient capacity and the replaceability of mobility participants. They
mentioned the need for careful planning and time management, especially when
some employees schedule longer absence. Understaffed team also results in a highly
reduced time reserved for implementing innovations.

TABLE 2: THE BIGGEST REPORTED OBSTACLES FOR ORGANISATIONS PREVENTING THEM FROM
ORGANISING PROJECT IN THE ERASMUS+ PROGRAMME (N= 65)2

Biggest obstacles Frequency of reporting

Networking 3

Financial issues 6

" Question: Type of internationalisation activit(ies) the organisation has participated in since 2021?

12 Question: What is the biggest obstacle or barrier for your organisation to organise projects in the Erasmus+
programme?
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Lack of capacity/staff 14
Administrative burden

Unapproved project

Issues with partner organizations 11
Irrrelevant topics

Language barriers

Time schedule 10
Limited space capacity

Formal requirements 3

Lack of information

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

Other commonly mentioned barriers included issues with partner organisations
(n=11). Among them lack of proactivity and timekeeping on the parter side is
mentioned together with issues in coordinating schedules with them. Another problem
lies in the whole process of searching for suitable foreign partner on a very blittle
budget.

Another barrier was related to time scheduling (n=10) of mobility projects, and
administrative burden (n=9). Financial constraints and language barriers were each
reported by 6 organisations. Networking, unapproved projects, and formal
requirements were each mentioned by 3 organisations, while irrelevant topics were
reported by 2 organisations. Limited space capacity and lack of information were the
least frequently mentioned barriers, each reported by 1 organisation.

TEXT BOX 2: QUOTES ON REPORTED OBSTACLES FOR ORGANISATIONS PREVENTING THEM FROM
ORGANISING PROJECT IN THE ERASMUS+ PROGRAMME

From interviews in Czechia: participation obstacles
Lack of capacity

“‘Sometimes it is difficult to ensure staff replacement when employees go on a
study visit. We must plan carefully.”

“The team is understaffed and there is little time for organisational
development.”

Partner organisations

“Communication with foreign partners, who tended to leave tasks until the last
minute.”

“Harmonising the planning of mobilities with the schedules of the contacted
organisations, which do not always have availability when we do :) Or they do
not respond in a timely manner.”
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‘Finding a suitable foreign partner willing to cooperate on the project for very
limited financial compensation.”

Administrative burdens

“We perceive the greatest obstacle to be the significant administrative burden.
The amount of time devoted to paperwork and electronic record-keeping in BM,
as well as to monitoring and evaluation processes, is not included in the project
costs. Given the critical situation in the funding of social services, which
evidently will not improve under the new government — quite the opposite —
our possibilities to finance this work from other sources are diminishing. As a
consequence, this may result in unpaid overtime work for the project
coordination staff.”

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3.3.2 Specific obstacles for KA1 mobility for adult education learners

A total of 35% of organisations plan to organise mobility activities for adult learners
within a future KA1 project, while around one-quarter do not plan to do so. The
remaining 39% of organisations reported that they do not yet know.

In comparison with the previous survey round, there is a decrease in the number of
organisations that intend to apply for KA1 mobility in the future. In the 2022 round,
more than half of the organisations (55%) intended to apply, whereas in the current
survey only 35% plan to do so.

At the same time, there is an increase in the number of organisations that are unsure
about applying in the future: 39% in this survey round compared to only 26% in the
previous round.
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FIGURE 14: INTENTION OF BENEFICIARY ORGANISATIONS TO APPLY TO KA1 MOBILITY FOR ADULT
LEARNERS IN THE FUTURE (N=84)1"3

45%

39%

40%

35%

35%

30%

26%

25%
20%
15%
10%

5%

0%
| don't know No Yes

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

Organisations reported that the main challenges preventing them from planning
mobility activities for adult learners within a future KA1 project were different
organisational priorities (n=13), where organisations mentioned that they are focusing
on different groups and activities.

TABLE 3: REASONS PREVENTING ORGANISATIONS FROM PLANNING FUTURE MOBILITIES FOR ADULT

LEARNERS (N=42 )"

Different Staff Lack of Lack of Staff or Time
organizational capacity information or benefits organizational

priorities experiences changes

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

Organisations reported that the main challenges preventing them from planning
mobility activities for adult learners within a future KA1 project were different
organisational priorities (n=13), where organisations mentioned that they are focusing
on different groups and activities. Another reason lies with limited capacity of the staff
(n=11) or insufficient information (n=3) gathered about specific programmes.

Other reasons were mentioned less frequently, including a perceived lack of benefits
(n=1), staff or organisational changes (n=1), and time constraints (n=1)

13 Question: Do you plan to organise mobility activities for adult learners in the framework of a future KA1-project
("Learning mobility of individuals")?

4 Question: What prevents you from planning mobility activities for adult learners in the framework of a future
KA1 project?
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TEXT BOX 3: QUOTES ON REASONS PREVENTING ORGANISATIONS FROM PLANNING FUTURE
MOBILITIES FOR ADULT LEARNERS

From interviews in Czechia: reasons preventing future organization
Different focus and insufficient information

“It is not yet part of our organisation’s main focus.”

“l do not yet have enough information about this activity.”

Limited staff capacity

“Our organisation has existed for two years. We have not yet built a stable
community of adults around us, and we do not have a sufficient number of staff
to ensure communication with them.”

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

3.4 Conclusion

Overall, the findings show that participation in Erasmus+ projects in the 2021-2024
period was primarily driven by smaller, non-governmental organisations operating in
the field of adult education. Most participating organisations were NGOs or similar
entities, while private-sector involvement remained limited. In terms of size,
organisations were typically small to medium-sized, with relatively few large
institutions represented.

The data also indicate that a substantial number of adult learners were reached
through project activities, particularly in organisations with higher participation
volumes. There is also a noticeable increase compared to the previous years in the
number of organisations that provided learning activities for more than 250 adult
learners. Whereas in the previous survey round it was only about one quarter of
organisations, in this survey round the figure increased by approximately 11
percentage points. At the same time, organisational engagement in projects was
often limited to one or two projects, both in KA1 and KA2 actions, with only a small
share of organisations participating more extensively.

Participation patterns further show that organisations were more frequently involved
as coordinators than as partners in KA2 projects. However, several barriers to
participation were identified, most notably limited staff capacity, administrative
burden, and challenges related to partnerships and time constraints.

Looking ahead, only around one-third of organisations plan to organise mobility
activities for adult learners, while a significant share remains undecided. This
represents a decrease compared to the previous survey round, in which more than
half of the organisations intended to apply for future KA1 projects.The main
challenges affecting future participation include competing organisational priorities,
limited staff capacity, and insufficient information or experience.

Taken together, the results suggest that while Erasmus+ successfully engages a
diverse range of organisations, participation is shaped by organisational capacity and
resource constraints, which also influence future involvement in programme activities.
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4 |Impact of Erasmus+ at organisation and staff level
4.1 Introduction

This chapter focuses on the outcomes and expected impacts of Erasmus+ on the
organisations. This includes the impact of Erasmus+ on the development and
improvement of the quality of learning opportunities offered by the participating
organisations. It begins by presenting the concrete project results and products as
well as the topics prioritised because of participation. Subsequently, findings on the
effects of Erasmus+ participation on staff are reported.

4.2 Topics and products of Erasmus+ projects
4.2.1 Topics of the projects

The thematic focus of projects was quite broad, but the most common topic was new
learning and teaching methods (29%), followed by basic skills and key competences
(24%), and digital skills and competences (21%).

In KA2 projects, the primary horizontal objectives mostly focused on inclusion and
diversity (25%), the environment and the fight against climate change (23%), and
digital transformation (20%).
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FIGURE 15: ToPicS OF KA1 PROJECTS - 3 TOPICS PER PROJECT POSSIBLE (N= 99)"°
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International relations and development cooperation
Information and communication technologies (ICT)
Human rights and rule of law

Green skills

Equal access and transition to labour market
Entrepreneurial learning - entrepreneurship education
Early childhood education and care

Digital safety and data protection

Digital content, technologies and practices
Democracy and inclusive democratic participation

Creativity, arts and culture

Cooperation between educational institutions and...

Bridging intercultural, intergenerational and social...

Awareness about the European Union

Active ageing

Source: European Commission data
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FIGURE 16: PRIMARY HORIZONTAL OBJECTIVE OF KA2 PROJECTS (N=44)
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4.2.2 Type of KA2 products developed

The most common outputs developed by organisations as part of their participation
in KA2 Erasmus+ projects were manuals and handbooks, reported by 69% of
organisations. Websites, as well as curricula, training modules, language courses, or
pedagogical concepts, were each developed by 49% of organisations. Online tools
were prepared by 46% of organisations, while 43% created learning materials. Two-
fifths of organisations developed teaching materials for teachers or staff. Webinars or
blended-learning courses were developed less frequently (37%). The least common
outputs were publications, books, or position papers, reported by 26% of
organisations. This is less common than in the previous survey, where this output
was developed by 41% of organisations. On the other hand, the largest increase was
seen in the development of webinars or blended learning courses. While only 19% of
organisations produced this type of output during 2018-2022, the figure increased to
37% in 2021-2024.
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FIGURE 17: TYPE OF OUTPUTS OR PRODUCTS DEVELOPED AS PART OF PARTICIPATION IN KA2 IN
ERASMUS+ (2021-2024) (N=35)"6
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

4.2.3 KA2 output used

Almost two-fifths of organisations reported that the outputs and products developed
during or after their participation in KA2 Erasmus+ projects in 2021-2024 are still
used by their organisation to a great or fairly great extent. A further 39% of
organisations stated that they use these outputs and products to some extent. Only
3% of participating organisations reported that they do not use them at all.

6 Question: What types of outputs or products have been developed within your organisation as part of
participation in KA2 Erasmus+ 2021-20247?
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FIGURE 18: EXTENT TO WHICH KA2 OUTPUTS AND PRODUCTS ARE STILL USED AFTER PARTICIPATION
IN ERASMUS+ (N=31)"7
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

The factor that most stimulated the use of outputs was the quality of the developed
outputs (n=5).

TEXT BOX 4: QUOTES ON USE OF OUTPUTS AND PRODUCTS OF KA2 PROGRAMMES

From interviews in Czechia: use of outputs and products developed
during or after KA2 projects

“The composition of staff within our organisation has gradually changed, so we
now make the greatest use of those outputs that we ourselves contributed to
and whose quality we are convinced of.”

“The use of the outputs and results of our first project clearly benefited from the fact that the
organisation succeeded in securing a follow-up project. This allows the organisation to continue
strengthening its human and professional capacities and to further develop the concept of
dialogic practice, which it adopted during the first project, for a new target group (parents with
young children) and within a completely new experimental format.”

“What was essential was that, as an organisation, we learned how to create microlearning
educational modules and combined this with our strong expertise in developing web portals
and presentations. This made it possible, within the framework of the KA2 project, to create a
portal that we now use as a starting point for educational activities focused on the efficiency of

7 Question: To what extent are outputs and products developed during or after KA2 participation in Erasmus+
2021-2024, (still) used by your organisation?
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internal company processes. The key factor, therefore, was combining our existing know-how
with new insights gained through international cooperation.”

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

Other factors included the use of tools in follow-up projects, or as effective
instruments for mapping sector developments and news. In addition, high staff
motivation to use the tools, integration of the outputs into the organisation’s structure,
and use by newcomers also contributed to their uptake.

TABLE 4: FACTORS HAMPERING OR STIMULATING THE TAKE UP AND USE OF OUTPUTS AND PRODUCTS
DEVELOPED THROUGH KA2 PROJECTS (N=12)"8

Factors stimulating use of outputs/products from Frequency of

KA2 reporting
Quality of outputs 5
Staff changes 1
Follow-up project 2
Sector developments 2
High motivation 1
Outputs integrated into organizational structure 1

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

4.3 Impact at organisation and staff level

Participants reported several benefits from their participation. All respondents (100%)
indicated improved self-confidence, independence, and sense of responsibility. Most
participants also reported that they had learned or improved useful practical skills
(94%). In addition, 76% stated that participation helped them gain clearer ideas about
their personal and professional goals. Smaller shares reported improved chances of
finding a job (24%) and improved chances of entering their desired study programme
(18%).

8 Question: What factors hampered or stimulated the take up and use of outputs and products developed during
or after KA2 participation in Erasmus+ 2021-2027?
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FIGURE 19: WAYS IN WHICH PARTICIPANT BENEFITTED FROM PARTICIPATION - ADULT LEARNERS RIA
(N=1 7) ADULT EDUCATION
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Source: European Commission data

Participants benefited most from improvements in self-confidence and responsibility,
with all respondents agreeing. They also learned or enhanced practical skills (94%)
and gained clearer ideas about their personal and professional goals (76%).

The knowledge gained was mainly in the area of better understanding social diversity
(96%), and participants also reported increased commitment to working against
discrimination, intolerance, xenophobia, and racism (76%).

FIGURE 20: WAYS IN WHICH PARTICIPANT GAINED KNOWLEDGE ABOUT HORIZONTAL PRIORITIES -
ADULT LEARNERS (N=25)
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Source: European Commission data
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More than 90% of respondents agreed that the project led to the development of
learning offers. Developed outputs and insights gained have been incorporated into
new or existing provision within their organisations, the learning offer is better aligned
with the needs of learners, and the accessibility of learning offers has also improved.

Almost all respondents also agreed that staff improved their skills in several areas,
including developing better learning pathways for learners (96%), enhancing
pedagogical and didactical skills (99%), and strengthening international competences
(98%).

FIGURE 21: THE IMPACT OF PARTICIPATION IN ERASMUS+ ON THE LEARNING OFFER (N=40)"°
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

19 Question: To what extent do you agree or disagree with the statements presented below regarding participation
in Erasmus+ (2021-2024) on the development of the learning offer within your organisation?
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FIGURE 22: THE IMPACT OF PARTICIPATION IN ERASMUS+ ON WORKING STAFF (N=40)2° RIA
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)
Following participation in Erasmus+ projects, the topics receiving the most attention

within organisations were networking and learning partnerships with other
organisations (73%) and the professional development of staff (48%).

20 Question: To what extent do you agree or disagree with the statements presented below regarding the impact
of participation in Erasmus+ (2021-2024) on staff working in your organisation?
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FIGURE 23: TOPICS RECEIVING MORE ATTENTION AFTER PARTICIPATING IN ERASMUS+ IN THE PERIOD
2021-2024 (N=40)*'
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

TABLE 5: BENEFITS OF PARTICIPATION IN ERASMUS+ PROJECTS FOR ORGANIZATIONS, LEARNING
OFFER, STAFF OR PARTICIPANTS (N=21)%2

Benefits of participation in Erasmus+ projects

New learning offer 10

Development of inclusivity 2

21 Question: Now that your organisation has participated in one or more Erasmus+ projects in the current
programme period (2021-2024), which topics are receiving more attention within your organisation than before?

22 Question: Can you give a concrete example showing that participation in one or more Erasmus+ projects since
2021 has permanently strengthened your organisation, learning offer to adult learners/ participants, and your
staff?
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New project

External expert/lectors
Language inclusivity
Publicy work

Increase of staff capacity
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New tools/outputs

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

The most common concrete example was the creation of new learning offers (n=10)
diversifying opportunities for their audience. Other examples demonstrating the
strengthening of the organisation included the creation or development of new
projects (n=4) and public outreach activities (n=4). The remaining examples
mentioned included the creation of new tools or outputs (n=3) and improvements in
language inclusivity (n=3). Another involvement is new lecturers or external experts
in the organisation.

TEXT BOX 5: QUOTES ON BENEFITS OF PARTICIPATION IN ERASMUS+ PROJECTS

From interviews in Czechia: how participation in Erasmus+ strengthen
organizations, learning offer or people involved?

“‘We expanded the educational offer for seniors, introduced educational
activities for foreign-language groups, diversified the offer of educational
activities for youth and adult groups with regard to social, health, and other
limitations.”

“International courses for adult participants were developed.”

“Thanks to personal contacts, we have secured the cooperation of an expert
who regularly collaborates with us on workshops and lectures focused on Al in
education.”

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

4.4 Conclusion

Overall, the findings indicate that participation in KA2 Erasmus+ projects led to the
development of a wide range of practical and usable outputs, most commonly
manuals, handbooks, and digital or educational materials. An increase is observed in
the development of webinars or blended learning courses compared to the previous
survey round in 2018-2022. On the other hand, outputs such as publications, books,
or position papers are decreasing in popularity. These outputs are not only diverse in
form but are also actively used by organisations, with the vast majority reporting
continued use to at least some extent.
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At the same time, participation brought clear benefits for individuals. Participants
most frequently reported improvements in self-confidence, independence, and
responsibility, alongside the development of practical skills and clearer personal and
professional goals. The experience also contributed to greater awareness of social
diversity and a stronger commitment to inclusive values.

At the organisational level, projects contributed to the development and improvement
of learning offers, which are now better aligned with learners’ needs and more
accessible. Staff also strengthened their pedagogical, didactical, and international
competences. Following project participation, organisations placed increased
emphasis on networking, partnerships, and the professional development of staff.
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5 Impact of KA1 mobility on learners

5.1 Introduction

Learners in adult education are reached in Erasmus+ projects in different ways. On
the one hand, they can participate directly in project activities, for example in mobility
measures in KA1 projects or in events that are designed and implemented in their
own country by KA2 projects. On the other hand, they can benefit indirectly from the
results of the projects, especially in Key Action 2, where courses and
teaching/learning materials are often developed. In this chapter we solely focus on
the impact of KA1 mobility, based on the interviews with adult learners that recently
participated in KA1 mobility and their coordinating organisation.

5.2 Number and type of adult learners participating — individual and group
mobility

According to the data, the number of planned mobilities has increased significantly
each year. While only about 244 mobilities were planned in 2021, this number rose
to 1,924 in 2024. The planned mobilities also far exceed the number actually realized,
highlighting the considerable potential of Erasmus+ projects in the adult education
sector.

FIGURE 24: PLANNED AND REALISED MOBILITIES IN THE PERIOD OF 2021-2024
‘B!

Source: European Commission data

5.3 Experiences with KA1 mobility
Individual and group mobility

The overview of group mobility shows that all respondents reported being fully
satisfied with the group mobility experience. In terms of gender distribution, a
significantly higher proportion of participants were female (76%), compared to 24%
male participants. A similar distribution is observed in individual mobility as well, with
16% male and 84% female participants.

FIGURE 25: OVERALL SATISFACTION WITH MOBILITY — ADULT LEARNERS GROUP MOBILITY (N=17)
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Source: European Commission data
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FIGURE 26: GENDER DIVISION - ADULT LEARNERS GROUP MOBILITY (N=183) RIA
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According to the national report, there is a notable difference in the use of green travel
between group and individual mobility. While a large majority of group mobility
participants used the green travel option (82%), only 12% of individual mobility
participants chose this option. Also, most of the respondents (75%) reported that they
had not received any language support.

FIGURE 27: SHARE OF PARTICIPANTS USING GREEN TRAVEL - ADULT LEARNERS GROUP MOBILITY
(N=17)
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Source: European Commission data

FIGURE 28: SHARE OF PARTICIPANTS USING GREEN TRAVEL - ADULT LEARNERS INDIVIDUAL MOBILITY
(N=25)
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Source: European Commission data
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FIGURE 29: SUPPORT RECEIVED TO IMPROVE LANGUAGE SKILLS BEFORE OR DURING MOBILITY PERIOD
(N=12)
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5.3.1 Impact of mobility on persons attitudes and behaviour
Individual mobility and group mobility

According to the monitoring commission data, participants benefited from their
participation by improving their self-confidence, independence, and sense of
responsibility. They also learned or enhanced practical skills. All participants further
stated that their participation strengthened their sense of European belonging.

Figure 30: Ways in which participant benefitted from participation - Adult learners
(N=17)
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Source: European Commission data
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FIGURE 31: PARTICIPANT INCREASED EUROPEAN SENSE OF BELONGING - ADULT LEARNERS (N=17)
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Participants also gained a better understanding of the diversity of society (82%) and
learned more about Europe, the EU, and European values (71%). When it comes to
language skills, more than half of the participants (59%) reported improvement.

FIGURE 32: WAYS IN WHICH PARTICIPANT GAINED KNOWLEDGE ABOUT HORIZONTAL PRIORITIES -

ADULT LEARNERS (N=17)
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Source: European Commission data
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FIGURE 33: PARTICIPANT IMPROVED SKILLS IN THE MAIN LANGUAGE USED DURING MOBILITY - ADULT
LEARNERS (N=17)
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5.4 Conclusion

The data indicate a strong and growing interest in adult education mobilities, with the
number of planned mobilities increasing sharply from 244 in 2021 to 1,924 in 2024.
The gap between planned and realized mobilities underscores the significant
potential of Erasmus+ projects in this sector.

Overall, the findings indicate that group mobility has a very positive impact on
participants, with universally high satisfaction and clear benefits at both personal and
educational levels. Participants reported improvements in self-confidence,
independence, responsibility, and practical skills, as well as a strengthened sense of
European belonging. They also developed a better understanding of social diversity
and increased their knowledge of Europe, the EU, and European values.

At the same time, the data reveal some imbalances and areas for improvement.
Participation is significantly skewed towards female participants, and although many
participants reported improvements in language skills, a large proportion did not
receive any formal language support. Overall, these findings demonstrate the strong
benefits of Erasmus+ mobility projects.
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6 Characteristics of Erasmus+ project(s) addressing
“Participation in democratic life, common values and civic
engagement”

6.1 Introduction

Erasmus+ states that one of its key goals is to “promote citizens’ right to take part in
democratic life, and encourage active involvement at all levels — local, national and
European. For adult learners reinforcing their ability to engage in democratic life is
particularly important, as well the development of European common values,
supporting civic engagement and developing critical skills and literacy. This chapter
address the question to what extent Erasmus+ projects address the Erasmus+
priority “Participation in democratic life, common values, and civic engagement” and
by which organisation. It also addresses the characteristics of these projects in term
of objectives set and activities implemented.

6.2 Type of organisations

A total of 31% of projects directly addressed the priority theme “Participation in
democratic life, common values, and civic engagement”, while 43% addressed it
indirectly. Around three-tenths of projects did not address this priority theme at all.

FIGURE 34: THE EXTENT PROJECTS (KA1 AND KA2) ARE ADDRESSING THE PRIORITY THEME
“PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES AND CIVIC ENGAGEMENT” (N=87)%
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

When it comes to projects and their relevance to the Erasmus+ priority “Participation
in democratic life, common values and civic engagement,” it is slightly more common
for both KA1 and KA2 projects to address this topic indirectly. This applies to 63% of
KAZ2 projects and 52% of KA1 projects.

23 Question: Did one or more of your Erasmus+ projects in adult education implemented since 2021 directly or
indirectly address the Erasmus+ priority “Participation in democratic life, common values, and civic engagement”?
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FIGURE 35: THE EXTENT KA1 AND KA2 PROJECTS DIRECTLY OR INDIRECTLY ADDRESSING THE
PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES, AND CIVIC ENGAGEMENT"
(N=33,30)2
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

FIGURE 36: STATUS OF KA1/KA2 PROJECTS THAT ARE DIRECTLY OR INDIRECTLY ADDRESSING THE
PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES, AND CIVIC ENGAGEMENT” (N=17,
17,16, 11)%
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civic engagement”. 24%

Status of KA2 projects indirectly addressing the priority 71%
“Participation in democratic life, common values, and [0  24%

civic engagement”. 6%

Status of KA1 projects directly addressing the priority 50%
“Participation in democratic life, common values, and [T 38%
civic engagement”. 13%

Status of KA2 projects directly addressing the priority 45%
“Participation in democratic life, common values, and ([0 18%
civic engagement”. 36%
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m One or more projects are finalised. m One or more projects are almost finalised.

All project(s) are ongoing.

Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

24 Question: In the previous question you indicated that one or more of your Erasmus+ projects directly addressed
the Erasmus+ priority “Participation in democratic life, common values and civic engagement”. Please indicate to
which type(s) of project this applies.

25 Question: In the previous question you stated that you implemented a KA2 project (or projects) that is (or are)
directly addressing the priority “Participation in democratic life, common values, and civic engagement”. What is
the status of this/ these project(s)?

51

ADULT EDUCATION




6.3 Objectives and activities supported

The goals of both KA1 and KA2 projects most often included promoting European
common values (53%), maintaining cooperation with civil society organisations
(52%), and strengthening the European dimension of the organisation (48%).

Less common were goals related to democratic participation (12%) and the
development of public dialogue (16%).

FIGURE 37: GOALS OF PROJECTS (KA1 AND KA2) THAT ADDRESSED ONE OR MORE ELEMENTS OF THE
PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES AND CIVIC ENGAGEMENT” (N=58)26
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

When it comes to activities in KA1, the most popular by far was job shadowing (77%).
The second most common activity was participation in courses and training (39%).
The least organised type of activity was blended mobility (3%).

On the other hand, among the recent KA2 projects’ activities the most common
activity was the development of instruments and curriculum methods (68%). More
than half of respondents also conducted training workshops or short courses for
educators or adult learners (57%), as well as the development of dissemination
products (54%). The least common activities were those focusing on policy
recommendations (7%) and the development of an international network of adult
learners (11%).

26 Question: What was the goal of your most recently finalised or most advanced Erasmus+ project (KA1 and
KA2) that addressed one or more elements of the priority “Participation in democratic life, common values and
civic engagement”?
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FIGURE 38: ACTIVITIES OF KA1 PROJECTS THAT ADDRESSED ONE OR MORE ELEMENTS OF THE
PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES AND CIVIC ENGAGEMENT"
(N=31)7
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

FIGURE 39: ACTIVITIES OF KA2 PROJECTS THAT ADDRESSED ONE OR MORE ELEMENTS OF THE
PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES AND CIVIC ENGAGEMENT” (N=28)%8
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

27 Question: Which activities were organised in your most recently finalised or most advanced KA1 project that
addressed one or more elements of the priority “Participation in democratic life, common values and civic
engagement”?

28 Question: Which activities were organised in your most recently finalised or most advanced KA2 Erasmus+
project that addressed one or more elements of the priority “Participation in democratic life, common values and
civic engagement”?
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6.4 Target groups addressed

The primary target group was staff of adult education organizations (40%). This was
followed by several groups at 18% each: young adults, adults with health problems
or physical or mental disabilities, women, and volunteers from adult education
organizations.

FIGURE 40: GROUPS OF ADULT LEARNERS TARGETED BY PROJECTS (KA1 AND KA2) THAT ADDRESSED
ONE OR MORE ELEMENTS OF THE PRIORITY “PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES

AND CIVIC ENGAGEMENT” (N=57)%°
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

6.5 Conclusion

Overall, the findings suggest that while the Erasmus+ priority “Participation in
democratic life, common values, and civic engagement” is widely reflected in projects,
it is more often addressed indirectly rather than as a central focus. Only about one
third of projects target this priority directly, while a larger share integrates it in a more
implicit way, particularly in KA2 projects. The KA1 projects are more evenly
distributed, with slightly more than half (52%) addressing the theme indirectly.

When it comes to project goals and activities, around half of the organizations tend
to prioritize broader themes such as promoting European common values,

29 Question: What groups of adult learners did your project target that addressed one or more elements of the
priority ,Participation in democratic life, common values and civic engagement”? Please select up to three main
target groups. (Note: This question refers to the ultimate target group/ final beneficiaries who benefit from the
intellectual output(s) developer (KA2) or insights and experiences gained through mobility support (KA1). These
do not need to have participated in the project but do benefit from the outputs or insights developed.)
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strengthening cooperation with civil society, and enhancing their European
dimension. In contrast, aspects such as democratic participation and the
development of public dialogue receive considerably less attention.

Project activities are mainly oriented towards capacity-building measures, such as
job shadowing in KA1 and the development of curricula, training, dissemination
outputs, and workshops in KA2. These are preferred over activities with a more direct
policy or civic engagement focus.

In addition, the primary target group of these projects is in 40 % of organizations is
staff of adult education organizations, followed by young adults, adults with health
problems or physical or mental disabilities and women.
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7 Impact in the thematic area

This chapter describes the impact of Erasmus+ projects addressing the priority
“Participation in democratic life, common values and civic engagement” on different
aspect of the learning offer of the beneficiary organisations, their staff and learners.
It discusses whether Erasmus+ enhanced the focus of provision on democratic
process and political rights, volunteering activities, learners’ influence on training
offer, European citizenship, European common values, civic competences, media
literacy, critical thinking and strengthening partnership with civil society organisations.

7.1 Impact on the learning offer

Regarding the themes of democratic life, common values, and civic engagement, we
were interested in the perceived impact of the project in these areas on the learning
offer. Overall, the organisations reported positive impacts across all areas. The vast
majority of respondents (over 90%) agreed that they have increased their focus on
European common values, civic competences, and social responsibility in their
learning offer. They also stated that they improved the alignment of their mission
statements with European common values.

Other areas were also quite strong. Organisations reported a stronger impact and
increased focus on media literacy (81% agree), critical thinking (83% agree) in their
learning offers, and strengthening adult learners’ influence on courses and policies
within their organisations.

On the other hand, the least agreeable statement concerned support for local or
international volunteering, where more than half of the organisations reported that
they did not perceive any impact on their learning offer in this area.
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FIGURE 41: IMPACT OF ERASMUS+ ON LEARNING OFFER - "PARTICIPATION IN DEMOCRATIC LIFE, RIA
COMMON VALUES AND CIVIC ENGAGEMENT" (N=48)3°
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

7.2 Impact at staff level

When it comes to the impact on staff, respondents agreed with majority of statements
across most of the areas. More than 90% agreed that staff are better able to address
issues related to EU common values and to foster local community development.
More than three-quarters of respondents reported that staff are better able to lead
discussions on democratic participation and to teach EU values.

30 Question: How do you see the impact of your Erasmus+ project addressing the priority “Participation in
democratic life, common values and civic engagement”? Please provide a concrete example what has changed
due to participation in Erasmus+ in your organisation, your learning offer or staff
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Areas where respondents more often disagreed included media literacy, where 36% R“-\
of organisations stated that they did not perceive an improvement in staff’s ability to

provide guidance. Similarly, 55% did not agree that the project improved staff’s ability

to explain democratic processes.

FIGURE 42: IMPACT OF ERASMUS+ ON STAFF - "PARTICIPATION IN DEMOCRATIC LIFE, COMMON VALUES
AND CIVIC ENGAGEMENT" (N=47)3
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

7.3 Added value of Erasmus+ support

According to the data, the vast majority of respondents (83%) stated that without the
Erasmus+ project, the project would not have taken place at all. Some respondents
said that the project would have happened, but with changes. These changes would
mainly concern the scale—the project would be smaller or would involve fewer
participants. Some organizations also mentioned that the project would focus on
something else or would contain different activities.

31 Question: How do you see the impact of your Erasmus+ project addressing the priority “Participation in
democratic life, common values and civic engagement”? Please provide a concrete example what has changed
due to participation in Erasmus+ in your organisation, your learning offer or staff
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FIGURE 43: ADDED VALUE OF ERASMUS+ SUPPORT (N=59)32 RIA
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

FIGURE 44: ASPECTS OF PROJECT THAT WOULD HAVE BEEN DIFFERENT WITHOUT ERASMUS+ (N=9)33
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Source: Online survey beneficiary organisation RIA-AE network Czechia (2025)

7.4 Conclusion

Overall, the findings indicate that the projects had a strong positive impact on learning
offers and staff, and that funding is essential for the implementation of the projects
themselves.

32 Question: Would the project/activities have been carried out without the Erasmus+ programme?

33 Question: Which aspects of the project would have been different without Erasmus+? Multiple answers
possible.
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In terms of impact on learning offers, most organisations reported enhanced
capacity in key areas such as critical thinking, media literacy, and learner
involvement. The area that remains least impacted is support for local and/or
international volunteering, where more than half of the organisations do not perceive
any effect.

At the staff level, the results are similarly positive, with clear improvements in the
ability to address EU values, support community development, and facilitate
discussions on democratic participation. However, some gaps remain, particularly in
media literacy, where one third of respondents have not observed any impact, and in
the area of explaining democratic processes, where more than half have not seen
any improvement.

Finally, one of the most important added values of Erasmus+ support is that more
than three quarters of organisations stated that, without it, the projects would not have
been implemented at all. The remaining organisations indicated that they would have
had to significantly reduce the scale or scope of their projects. This underlines the
essential role of Erasmus+ in enabling and shaping these initiatives.
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8 Conclusion and policy pointers
8.1 Conclusions

8.1.1 The accessibility and inclusiveness of the programme

The findings indicate that Erasmus+ in the adult education sector successfully
engages a diverse range of organisations, with a strong focus on inclusion and equal
opportunities. Participation is primarily driven by smaller, non-governmental
organisations, associations, and foundations, which together account for the majority
of participating entities. Public and semi-public educational institutions are
represented to a lesser extent, while private-sector organisations are only marginally
involved. Most organisations operate in the field of adult education (40 %), followed
by arts and culture (13 %), social and welfare sectors (11 %), and other areas.

Geographically, participation is concentrated in Prague as the main capital of
Czechia. In terms of scale, organisations are predominantly small to medium-sized,
though they collectively reach a substantial number of adult learners. Notably, the
proportion of organisations providing learning activities to over 250 adult learners has
increased from 27% in 2022 to 38% in 2024, indicating enhanced accessibility for
learners.

At the same time, organisational engagement is often limited to one or two projects.
Barriers such as limited staff capacity, administrative burden, partnership challenges,
and competing organisational priorities continue to restrict broader participation and
may affect future involvement. Only around one-third of organisations currently plan
to organise KA1 mobility for adult learners, which is lower than in previous years,
when more than half of the organisations planned to participate. However, there has
also been an increase in the number of organisations that are undecided.

Overall, Erasmus+ demonstrates strong potential to promote inclusion and
accessibility in adult education, but the reach and intensity of participation remain
influenced by organisational capacity and available resources. This is also reflected
in the disparity between planned and realized mobilities, where the number of
planned mobilities far exceeds those actually carried out. While around 1,924
mobilities were planned in 2024, only about 426 were realised. Which shows the high
potential of Erasmus+ in the adult education sector. Further efforts also may be
needed to expand participation across regions and organisation types.

8.1.2 Impact at organisation level

Participation in Erasmus+ projects between 2021 and 2024 had a clear and positive
impact on organisations in the adult education sector. The programme successfully
engaged organisations across different regions of Czechia, with Prague, Northeast
Czechia, Southeast Czechia and Moravian-Silesian region being the most common
locations.

The thematic focus of projects was broad, with KA1 projects frequently emphasizing
new learning and teaching methods, basic skills, and digital competences, while KA2
projects primarily addressed inclusion and diversity, environmental and climate
issues, and digital transformation. Organisations developed a wide range of practical
outputs, most commonly manuals, handbooks, curricula, training modules, and digital
or educational materials. Notably, the development of webinars and blended learning
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courses increased significantly compared to the previous survey period, indicating
a shift toward more flexible and accessible learning formats. Outputs were actively
used by organisations, with quality, integration into organisational structures, staff
motivation, and relevance to follow-up projects supporting their uptake.

The participation in Erasmus+ also strengthened organisational capacity. Learning
offers were improved and better aligned with the needs of learners, including
enhanced accessibility. Organisations increasingly focused on networking, building
partnerships with other organisations, and professional development of staff. Large-
scale participation is evident, with a growing number of organisations offering learning
activities to more than 250 adult learners—a share that increased from 27% in 2022
to 38% in 2024.

8.1.3 Impact at staff level

Staff participation in Erasmus+ projects brought clear benefits at multiple levels. The
vast majority of staff reported improved abilities in developing learning pathways,
enhancing pedagogical and didactical competences, and strengthening international
collaboration. Participation also fostered personal growth, with staff reporting
increased self-confidence, independence, responsibility, and practical skills, as well
as clearer personal and professional goals.

In addition, staff developed greater awareness of social diversity and a stronger
commitment to inclusive values, helping to build a more socially responsible and
competent workforce.

8.1.4 Impact at learners’ level

Overall, participation in mobility activities has a very positive impact on learners.
Satisfaction with group mobility is universally high, and participants report clear
benefits at both personal and educational levels. These include increased self-
confidence, independence, and sense of responsibility, as well as the development
of practical skills and clearer personal and professional goals. In addition, all
participants reported a strengthened sense of European belonging, alongside
improved understanding of social diversity and increased knowledge of Europe, the
EU, and European values.

At the same time, some imbalances and differences between mobility types can be
observed. Participation is significantly skewed towards female learners in both group
and individual mobility. While more than half of participants reported improvements
in language skills, a three quarter did not receive formal language support, indicating
an area for further development.

Overall, these findings demonstrate that Erasmus+ mobility projects deliver strong
positive outcomes for adult learners.

8.1.5 Characteristics of Erasmus+ project(s) addressing “Participation in democratic
life, common values and civic engagement”

Overall, the findings show that the Erasmus+ priority “Participation in democratic life,
common values, and civic engagement” is broadly present across projects, but more
often embedded indirectly rather than addressed as a central focus. While around
one third of projects address this priority explicitly, a larger proportion integrates it in
a more implicit way (43%). Around one third of organisations do not address this topic
at all. Among the projects that do address the priority, there is a noticeable difference
between KA1 and KA2. KA1 projects are more evenly distributed, with half of them
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addressing the theme directly, whereas KA2 projects more often integrate the topic
indirectly (63%). This suggests that the priority is frequently incorporated as part of
wider educational or organisational development goals rather than as a standalone
objective.

Projects are predominantly focused on capacity-building measures. In KA1 projects,
the maijority of activities consist of job shadowing (around three quarters), followed
by courses and training (more than one third). In KA2 projects, activities mainly
include the development of curricula, educational instruments, and training
workshops or short courses for educators or adult learners.

In terms of project orientation, organisations tend to prioritise broader and more
general objectives, such as promoting European common values, strengthening
cooperation with civil society, and enhancing their European dimension.

Taken together, these findings indicate that Erasmus+ projects contribute to the
promotion of democratic values and civic engagement primarily through indirect,
capacity-building approaches. While this supports long-term systemic impact, there
remains potential to strengthen more direct and participatory actions that actively
engage learners in democratic life.

8.1.6 Impact of Erasmus+ projects addressing “Participation in democratic life,
common values and civic engagement”

At the level of learning offers, organisations report substantial improvements,
particularly in strengthening the focus on European common values, civic
competences, and social responsibility. The projects have also contributed to
enhanced attention to critical thinking and media literacy. These results suggest that
Erasmus+ plays an important role in embedding democratic values and transversal
skills into adult education. However, the impact is less visible in the promotion of local
or international volunteering, where more than half of the organisations reported less
significant change.

At the staff level, the impact is similarly strong, especially in improving the ability to
address EU values, support community development, and facilitate discussions on
democratic participation. This indicates that Erasmus+ contributes to building the
professional capacity required to promote civic engagement within adult education.

Finally, the findings clearly underline the critical added value of Erasmus+ funding.
For the vast majority (83 %) of projects would not have been implemented without
this support, while others would have had to significantly reduce their scale or scope.
This confirms that Erasmus+ is not only a driver of qualitative improvements but also
a key enabler of activities related to democratic life, common values, and civic
engagement.

8.2 Policy pointers

Adult education in the Czech Republic is based on the concept of lifelong learning, which
was particularly enshrined in the Czech Lifelong Learning Strategy adopted in 2007. This
strategy views education as a process that takes place throughout an individual’s life and
emphasizes the integration of formal, non-formal, and informal learning. Its objectives include
supporting personal development, employability, active citizenship, and social cohesion.

Although the Czech Republic offers a wide range of educational opportunities provided by
schools, higher education institutions, employers, labour offices, private training
organizations, and the non-profit sector, adult participation in education remains relatively
low. According to data from the European Commission, only 21.2% of adults aged 25-64

64

AAAAAAAAAAAAAA



participated in formal or non-formal education in 2022, compared to the European Union
average of 39.5%. The Czech Republic therefore remains significantly below its national
target of achieving a participation rate of 45% by 2030.

A major challenge is the engagement of individuals with lower educational attainment, older
workers, and other disadvantaged groups. International experience shows that those adults
who could benefit most from education are often the least likely to participate. The main
barriers include lack of time, low motivation, insufficient awareness of educational
opportunities, and financial or organizational constraints.

Another characteristic feature of the Czech system is its fragmentation. Educational provision
is distributed among a wide range of providers and institutions, making it difficult for
individuals to navigate the available opportunities. Consequently, there has been a long-
standing emphasis on the need for better coordination among stakeholders, the development
of guidance and counselling services, and strengthening adults’ motivation to engage in
learning. These objectives are also reflected in the European Agenda for Adult Learning,
whose implementation in the Czech Republic supports cooperation among relevant
stakeholders and the dissemination of good practice examples.

In the context of digitalization, technological change, population ageing, and the transition
towards a more sustainable economy, the importance of continuous upskilling and reskilling
is increasing. The future development of adult education will therefore require not only the
expansion of learning opportunities but also the creation of more flexible learning pathways,
improved recognition of non-formal and informal learning outcomes, and targeted support for
groups with low participation rates.

The results of the second cycle of the international Programme for the International
Assessment of Adult Competencies (PIAAC), conducted in 2022—-2023 and published by the
OECD in 2024, provide an up-to-date picture of the skills levels of the adult population in the
Czech Republic. In international comparison, the Czech Republic achieved average results
in literacy and adaptive problem-solving and slightly above-average results in numeracy.
However, the findings highlight several trends that are highly relevant to the field of adult
education.

Compared with the first cycle of the survey conducted in 2011-2012, average literacy levels
in the Czech Republic have declined, while numeracy performance has remained
approximately stable. At the same time, the proportion of adults with low skill levels has
increased, and disparities between the most and least skilled population groups have
widened. The results therefore suggest growing skills polarization within the adult population.

Particular attention should be paid to the fact that approximately one quarter of adults in the
Czech Republic demonstrate very low levels of basic skills. The risk of low skills is
significantly higher among individuals with lower educational attainment, especially those
with vocational qualifications without a school-leaving certificate, among whom the proportion
of low-skilled individuals reaches approximately 40%. These groups also belong to the least
active participants in further education, which may further deepen their disadvantages in the
labour market and society.

The PIAAC results also confirm the strong relationship between skills levels, educational
attainment, employment, and job quality. Individuals with higher literacy, numeracy, and
problem-solving skills achieve better labour market outcomes, higher employability, and
greater adaptability to technological and social change. In the context of digitalization,
automation, and the green transformation of the economy, adult learning and continuous
skills development are becoming increasingly important as tools for preventing social and
economic inequalities.

The findings of the PIAAC survey indicate that the development of the adult education system
should focus not only on increasing participation in learning but also on providing targeted
support to groups with low basic skills, strengthening functional literacy, numeracy, and digital
competencies, and enhancing adults’ ability to continuously adapt to changing labour market
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and societal demands. Adult education thus represents a key instrument for increasing the
resilience of both individuals and society as a whole in the face of future economic,
technological, and demographic challenges.

Support for adult education in the Czech Republic is not considered a high policy priority. The
field lacks a comprehensive legislative framework and is addressed only partially through the
agendas of the Ministry of Education, Youth and Sports and the Ministry of Labour and Social
Affairs.

ADULT EDUCATION
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Annex 1 Mission statement RIA-AE network

RIA-AE Network mission statement

Adult education provides skills development opportunities that help EU
citizens find better jobs and improve their well-being. As an education sector,
adult education is largely disconnected from the rest of the education system
and receives limited funding and policy attention compared to other sectors.
However, research shows that adult education is important and that it can
contribute significantly to the personal, social and economic well-being of
individuals and the social cohesion of a society.

The impact of Erasmus+ on adult learners and on the field of adult education
has been little researched to date. To better coordinate research activities on
the impact of international cooperation and mobility projects in adult education
and to enable the further development and quality improvement of the
Erasmus+ programme, a transnational research network is being set up: the
Network for Research-based Impact Analysis of the Erasmus+ Programme in
Adult Education (RIA-AE Network).

The aims of the RIA-AE network
The RIA-AE network pursues the following objectives:

e contributing to a better understanding of the impact of international
cooperation and mobility projects in adult education under the
Erasmus+ programme.

e strengthening cooperation and dialogue between research, politics and
practice.

e contributing to the further development and quality improvement of the
Erasmus+ programme by enabling high-quality and practice-oriented
evaluation and impact research.

e increasing the visibility of the benefits of adult education and the
Erasmus+ programme in the EU and the Member States.

Procedure

To achieve these goals, the RIA-AE network brings together the National
Agencies for Erasmus+ from different European countries to work together on
the development of a new approach to programme evaluation and impact
assessment of Erasmus+.

The starting point for the joint activities is an inventory of existing research
and knowledge on the benefits and effects of mobility projects and
international partnerships in adult education. Building on this, a research
concept with a multi-level approach and coordinated research methods offers
the opportunity to investigate the effects of Erasmus+ at an individual,
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organisational and systemic level in the respective countries and on an
international comparative basis.

Principles of cooperation

Co-operation within the network is based on shared responsibility and is
always open to new members. The cooperation framework includes several
National Agencies and external research partner organisations (e.g.
universities, research institutes). Each NA involved in the network can decide
whether to carry out the research projects itself or to commission a research
partner.

Values

To achieve the goal of high-quality research, the network partners adhere to
common standards of social and educational research. The methods used for
the research activities can include all methods commonly used in empirical
social research - quantitative, qualitative or a mixture of different methods.
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